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Abstract of Dissertation 
PURPOSE: The purpose of this study was to provide evidence 
of institutionalization of ITV in the public schools of 
American Samoa. According to Evans, attitudes of users of 
innovations, such as ITV, provide evidence of institution-
alization. This study proposed, in congruence with Evans' 
theory, to survey the attitudes of public school teachers 
toward ITV in American Samoa. 
PROCEDURES: The descriptive method was used to conduct the 
investigation of teacher attitudes toward lTV. The iesearch 
was limited to a survey of the attitudes of all elementary, 
secondary, and contract teachers in American Samoa. The 
questionnaire was designed to sample teacher attitudes 
toward four aspects of ITV: (A) ITV as an Instructional 
Medium, (B) ITV as a Teacher Training Medium, (C) ITV as 
a Threat to Classroom Teachers' Job Security, and (D) ITV 
as a Future Instructional Medium in American Samoa. The 
reliability coefficient for the questionnaire was .84. A 
return of 240 (68.6%) out of 350 questionnaires was usable 
for data treatment. The responses to the questionnaire 
items were analyzed through the use of frequencies and 
percentage distribution, mean scores, Pearson product-
moment correlation coefficients, and analysis of variance 
with F ratios and t values for between-group effects on the 
eleven independent variables: teaching experience, inservice 
training, educational background, school assignment, subject 
assignment, social status (matai), district, sex, salary, 
administrative support, and age. 
CONCLUSIONS: As a result of this study, the following 
conclusions were drawn: 
1. No significant relationships existed between the 
attitudes of teachers toward any of the four aspects of ITV 
and the following variables: (a) teaching experience, 
(b) subject area assignment, (c) social status (matai), 
(d) sex, and (e) age. 
2. The attitudes of teachers toward ITV as an 
Instructional Medium were related significantly to the 
following variables: (a) inservice training, (b) educa-
tional background, (c) school assignment, (d) salary, and 
(e) administrative support. 
3. The attitudes of teachers toward lTV as a 
Teacher Training Medium were related significantly to the 
following variables: (a) inservice training, (b) educa-
tional background, (c) school assignment, (d) salary, and 
(e) administrative support. 
4. The attitudes of teachers toward.ITV as a Threat 
to Classroom Teachers' Job Security were related signif-
icantly to the following variables: (a) inservice training, 
and (b) administrative support. 
5. The attitudes of teachers toward ITV as a Future 
Instructional Medium in American Samoa were related signif-
icantly to the following variables: (a) inservice training, 
(b) geographic district, and (c) administrative support . 
. 6. The acceptance of ITV by elementary teachers 
could be a function of the following variables: (a) educa-
tional background, (b) school assignment, (c) salary, and 
(d) age. 
7. Classroom teachers in American Samoa generally 
accept ITV as an instructional medium and ITV as a teacher 
training medium; they do not see ITV as a threat to their 
employment security; and, they agree that ITV has potentials 
as a future instructional medium in American Samoa. 
8. There is evidence to believe that ITV has been 
institutionalized 1n the elementary schools; ITV has not been 
institutionalized in the secondary schools. 
RECOMMENDATIONS: 
1. The Department of Education (DOE) should insure 
the development of sound pre- and in-service training 
programs in the use of ITV and/or other instructional inno-
vations. 
2. Teachers with advanced educational backgrounds 
should be fully indoctrinated in the use of lTV. 
3. DOE should continue to encourage the use of ITV 
in the elementary schools. 
4. The less favorable responses from the Manu'a 
teachers suggest that the DOE should be more concerned about 
the impact of educational programs in that district. 
5. A similar study should be conducted to further 
assess the attitudes of elementary teachers toward ITV and 
toward other innovations presently implemented at that level. 
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Chapter 1 
I. INTRODUCTION AND BACKGROUND OF THE STUDY 
On September 6, 1961, U. S. Senator Oren E. Long 
of Hawaii submitted a report prepared by a carefully 
selected group of consultants to President Kennedy and to 
Congress. The report documented the results of the neglect 
which American Samoa had experienced in its educational 
system and offered a number of recommendations to overcome 
some of the problems which had accumulated (Long, 1961). 
At about the same time at the request of Governor H. 
Rex Lee, the National Association of Educational Broadcasters 
(NAEB) organized a new team to study the entire educational 
system in American Samoa and to suggest a feasible plan to 
modernize and upgrade the instructional program. The team 
was directed by Vernon Bronson, former Director of Research 
and Development for the NAEB (Lee, 1964). 
After a detailed study of conditions then existing 
in the educational system of American Samoa, the planning 
group recommended a complete remodeling of the school 
system and the instructional program in the. terri tory. The 
recommendations stated that if the Islands were to have a 
first-class school system, it would be necessary to immedi-
ately establish an entirely new system of instruction based 
on specific goals with new standards of achievement (Harley, 
1 
2 
1967). 
A geog~aphical survey of American Samoa and a study 
of the problems of electronic radiation indicated that it 
was technically possible to use television in all the 
schools. An organizational study indicated that only by the 
extended use of television would it be financially feasible 
to train adequately the best of the existing Samoan per~ 
sonnel and to develop new Samoan teachers. An educational 
study indicated that in order to use television effectively, 
it would be necessary to develop a completely new instruc-
tional technique that would make direct television instruc-
tion the core of an instructional program based on 
cooperative planning, presentation, and reinforcement 
(Kaser, 1956). 
After due consideration by the AQ~inistration of 
American Samoa, specific technical and educational plans 
were developed and presented to the President and the U. S. 
Congress. Funds were readily made available by the Congress, 
according to Bronson, who stayed on to be the NAEB repre-
sentative and consultant for the new Education Television 
(ETV) System. (Lee, 1964). 
On Sunday afternoon, October 4, 1965, four days 
after the Samoan school year had begun, the first signal to 
the transmitter was successfully recorded by the engineers 
(Kaser, 1956). Three of the six open-circuit VHF channels 
were operative in the fall of this year and immediately 
began televising lessons to the elementary schools (Bronson, 
1966). By the end of the first school year (1964-65), the 
entire curricuium in the elementary schools was firmly 
established with the instructional television technique 
(deMello, 1974:11). 
Prior to the opening of school in the fall of 1964, 
however only seven Consolidated Schools (Nua, Ili 1 ili, Aoa, 
Laulii, Vatia, Fagasa and Masefau) equipped with television 
receivers and headed by stateside principals were ready to 
receive television instructions. Five more Consolidated 
elementary schools were built and put into operation during 
the first year. The remainder of the 26 proposed consoli-
dated elementary schools were expected to be in operation 
during the ensuing school years (Bronson; 1966). 
In.the meantime, universal secondary education was 
in its third year of.existence in American Samoa. In order 
to provide for continuing implementation of the universal 
secondary education concept and for the introduction of 
television instruction at the secondary schoo·l level, new 
high school buildings had been constructed at Leone, 
Fagaitua, and Manu'a ~Ta'u); the high school buildings at 
Utulei had been modified and adapted to the needs of the 
new ITV program. The new high schools at Leone, Manua and 
Fagaitua were not opened until school years 1965-66, 1966-
67, and 1968-69, respectively. 
Under instructional television, each of the four 
high schools operated on approximately the same class 
schedules; all students taking the same subject at the same 
3 
4 
grade level were scheduled at the same hour .and received all 
basic information and conceptual instruction by television 
(Bronson, 1966). 
One of the primary objectives of television in-
struction in the schools of American Samoa, according to 
Bronson, was to make it possible to use the indigenous 
teacher in the classroom. Therefore, prior to being in-
volved in the new schools, all Samoan teachers received 
special training and orientation before assuming respon-
sibility for a television classroom. The indigenous 
teacher was to be exposed to good English and to good 
teaching techniques on television. He was also "guided by 
a structured program of daily activities that was outlined 
for him as precisely as the schedule of televised lessons" 
(Bronson). In order to reinforce his beginning under-
standing, an organized program of in-service teacher 
education was set up. This was continued throughout the 
year on a daily basis; Telecasts for these daily teacher 
education programs were beamed to the schools to reinforce 
and in some measure to guide the principal in his discus-
sions of problems with his staff (Bronson). It should be 
noted that the necessity for continued intense in-service 
training for teachers was considered crucial. However, by 
the end of the 1969-70 school year, television ceased to 
provide systematic in-service training for classroom 
indigenous teachers. Instead, a traditional in-class 
teacher training program was offered (Cooney, 1973). 
The ITV concept was conceived, implemented, then 
subjected to both critical and subjective evaluations by 
experts and task forces. Although these investigations 
were systematic, they were not empirical in nature; never-
the less, they should provide a general perspective of the 
ITV system. 
The ETV Task Force, chaired by Lyle Nelson of 
Stanford University, working under the auspices of the 
University of Hawaii--American Samoa contract (1970) 
reported that the !TV system was 
5 
• • • an attempt to design a bold new curriculum 
better adapted to the needs and aspirations of an entire 
group of people. As such, it used television in a 
significant role to bolster and improve the quality o.f 
classroom instruction. The very best teaching, always 
in short supply and especially so in American Samoa, is 
thereby made available to each of the schools, most of 
which would otherwise have to rely on their own 
inadequate resources. 
Caught between the "old system" and the "new system", 
the classroom teacher was expected to learn and perform to 
his capacity. 
The teacher not only learns new techniques necessary 
for efficient utilization of television, but his class-
room role becomes less the traditional one of center-
stage transmitting, re-hashing, dispensing and informing 
and more one of guiding, interpreting, suggesting, 
encouraging and evaluating. . . • Cooperative In-
struction implies teamwork, and the instructional team 
for every lesson telecast (as many as 60 lessons each 
school day using six channels) involves in some way the 
studio teacher, research teachers, producer-director, 
research librarian, departmental supervisor, school 
principal, classroom teachers and technical personnel 
• • • (Stoltz, 19 67). 
In his outline of procedures to be used in the 
Samoan Project, Bronson wrote: . 
6 
It is important for the Curriculum Planning 
Committee to understand and to remember that the present 
situation in Samoan education presents the first oppor-
tunity in the world for the elementary educational 
system of an entire nation to be completely recon..: · · 
structed to meet, realistically and adequately, the 
needs and aspirations of its people in terms of a 
changing and dynamic world. (Skornia, 1969) 
Perhaps, Bronson's reference to American Samoa as a 
nation might be considered farfetched; anyhow, the 
elementary system was reconstructed complet~ly and so was 
the entire educational system in American Samoa. An 
independent study team from the International Institute for 
Educational Planning observed that 
• • • the Samoan plan was a bet that by building 
native teachers into a teaching team, and using 
television to multiply the effect on t:he most highly 
qualified teachers on that team, something new and 
dramatically different could be made to happen in the 
classroom. (Harley, 1967) 
Skornia's concern was rather on the warning path 
after he took a tour of the project. He reported 
••• the conformi·ty and passivity which I think the 
system risks producing, unless it contains more individ-
ualizing features. I fear the totalitarian tendency 
represented by the "imposition from above" of all 
aspects of the new curriculum. Innovation has been a 
feature of the. project. But it must continue. The 
whole structure must be "shaken up" basically each 
year if it is to remain dynamic. (1969) 
deMello, former and last stateside Director of 
Education, subsequently assessed the entire instructional 
program; with regard to the pupils, he stated 
that to learn and grow authentically, the individual 
must be a self; open to himself and open to the world; 
free to choose and select from the vantage point of 
his own capacities, talents, and resources in terms of 
the person he is. Free enough and courageous enough 
to confirm the fitting and.deny the nonfitting. (1970) 
7 
It means taking a system that was considered revolu-
tionary, innovative and imaginative at its inception and 
improving it, so it reflects the needs of a future world 
that calls for an educated citizenry who can effectively 
and affectively cope with those needs. (1972) 
With regard to the teachers, he stated 
We must continue an intensive in-service program 
for teachers and administrators, provide for creative, 
meaningful, learning situations in the classroom 
through imaginative, open-minded television instruction, 
and follow up with television teachers working as· a team 
with their classroom counterparts. • •• I realize that 
change, no matter how slight, brings with it unrest, 
frustration, and even resentment. However, we cannot 
stay in the status quo forever. Our job as educators 
is to bring the best possible education to .our young-
sters, in light of their needs and our knowledge. (1971, 
Underlining is mine. 
With regard to the ITV system, he undertook 
precipitous actions to modify and reorganize the system. 
Dr. C. R. Carpenter of the University of Georgia was 
contracted.specifically to (1) change the role of instruc-
tional television within American Samoa's educational 
system, and {2) redesign the ITV system itself (Carpenter, 
1972). Carpenter's task was to redesign and modify the role 
of ITV in the American Samoa's system to be utilized in 
individualizing instruction. ·Upon completion of this task, 
Carpenter reported that 
The placement of too much responsibility on tele-
vision and the earlier neglect of providing textbooks 
••• and other printed materials for teachers and 
students has in the past led to a severe cultural 
impoverishment of the schools. . • many water--tight 
organizational compartments exist in the television 
operation, and indeed, in the Department of Education. 
A proper redesign of the Instructional Television 
Division will also require a reorganization of the 
Department. • •. It is clear that the currently active 
audio-visual and film activities closely complement the 
ITV instruction and the two areas should be closely 
coordinated, and especially they should be focused on 
individualized instruction. (underlining is mine.) 
Thus, the committment "we cannot stay in the ·status 
quo forever" and the charge that "the whole structure must 
be 'shaken up' to remain dynamic" reverberated in 
Carpenter's report. 
8 
Wilbur Schramm, who has probably been_involved with 
the Samoa !TV system more than anyone else on an individual 
and consistent basis, reported a sharp decline of the 
positive attitudes toward instruction by television of both 
students and teachers in American Samoa. H.e speculated 
that, perhaps, the impact of the magnitude of "the mass and 
central control of the broadcasts" has finally caught up 
with the students and teachers (1973:iv). 'rhe subsequent 
decision to cut back television instruction and to redirect 
its use "for purposes where it can accomplish most" has been 
derived out of subjective observations and experience; 
"there is really no satisfactory baseline for evaluating 
nine years of instruction" (Schramm, 1973: 6). "Indeed", 
continued Schramm, "it seemed to observers that participants 
in the system were being asked to accept an attitude of 
faith rather than an experimental attitude," thus depriving 
the observers and researchers of a convenient baseline for 
measuring how much the project has changed student per-
formance. Whatever evidence that might have survived this 
coercive attitude on the part of early participants "does 
not make possible any conclusive comparison of academic 
levels in 1964 with those today" (Schramm, 1973:11). 
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Nevertheless, changes have taken place, modification 
has taken its toll, and Schramm has explicitly described the 
· status quo: 
At the beginning of 1973, the first native Samoan 
Director of Education took office. His deputy, most of 
his department heads, almost all principals are Samoans. 
The Americans wh·o remain are in specialized jobs, •.. 
The situation is now somewhat different. Some classes, 
especially in high school, have television; some do not. 
Some classes have only one period a week of television, 
and some classes have the option of using or not using 
television. A great deal more responsibility is being 
placed upon the classroom teacher, and one resul.t is 
that classrooms are no longer so uniform. An experiment 
in team teaching is under way. A school.is being fitted 
to try out a number of promising innovations. • •• 
Individual schools and teachers are being encouraged to 
try new methods and modify the system for the particular 
needs of their pupils. (Schramm, 1973:4-5) 
At this time, the role of television in the schools 
is still declining but the aroma of modiflcations, reorgan-
izations and innovations, as it had been exactly in the 
early sixties (Bronson, 1966·), once again fills the educa-
tional atmosphere. A phenomenon which, undoubtedly, draws 
concern from some of the prominent Samoan educators (Nelson, 
p. 13). 
Our educational system, contrary to those in Western 
Samoa and in other countries, has been subjected to do 
so many changes, so much beginning all over again, that 
we have not been able to make as much progress as 
countries with less experience and less money. 
The Samoan educator spokesman elaborated that he was 
not advocating a no-change policy but rather one that had 
been effected through careful planning and not just an 
imposition "by someone who says this is this and that is 
that" (Nelson, p. 13). 
The general literature on educational television 
i 
1 
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makes a definite distinction between Educational Television 
(ETV) and Instructional Television (ITV). Gork's (1961:11-
12) distinction is typical: "ITV denotes 'in-school 
instruction t.elevision', while "ETV programs are not aimed 
primarily for school consumption, .but are beamed to the 
general public." The Samoa television system has been 
referred to as both ETV and ITV (Bronson, 1966; deMello, 
1972; Nelson, 1970; Schramm, 1973). For the purpose of this 
study, only that aspect of the Samoa television system that 
deals directly with "in-school instruction"· (ITV) is under 
investigation. However, ETV may be used in reference to the 
Samoa television system for context and literature clari-
fication, whichever the case may be. 
This introduction has been a summary of the nine-
year history of the instructional television system in 
American Samoa, the related changes that have taken place 
and a brief description of the system in the early stages 
and as it is today as ·a result of changes. It is not a 
detailed history of the chronological events of the Samoa 
ITV system but only that which is related to this study and 
that which will serve as background information. 
II. STATEMENT OF THE PROBLEM 
The current decline of ITV as the source of class-
room instruction and the subsequent shift of emphasis to 
individualized instruction and other innovations are 
indications that ITV has not been as successful as was 
originally anticipated. 
The lack of conclusive evidence based on empirical 
findings makes it impossible to identify factors which 
contributed to the seemingly limited success of ITV and 
which might subsequently affect the success of other 
instructional innovations (Schramm, 1973:i-ii). 
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Evans, in his theory of innovation (1968:14-15), 
presents a model that is basic to the institutionalization 
of all innovations. The major stages of Evans' model are: 
(1) the new idea or the new cultural object; (2) introducing, 
promoting, and adopting the new idea or cultural object; 
(3) the social system or the context into which the inno-
vation must be incorporated; and, (4) the characteristics 
of the individuals or groups which make up the membership of 
the social system. 
Using ITV as an innovation, Evans (1968) found out 
that one primary reason for ITV's limited success could be 
its. incomplete institutionalization, the factor he considered 
crucial to the adoption and acceptance of innovations 
(pp. 141-142 and 133-135). Since the Samoa ITV System is 
such an innovation (Skornia, 1969) with sufficient longevity 
to evidence progress in institutionalization, and attitudes 
of users of the innovation provide indexes of institution-
alization (Evans, 1968: 111-123), this study then proposes 
an inquiry in congruence with Evans' model to investigate 
and analyze the attitudes of the public school teachers 
(users of ITV) in the Samoa ITV System. The results may be 
I 
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useful in assessing and/or predicting institutionalization 
for ITV and other instructional innovations such as 
individualized instruction in the public schools of American 
Samoa. 
Purpose of the Study 
The purpose of this study is to provide evidence of 
institutionalization of ITV in the educatio~al program of 
American Samoa. Such evidence which is concerned with 
teacher characteristics may be utilized for the purpose of 
assessing and/or predicting institutionalization for other 
instructional innovations in the public school of American 
Samoa. Generally, the findings of this study may be used 
for the sole purpose of improving the educational program 
in American Samoa. 
III. RATIONALE 
Significance of the Study 
The implementation of ITV in American Samoa can 
easily be related to Evans' model; i. e., the innovation was 
ITV; the introduction, promotion, and adoption of the con-
cept of ITV received strong support (Schramm, 1968); the 
social system was the school system which was completely 
"over-hauled" in order to be consistent with the techno-
logical aspects of ITV (Bronson, 1966); and, the charac-
teristics of the individuals who were the classroom teachers 
in Samoa were considered (Bronson, 1966; Skornia, 1969). It 
is apparent that stages one through three of Evans' model 
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were fully considered when ITV was initially implemented in 
American Samoa. Stage four, which deals with personal 
· characteristics of teachers, however, appears to have been 
inadequately considered (Nelson, 1970:32). 
According to Evans, the attitudes of the users of 
innovations provide indexes of institutionalization (pp. 111-
123). He also discusses the variables (pp. 152-156) which 
could influence the users 1 attitudes toward· the innovation 
(ITV). These variables or personal characteristics, 
according to Evans (pp. 27-30), play an important role in 
the institutionalization of the innovation as part of the 
social system. Because of an apparent limited success of 
ITV as an institutionalized innovation in the schools of 
American Samoa and since teacher a.ttitudes provide indexes . 
of institutionalization, it is pertinent, therefore, to 
investigate and then analyze the attitudes of Samoan public 
school teachers toward ITV in order to provide evidence of 
covert acceptance of ITV as part of the Samoan educational 
program. 
In addition to Evans, Kelley (1959), Hartdleman 
(1960), Gork (1961), Bergsma (1963), Knight (1966), Planinc 
(1967), "spiro (1970), Newton (1971) and Ayers (1972) have 
identified the independent variables which could signif-
icantly influence the attitudes of teachers toward the new 
concept (ITV). Foremost among these are (1) Educational 
background; (2) Teaching experience with ITV; (3) Teaching 
level; (4) Compensation (salary); (5) Administrative support; 
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(6) Age of the teacher; (7) In-service training; (8) Sex 
and, (9) the type of Geographic District. Discussion with 
committee members and the researcher's own experience 
revealed the significance of including the (10) Subject 
specialty and (11) Social status of the teacher in the 
community, i.e., whether the teacher is a matai (chieftain 
title conferred upon an individual by his Samoan family 
certified by court and recognized by the village council). 
People with matai titles are looked upon as leaders in the 
community and may become quite influential ·among non-matais. 
The psychological nature of these variables makes it 
possible to relate them to th.e Samoa ITV users (teachers). 
This study will determine if relationships do exist between 
and among these independent variables and the attitude of 
Samoan teachers toward specific aspects of !TV. Namely, 
(A) ITV as an Instructional Medium; (B) ITV as a Teacher 
Training Medium; (C) ITV as a Threat to Classroom Teachers' 
Job Security; and (D) ·ITV as a Future Instructional Medium 
in American Samoa. Again, the significance of assessing the 
public school teachers' attitudes toward these aspects of 
the ITV system and knowing what variables might be signif-
icantly related to those attitudes are crucial to the 
assessment and/or prediction of institutionalization of ITV 
and other instructional innovations in the public schools 
of American Samoa. 
In addition to its significance to the educational 
program of American Samoa, this study can be especially 
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significant in that American Samoa's neighbors in the South 
Pacific have observed with keen interest the progress of the 
Samoan ITV system. Western Samoa, Tonga, Fiji and New 
Zealand can benefit from the experience of American Samoa 
in dealing with their educational problems (Kaser, 1965). 
Schramm (1968; 1973) discusses the common problems 
Niger, Colombia, Peru, El Salvador and American Samoa. have 
as underdeveloping countries with ETV systems. The findings 
of this study may serve as a basis for similar studies of 
ETV systems in these countries and others like the Trust 
Territories, Guam and other groups of islands in the 
neighboring Pacific basin. 
IV. OBJECTIVES OF THE STUDY 
Primary Objectives 
1. To determine the attitude of public school 
teachers toward ITV as (A) an Instructional Medium; (B) a 
Teacher Training Medium; (C) a Threat to Classroom Teachers' 
Job Security; and, (D) a Future Instructional Medium in 
American Samoa as measured by a self-developed questionnaire; 
2. To determine the relationship of this attitude 
(dependent variable) to the eleven identified independent 
variables; and 
3. To identify evidence of institutionalization (or 
lack of) of ITV based on statistically significant relation-
ship between the dependent (attitude) and independent 
variables. 
I 
Specific Objectives 
1. To determine the relationship between teaching 
experience and attitude of teachers toward !TV as (A) an 
Instructional Medium; (B) a Teacher training Medium; (C) a 
Threat to Classroom Teachers' Job Security; and, (D) a 
Future Instructional Medium in Samoa. 
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2. To dete1•mine the relationship between in-service 
training and attitude of teachers toward rrv as (A) an 
Instructional Medium; (B) a Teacher Training Medium; (C) a 
Threat to Classroom Teachers' Job Security;. and, (D) a 
Future Instructional Medium in Samoa. 
3. To determine the relationship between ¥duca-
tional background and attitude of teachers toward I'l'V as 
(A) an Instructional Medium; (B) a Teacher Training Nediwa; 
(C) a Threat to Classroom Teachers' Job Security; and, (D) a 
Future Instructional Medium in Samoa. 
4. To determine the relationship between teaching 
level (elementary, secondary and contract) and attitude of 
teachers toward ITV as (A) an Instructional Medium; (B) a 
Teacher Training Medium; (C) a Threat to Classroom Teachers' 
Job Security; and, (D) a Future Instructional Medium in 
Samoa. 
5. To determine the relationship between subject 
taught (Social Studies, Language Arts, Science, Mathematics 
and special areas, e.g. general shop, P. E., etc.) and 
attitude of teachers toward !TV as (A) an Instructional 
Medium; (B) a Teacher Training Medium; (C) a Threat to 
Classroom Teachers' Job Security; and, (D) a Future 
Instructional Medium in Samoa. 
1. To determine the relationship between district 
employed in and attitude of teachers toward ITV as (A) an 
Instructional Medium; (B) a Teacher Training Medium; (C) a 
Threat to Classroom Teachers' Job Security; and, (D) a 
Future Instructional Medium in Samoa. 
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8. To determine the relationship between sex and 
attitude of teachers toward !TV as (A) an Instructional 
Medium; (B) a Teacher Training Medium; (C) a Threat to Class-
room Teachers' Job Security; and, (D) a Future Instructional 
Medium in Samoa. 
9. To determine the relationship beh;een compen-
sation (salary) and attitude of teachers toward rrv as (A) an 
Instructional Medium; (B) a Teacher Training Medium; (C) a 
Threat to Classroom Teachers' Job Security; and, (D) a 
Future Instructional Medium in Samoa. 
10. To determine the relationship between admin-
istrative support (the feeling of) and attitude of teachers 
toward !TV as (A) an Instructional Medium; (B) a Teacher 
Training Medium; (C) a Threat to Classroom Teachers' Job 
Security; and, (D) a Future Instructional Medium in Samoa. 
11. To determine the relationship between age and 
attitude of teachers toward !TV as (A) an Instructional 
Medium; (B) a Teacher Training Medium; (C) a Threat to 
Classroom Teachers' Job Security; and, (D) a Future Instruc-
tional Medium in Samoa. 
Research Plan for the Study 
For the purpose of achieving these objectives, the 
following steps were taken: 
1. The literature related to the attitudes of 
teachers with regard to ITV was surveyed. 
2. A two-part structured questionnaire was con-
structed. Part I of the questionnaire elicited attitude 
responses and Part II elicited personal data on the 
respondent. 
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3. A pilot test of the questionnaire using fifty 
teachers who were selected randomly from the population was 
conducted for the purpose of validating the questionnaire. 
4. The final questionnaire was submi.tted to the 
members of the committee .for comments and final approval. 
5, The approved questionnaires ~1ere delivered in a 
package to the principal of every school for distribution to 
the teachers. 
6. Final data were tabulated, organized, then 
analyzed and presented in tables of percentage and frequency 
distribution. Appl'Opriate correlational techniques and 
analysis of variance procedure were utilized to elicit 
potential relationships. Significant relationships were 
interpreted in the light of the established objectives of 
the study. 
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V. ASSUMPTIONS AND LIMITATIONS OF THE STUDY 
Assumptions 
1. It is assumed that the attitudes of public 
school teachers in American Samoa with regard to ITV can be 
investigated with some degree of reliability and validity 
by means of a carefully prepared questionnaire. 
2. It is assumed that the use of the English 
language, the Second Language of the respondents, in the 
questionnaire will not bias their responses to the question-
naire items. 
3. It is assumed that the degree of institution-
alization reflected in the attitudes of teachers as measured 
by this study is the highest the ITV system has achieved at 
this particular time. It might have been higher at an 
earlier point in time but in view of the declining interest 
in ITV, it may very well be lower now. 
4. It is assumed that where institutionalization of 
ITV has taken place, the general attitude toward ITV will be 
favorable as measured by a self-developed questionnaire. 
Limitations 
1. This study is limited to the investigation of 
the attitudes of the elementary, secondary, and contract 
classroom teachers in the public schools of American Samoa. 
2. This study is limited to the investigation of 
attitudes with regard to ITV as (A) an Instructional Medium; 
(B) a Teacher Training Medium; (C) a Threat to Classroom 
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Teachers' Job Security; and, (D) a Future Instructional 
Medium in American Samoa. 
3. This study is limited to a single assessment of 
institutionalization measured at one.point in time only; it 
is not a sequential assessment. 
4. This study is limited to the extent that major 
changes to the ITV system, especially_ the implementation of 
Individualized Instruction and other innovat-ions could 
indicate that negative attitudes toward ITV might have been 
in the !ESt years reinforced positively. 
VII. DEFINITIONS OF TERMS USED 
Definitions 
Considering most of the majol' literature on 
attitudes, writers appear to differ as to ·!;heir definition 
of the concept. Droba (1932) found that certain objections 
had been advanced against ·defining an attitude; One 
objection was that research on attitudes could be carried 
on without a definition. Another objection was to the 
effect that attitudes are too intangible and too hypo-
thetical phenomena to be amenable to a satisfactory 
description and explanation. Allport (1935) observes that 
"attitudes today are measured more successfully than they 
are defined." The diversity of conceptions of what the 
term denotes is seen in the following definitions: 
Attitude: 
• "the sum total of a man's inclinations and 
feelings" (Thurstone and Chave, 1929:6-7) 
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••• "A state of equilibrium or balance exists in a 
belief system • ~ • (Heider, 1946) 
••• "the degree of positive or negative affect 
associated with some psycho::t.ogical object" (Edwards, 
1957:2) 
••• "the relatively stable overt behavior of a' 
person which affects his status" (Bain, 1928) 
• • • "denotes the general set of the organism as a 
whole toward an object or situation which calls for 
adjustment" (Lundberg, 1929) 
patent, a 
stimulus" 
"is something latent, potential, subdued, non-
form of habit which requires a positive 
(Dewey, 1922) 
• • • "verbalized or verbalizable tendencies, 
disposltions, adjustments toward certain acts •• 
primarlly a way of being "set" toward or against things" 
(Murphy and Murphy, 1931) 
••• "a disposition to act which is built up by 
the interaction of munerous specific responses of a 
similar type which exists as a general neural 'set' 
when activated by a specific stimulus result:> in a 
behavior that is more obviously a function o.f dispo-
sition than of the stimulus. (Allport, 1930:220-238) 
In this study the following definitions are used: 
1. An ATTITUDE is a mental and neural state of 
readiness, organized through experience, exerting a 
directive or dynamic influence upon the individual's 
response to all objects and situations with which it is 
related. (Allport, 1935: 810) 
2. OPINION: 
indicator of the 
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a verbal expression of attitude; an 
underlying dispositions to act (Droba, 
3. INSTITUTIONALIZATION: covert acceptance of a 
new idea or method to an extent where it becomes part of 
the regular educational output of the institution; the 
new idea or method may be rejected after it is used for 
sometime because of strong opposition, if the new idea 
or method has been completely institutionalized, there 
is a high probability that it could be revived once the 
conditions causing its rejection were changed. (Evans, 
1968: 133-134) 
4. SCHOOL DISTRICT: For the purpose of this study, 
the Samoan public school system is 
geographical regions (districts): 
Eastern and Manua. 
divided into four 
Western, Central, 
5. CONSOLIDATED ELEMENTARY SCHOOL: Unit of 
educational organization that includes grades 1-8. 
6. SECONDARY SCHOOL: Unit of educational organ-
ization that includes grades 9-12. 
7. CONTRACT TEACHER: Stateside teacher who 
teaches in American Samoa under contract. 
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Occasionally in the reporting of data throughout the 
study, a Samoan word is more descriptive than an English 
word in pointing up a particular situation in the Samoan 
culture. When such is presumed to be the case, the 
definition of the term is given when it first occurs in the 
text in order to facilitate continuity. 
VIII. SUMMARY 
Chapter 1 of this research study has (1) given 
introduction and background of the study; (2) stated the 
problem and the purpose for the study; (3) indicated the 
significance of the study; (4) stated the hypotheses and 
identified the objectives; (5) stated the research plan for 
the study; (6) identified assumptions and limitations; and 
(7) defined the basic terms used. 
Chapter 2 will review literature that has the most 
direct relationship to the study. 
Chapter 2 
REVIE\'l OF THE LITERATURE 
During the past decade, a great deal has been 
written about the process of acceptance and adoption of 
change in education, especially in the area of instructional 
television. There has, also, been a considerable amount of 
research done on !TV bo.th on national and international 
levels. There is no paucity of information about acceptance 
and adoption or rejection of ITV or other instructional 
-innovations. However, the availability of literature which 
is directly related to !TV in American Samoa presents a 
serious problem. For this reason, this chapter is based on 
those studies which (a) formulate a theoretical framework 
for the acceptance-adoption and rejection processes which 
subsequently lead to institutionalization of !TV and other 
innovations; (b) investigated teacher attitudes toward !TV; 
(c) review the Samoan social and educational structures 
implicating a background setting for the study; and, 
(d) review existing literature on the American Samoa !TV 
project. 
Acceptance-Adoption of Innovations 
Using !TV as an innovation, Evans (1968) found out 
that one primary reason for !TV's limited success could be 
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its incomplete institutionalization, the factor he 
considered crucial to the acceptance and adoption of 
innovations. Since the American Samoa ITV system is such 
an innovation, with sufficient longevity to evidence 
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progress in institutionalization, it is necessary to review 
other ITV models in order to further understand Evans' model 
as applied to the American Samoa instructional television 
system. The underlying purpose of this study is to provide 
evidence of institutionalization of ITV in the public school 
system of American Samoa. Such evidence may be elicited by 
the attitudes of teachers toward ITV which Evans considered 
significant factors in the acceptance, adoption and rejection 
of innovations. 
The process of acceptance of new .ideas or innova.tions 
and subsequent adoption has been conceptualized by several 
writers as consisting of separate and distinct stages. 
Although much has been written about the length of time it 
takes for an innovation to be adopted by a certain percentage 
of a given population, relatively little attention has been 
given to the process through which a person passes from 
initial contact with a new idea to final adoption (Kohl, 
1967). 
Ryan and Gross (1943) after researching the diffusion 
of hybrid seed corn to members of the farming community 
presented a model which was later reflected in similar 
models by Wilkening (1953), Rogers (1962), Evans (1968), and 
Boone (1969). The Ryan-Gross model for the adoption of 
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innovations distinguished several stages of development: 
(a) awareness of the new idea, (b) conviction of its use-
fulness, (c) trial acceptance, and (d) complete adoption of 
the innovation. 
Wilkening (1953) described adoption of an innovation 
as "A process composed of learning, deciding, and acting 
over a period of time." The adoption of a specific practice 
is not the result of a single decision to act but of a 
series of actions and thought decisions. He conceptualized 
his description into a model which almost duplicates the 
stages of Ryan and Gross. Wilkening's stages were (a) aware-
ness, (b) obtaining information, (c) conviction and trial, 
and (d) adoption. 
Rogers' model (1962) is more systematic than those 
of earlier theorists. He included the aspect of evaluation 
which tends to be closer to system analysis approach. The 
stages in his model include (a) awareness, (b) interest, 
(c) evaluation, (d) trial, and (e) adoption. He also main-
tains that what is needed is a complete set of character-
istics which describe the innovative process, and which are 
as mutually exclusive and as universally relevant as 
possible. Generally, innovations must be (a) consistent 
with the nature of the phenomena; (b) congruent with 
previous research findings; and, (c) potentially useful for 
practical application. Specifically, innovations must not 
only pass through separate and distinct phases for complete 
adoption, but the inherent characteristics of the innovation 
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must be explicitly and thoroughly understood. These 
characteristics presented by Kohl (1967) and explicated more 
fully by others include: 
1. relative advantage - the degree to which an 
innovation is superior to ideas or cultural objects it super-
cedes; 
2. ~patibility - the degree to which an innovation 
is consistent with existing values and past experiences of 
the adopters or users. Graham (1956) found that the compat-
ibility of a new idea (television) with traditional ideas as 
perceived by members of a social system affected its rate of 
adoption; 
3. complexity - the degree to which an innovation 
is relatively difficult to understand and use,- Graham 
concluded that one of the reasons television diffused at two 
different rates in the upper and lower classes was the 
complexity in understanding the new idea; 
4. divisibility - the degree to which an innovation 
may be tried on a limited basis. Rogers and Katz (1961) 
both found that in spite of an innovation's lack of wide 
acceptance, its dtvisibility, as perceived by members of a 
social system, affects its rate of adoption; 
5. communicability - the degree to which the 
results of an innovation may be diffused to others. Erasmus 
(1961) showed that visibility of innovation was particularly 
important in affecting its adoption; and Menzel (1960) 
hypothesized that the amount of out-of-town exposure would 
be more highly related to the adopt:l.on of an easily 
communicated idea than to a relatively difficult one. 
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Evans (1968) presented a model which considers 
elements of both the stages of innovations and the inherent 
characteristics. They were (a) the new idea as an inno-
vation; (b) introducing, promoting and adopting the new 
idea; (c) the social context of the system adopting the 
idea; and (d) the characteristics of the individuals 
constituting the membership of the social system of the 
group adopting the idea. He hypothesized that character-
istics of the individuals in the social systems are factors 
influencing complete diffusion of the idea to become 
permanent aspect of the adopting social system. 
Rogers concurred that "it matters l:!.ttle l~hether or 
not an innovation has a great degree of advantage over the 
idea it is replacing. What does matter is whether the 
individual perceives the relative advantage of the innovation 
(1962:124)." He found out that it was the potential 
adopter's perceptions of the relative advantage of the 
innovation that affected its rate of adoption. ITV was 
introduced in American Samoa rather abruptly. It was 
introduced to a group of Samoan teachers who, at that time, 
had heard very little about the medium itself. Its relative 
advantage over other methods was something they heard 
repeatedly in the course of intensive inservice prior to the 
beginning of school year 1964. 
Miles (196Q) indicated similar concern in his intro-. 
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ductory chapter of Innovation in Education; he stated 
Innovations of all sorts--set theory, team teaching, 
trimester plans--are being advocated vigorously, 
installed, and (sometimes) evaluated •••• The 
dominant focus in most contemporary change efforts, 
however, tends to be on the content of the desired 
change, rather than on the features and consequences 
of change processes • • . Given an increase in under-
standing, it seems likely that we may be able to manage 
educational innovation somewhat more skillfully than we 
have in the past. 
By the end of school year 1964, the year ITV was 
first introduced in American Samoa the entire curriculum in 
the elementary schools .was firmly established with instruc-
tional television as the core of instruction. A totally new 
concept of instruction by television was introduced on a 
wholesale basis. Newton (1971) believed that the process of 
curriculum change has been vastly oversimplified and deprived 
of the proper attention it deserves. He maintained that the 
individual and his needs, both affective and cognitive, is 
the hub of any curriculum change. He cited (1971) that 
To change a curriculum means, in a way, to change an 
institution which· involves changing both goals and means. 
Changing the curriculum also involves two types of 
changes. One is the change in the way the individual 
is oriented to the world around him, what he perceives 
and apprehends the cognitive aspects. The other is the 
change in his emotional orientation--what he feels to be 
important, what he is motivated to do and what emotional 
investment he makes in his goals. The change is 
effective to the extent that the two become integrated. 
This task is inordinately difficult and in many 
instances seems impossible. In order for us to appreciate 
the magnitude of the task, we must recall too that 
"curriculum change has not actually occurred until it has 
been registered in the minds and hearts and habits of people 
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(Miel, i946:189}." 
Miel (1965) expressed that: 
In the general haste for reform in education, people 
in large numbers are being distrusted and ignored. 
Their potential contribution is being wasted • . • • 
Even though shortcuts appear to be achieved through 
disregarding the human element in change, a high 
price may be paid in later resistance at the critical 
point of putting on innovation into effect. 
Five years after ITV was introduced to the high 
schools in American Samoa, the mediumwas minimized substan-
tially because of the observed ineffectiveness of teaching-
learning modes using ITV at that level. Newton (1971:21) 
cited that the needs of teachers should be the starting 
point, and that the teachers should be involved right from 
the beginning. This work in the early stages of curriculum 
change is crucia.l and the time sp~?nt wlJ.l provide for 
greater productivity and creativity later on. This initial 
stage, also, has often been rushed or omitted due to 
pressure to get things done with the result that the change 
process is slowed down later, and, it probably also accounts 
for the common complaint about teacher resistance to change 
(Taba, 1962:468). Teacher involvement does not necessarily 
mean that everyone is involved in every phase of the process; 
and, wide participation demands leadership of a high calibre 
if teachers are to work efficiently and effectively (Newton, 
1971:21). 
In such a rapidly changing world, many educational 
innovations are almost obsolete before they are implemented 
into a program. Continued in-service work is crucial in 
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order to incorporate revisions and to introduce new staff 
members to the program (Spiro, 1970). Changes should be 
planned systematically including systematic evaluation since 
flexibility requires a willingness to change the plans when 
new evidence appears· (Trump, 1963). Thus, when changes are 
planned, specific efforts are needed to produce convincing 
evidence so that highly professional teachers are quite sure 
that the changes are good for them and their students. It 
was found in a study in New York that the best way to 
convince teachers. about the value of an innovation •~as to 
let them see a demonstration under normal conditions 
(Brickell, 1961:67). The educator who is attempting 
dissemination should be cognizant too of the adopter stages 
and .the characteristics of people in each stage as suggested · 
by Evans. (1968:111-123) 
Teachers will need a good deal of assistance and 
respect during the initial few months that they are working 
with the new program. Teachers are almost sure to feel 
insecure and it will likely take several months for them to 
adjust to the new program. Teachers, being made aware of 
the findings, would be eager to accept the idea which would 
enable them to do their work more effectively (Klasek, 1971). 
According to Miel, this has seldom been the case. She 
stated: 
Most appalling is a current argument for bringing 
about change by plunging teachers into a new situation 
to sink or swim. Equally, appalling is the type of 
brainwashing which guarantees that teachers will profess 
to like any change foisted.upon them (1965:589). 
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According to Rogers (1962), teachers who were inno-
vators or early adopters would be directly involved in 
evaluation and trial phases before the majority of the 
teachers were made aware of what was going on. If the 
evaluation revealed that the innovation was worthwhile, the 
majority of teachers would be made aware, often by impersonal 
sources of information, and interest would be aroused by 
personal contacts. Potential adopters through demonstration 
would see for themselves, and ~TOuld later have an oppor-
tunity ~lith all the facts before them, to decide for them-
selves. Such adoption is not the result of coercion or 
brainwashing, but instead stems from thorough evaluation 
and professional judgment (Newton, p. 26). 
Teacher re,iection varies according to the nat;ure of 
the innovation. Miles (pp. 306-309) lists nine types of 
rejection: 
1. Rejection through ignorance is when a teacher 
does not understand an innovation or when he does not 
even realize that,it exists. 
2. If a teacher knows that an innovation, such as 
a projector, is available but expresses no interest in 
using it, the response is called rejection through 
default. 
3. Rejection may be because of desire to maintain 
the status quo. 
4. There may be rejection through societal mores 
if, for instance, a teacher refuses to use a record 
player because the records the students bring are 
unsuitable. 
5. If an innovation is rejected because the 
teacher's friends did not use it, we classify the 
response as rejecting through inter-personal relation-
ships. 
6. There may be rejection through erroneous logic 
if a teacher refuses to use television because young-
sters see too much television at home. 
7. Rejection through substitution would take place .. 
if a teacher read animal stories instead of taking her 
class to the zoo. 
8. If a teacher is confident that her work could 
not improve, innovations will be rejected through 
fulfillment. 
9. Rejection through experience is when a teacher 
tries something and is not happy with it. 
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Resistance may vary in form from indifference which 
results in poor, sloppy work to verbal hostility. It may 
lead to rigid conformity or even to organizational sabotage 
(Willower, 1963:260-261). Sieber (1968) believes change in 
education is inhibited by school system vulnerability to 
public criticism, quasi-professionalism which results in 
teacher resistance, goal diffuseness, and formal control 
within the organization which seriously limits deviant 
behavior by teachers. 
Fox and Lippit (1967) in their study of innovation 
and sharing of teaching practices, observed that. "most 
teachers are committed to doing a good job in the classroom; 
many spend extra hours and energy improving their skills and 
abilities." They summarized their Diffusion Project 
findings as follows: 
1. There is more adoption of teaching practices in 
schools in which teachers and principals communicate a 
great deal with each other. And, in which this communi-
cation flows both directions. 
2. There is more adoption of teaching practices in 
schools in which the teachers perceive their principal 
to be "close" to them and supportive of their activities. 
3. Teachers who innovate and share most are seen 
by fellow teachers as: enthusiastic about teaching; 
influential in the school; and communicating frequently 
with other teachers. 
4. In schools where teachers innovate and adopt 
each others practices most frequently, most teachers 
agree on how they see their relationships with each 
other. 
5. From most to least likely to adopt are teachers 
who see themselves as: those on the edge of large 
groups; members of small, 2 or 3 member groups; 
isolates; an~ tho~e who are either on the edge of or 
are central to large groups. 
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6. Teachers who innovate most feel they have many 
resources for help in their school (journals, a friendly 
principal, helpful colleagues, et cetera. 
1. There is more innovation in schools in which 
teachers participate in formulating the curriculum. 
8. Teachers who innovate most feel that their 
principal should have more influence over their school's 
curriculum than the school superintendent. 
9. The least innovative teachers feel that their 
principal has more influence over their teaching styles 
than they do themselves .• 
10. There is more innovation in schools in which 
the principal accurately judges who the informal leaders 
on the faculty are. 
Fishback (1963) says that the crucial test of any 
curriculum innovation, and that which will determine 
sustained usage (institutionalization), will be the positive 
effects it has upon the total development of the learner and 
the social system of which he is a member. Nelson (1970), 
Schramm (1973) and Thomas (1973) documented the fact that 
the televised system of instruction in American Samoa was 
not effectively meeting the educational needs of the 
children, especially true at the high school level. 
According to Fishback, this apparent ineffectiveness of the 
American Samoa ITV system, may be attributed to the lack of 
favorable attitudes of teachers toward the medium. It was 
noted repeatedly in this section that success of any inno-
vation does not only result from the relative advantages and 
merits of the innovation itself but also from the under-
standing its users (teachers) have of its advantages and 
merits. There are some reasons, therefore, to suspect that 
teachers in the Samoan ITV system have contributed.to the 
34 
ineffectiveness of the medium. Attitudinal studies related 
to this concern are reviewed in this next section. 
Teacher Attitudes Toward !TV 
Evans theorized that attitudes of users of inno-
vations are significant indices of adoption or rejection of 
the medium; and that effectiveness of the innovation depends 
upon the condition of acceptance by its users. The infer-
mation which is presented in this section is helpful in 
understanding the attitudes of teachers toward ITV systems 
in the United States and Spain. Such understanding is 
crucial when the task is focused on the attitude of teachers 
toward !TV system in American Samoa. 
Handleman (1960:32) cited an inciC.ent where the 
issue of teacher acceptance of !TV was expressed in terms 
of educational war: 
A full scale war is being waged throughout the 
education world today. The battles are being fought 
in plush conference suites of major foundations, in 
stuffy meeting rooms of state and local teachers' 
organizations, and at numerous citizens committee 
meetings. At issue: educational television. 
Handleman signified the magnitude and momentum in which the 
issue of educational television was transmitted in the early 
part of the 1960 decade. The enthusiastic advocates of the 
issue had travelled across state lines, national boundaries, 
oceans, and in 1961 it reached American Samoa through the 
vision of former Governor H. Rex Lee. There are many reasons 
for opposition to educational television just as there are 
reasons for its avid acceptance on the part of teachers. 
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Kumata in 1956 and Schramm in 1968 about a decade later both 
documented impressive positive claims for television in the 
area of student learning. However, the problem of teacher 
acceptance is considered to be most critical. 
Skornia (1958: 4) believed that many teachers and 
educators have become afraid that the "master teacher" 
would replace the regular classroom teacher. These fears 
were proving unfounded for a whole team was· needed in order 
to educate, and that electronic devices such as television 
were only tools in the hands of a team of teachers. 
Randleman (1960:33) stated that 
Part of the opposition to televis:l.on in teaching 
comes from those 1~ho are against any change; from among 
those who do not wish to be disturbed in their familiar 
and comfortable ways, and from those who have a 
proprietary precious attitude toward their scholarly 
knowledge. 
He found out that most of the opposition came from those who 
saw in television the threat of technological unemployment, 
the degradation of the teacher's role, or the dehumanizing 
of the teacher-pupil relationship (1960:33). Indeed the 
most critical level is that of faculty acceptance. The way 
television is introduced and managed, the way positive 
incentives are set for the faculty - these, according to 
Carpenter (1956), are some of the factors contingent to 
faculty acceptance. 
Comparing the attitudes of television and non-
television teachers toward the efficacy of the medium, 
Randleman ( 1960:104-107) offered these conclusions: 
1. Teachers who had never taught by television in 
their own schools were favorable to the medium 
2. Once teachers become involved in teaching by 
television, their favorable attitude toward the medium 
grow stronger as they continue to teach by television 
because of the medium innate challenge. 
3. The non-television teachers were basically 
concerned with possible standardization in teaching as 
a result of the dissemination of information from one 
centralized source. 
From this same study, Randleman recommended that the 
rationale for using instructional television should come 
from the desire of teachers to do the best job of teaching 
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they can in the attempt to produce truly educated citizens. 
Newton (1971:100-110) found that before teachers 
could be influenced to use particular television programs 
for instruction, they should be convinced that the use of 
such programs would result in a better situation than could 
otherwise be provided. Considerations pertaining directly 
to the learning situation were of greatest influence on the 
teachers decision to adopt ITV; and considerations related 
to wishes and expectations of other people with whom they 
work were of least influence. He also, found·that age of 
the teachers in his sample was positively related with the 
teacher's concept of her role in innovation. Males were 
significantly less influenced than females, in their opinion, 
by considerations related to use of TV programs and the 
personality of the TV teacher. Experienced teachers were 
more influenced by their concept of their role in innovation 
than less experienced teachers. Teachers from different 
school districts had significantly different perceptions of 
their concept of their role in innovation. Educational 
backgi•ound and grade level taught made no significant 
difference in the perceptions of teachers in their role in 
innovation. 
In his study of Spain's instructional television 
system, Iglesias (1972:133) found out that teachers' 
attitudes before using ITV were generally skeptical, but 
when they began to participate in instructional television 
and saw the advantages, their attitudes began to change to 
one of acceptance of the medium. He concluded that: 
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1. The generally favorable attitude towards ITV 
among school administrators, teachers, pupils, parents, 
and ITV personnel during the first year increased 
steadily during the second year when they all became 
more familiar with TV as medium of instruction. 
2. The classroom teachers were not sufficiently· 
informed of the content of the telecasts in advance, 
nor did they properly prepare the equipment, orient; 
the pupils in the class to receive the tel~;;cast, or 
make the necessary adjustment in instructional procedurc.es 
and schedules. 
3. · During the first year of televised instruction, 
some teachers complained that the content of the tele-
course was too childish for some of the older pupils. 
4. The cancellation of the !TV was the result of 
a politically motivated decision of the Minister of 
Education and Science and the Minister of Information 
and Tourism, rather than any educational deficiency 
in the instructional television program (1972:133-134). 
He stated that the cancellation of !TV (Spain) should not 
have been made by higher authorities who were political 
appointees but by school administrators, teachers, parents 
and ITV personnel. He, therefore, recommended that Spain's 
!TV system should be continued, but with greater moral, 
financial, and administrative support. 
Planinc (1967:91-101) found out that the major 
factors which restrict the use of !TV in the schools may be 
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enumerated in order of importance as first, the general 
attitude of administrators toward !TV; second, the avail-
ability of information about !TV and its use; third, 
general attitude of teachers, students, parents and the 
public toward !TV; fourth, cost of ITV to the school 
district; and fifth, scheduling of !TV courses. In many 
ways, administrative leadership may be considered the most 
important factor in limiting the use of !TV. Furthermore, 
the administrator directly or indirectly influences or 
affects the attitudes of others concerning !TV and its use. 
Planinc found out that although 50.8 per cent of the 
administrators interviewed reported that information 
materials were made available to teachers, only 33 per cent 
of the teachers agreed. When asked whethr~r I'l'V was dis-
cussed in faculty meetings, 55.4 per cent of the admini-
strators responded positively with only 22 per cent of the 
teachers concurring. Planinc generally concluded that 
evidence did not support the hypothesis that attitudes 
affected utilization of !TV; that attitudes were affected 
by and closely interwoven with other factors such as infor-
mation; resistance to change, administrative leadership and 
responsibility, along with other characteristics of admini-
strators and teachers. Many times the cost was used as an 
excuse rather than a valid reason for non-use (1967:96). 
Lucas (1971) found out that teachers who had 
experience using TV in the classroom and who took no course 
work in !TV performed significantly higher than those who 
had taken course work in ITV and who had no classroom 
experience with ITV. Klasek (1971) concurred that merely 
immersing a teacher in workshops on utilization of tele-
vision will not automatically provide that individual with 
the tools for successful ITV teaching. However, it should 
be a continuous and on-going joint effort of teacher 
training institutions and local school system which should 
be offered to supervisors as well as classroom teachers 
(Spiro, 1970). 
Kelley (1959) discovered that teachers favorable 
attitudes toward the use of audio-visual materials is 
significantly related to the following factors which are 
listed in rank order: 
l. Encouragement by supervisoi's 
2. Satisfactory previous experiences with audio-
visual use 
3. Grade level: Kindergarten and elementary 
teachers have more positive attitudes than do junior 
high and high school teachers 
4. Sex: Women have more positive attitudes 
toward audio-visual materials than do men 
5. Training in the production of A-V materials 
6. Course work in A-V education 
1. Age: Older teachers are more moderate in 
their attitude toward A-V materials 
8. Number of years of formal education training 
Kelley, however, observed no relationship between the 
teachers' attitude and the following: 
Number of years of teaching experience 
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1. 
2. 
3. 
4. 
Presence of an A-V director in the school system 
Subject-matter field in which the teacher works 
Presence of a building coordinator for audio-
visual education · 
5· Mechanical ability of the teacher 
Gork (1961) summarized the major findings of his 
study of teachers and administrators' attitudes toward ITV 
and related problems as follows: 
1. Prior to their reception of ITV programs, 
teachers indicated very favorable attitudes toward 
TV instruction. 
2. After nine months of experience with ITV, the 
teachers' attitudes--although still favorable--were 
somewhat reduced from their original high degree of 
favorableness, for theil' expectations were patently 
not fully realized in certain areas, and perhaps 
tended to be over-optimistic. 
l!O 
3. Years of teaching experience d:l.d not signif-
icantly affect teachers' attitudes toward ITV; 
specifically teachers with more than five years and 
those with less than five years experience as teachers 
manifested about equally favorable attitudes toward ITV. 
11. Administrators~-mostly elementary school 
principals--were in.clined to hold more favorable 
attitudes toward ITV than did teachers. 
5. The inability of students to ask questions 
directly of the ITV instructor was considered a minor 
or no problem by over 75 per cent of the respondents. 
6. Approximately 87 per cent of the respondents 
indicated that participation in ITV would leave the 
classroom teachers' pr•estige undisturbed; that is, 
some classroom teachers' fears that l'I'V instructors 
would supplant them in prestige and regard by pupils 
were unfounded. 
7. The majority of teachers signified that the 
ITV teachers' techniques and ideas were very helpful 
to them in making their own class presentations. 
Ayers (1972) in his study of elementary school 
teachers' attitude toward ITV observed a significant positive 
relationship between years of teaching experience and 
teachers' attitude toward the medium which Kelley and Gork 
did not find significant. He, also, observed a significant 
relationship between frequency of use of ITV and users 
attitude toward the medium. He verified that frequency of 
use tended to have a diminishing effect on the attitude of 
the users toward the medium. Thus, in schools where ITV was 
offered everyday, the attitude toward the medium tended to 
be less favorable than in schools where ITV was offered once 
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or twice a week. 
Beckerman (1971) indicated that teachers, as a 
group, were at least moderately willing to try out new 
policies and programs in their schools. When convinced of 
the inherent advantages of such innovations, they were even 
more likely to have positive attitudes. 
Hansen, Borgatta and Lambert (1971) noted that many 
changes in program may be resisted by teachers primarily 
because they threaten the relative status of teaching 
positions. This concern was discarded by Gork and again by 
Westly and Jacobson (1965) in their study of "Dimensions of 
Teachers Attitudes Toward ITV" in which they rejected all 
items of threat nature and concluded that the attitudes of 
teachers were highly positive toward the medium. 
Schramm (1973) reported that it was the negative 
attitude of the initial advocates of the Samoan ITV system 
toward testing and evaluation which led to difficulties 
later on in the project to establish any criteria of success 
or failure. Ever since its inception in 1965, the Samoan 
ITV system has not been subjected to an empirical and 
systematic assessment of the fact.ors which could contribute 
to the apparent decline in the use of ITV in the classroom. 
All efforts thus far have been fragmented attempts on the 
part of Samoan educators and consultants to assess periodical 
success or failure of sections of the system. Surveys have 
been directed to both students and teachers in specific 
subject area levels or grade levels which resulted in 
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minimizing television instruction. Inspite of these 
attempts, instruction by television continued to decline; 
several other instructi.onal innovations have been intro-
duced. This study does not purport to save ITV. It is 
merely a systematic effort to investigate theoretical 
teacher characteristics which could be af'fecting the success 
of ITV in American Samoa. The findings of this study may 
be useful to the implementation of other instructional inno-
vations in the public school system in the territory. 
THE SAMOAN ISLANDS 
In this section, a description of the Samoan Islands 
is presented, and an effort is made to disclose the intri-
cacies of the Samoan personality. The environmental facto!'S 
which surround him and the social factors which contribute 
to his temperament are described. The educational efforts 
which were attempted prior to the time when ITV was thought 
the best medium for his education are discussed. This back-
ground information should establish a frame of reference for 
the attitudes of teachers which are assessed in this study. 
Location and Size 
The Samoan archipelago, formerly known as the 
"Navigator Islands" (Motu o Tagata Folau) is a group of 
fourteen islands stretching approximately east and west 
within the 13 and 14 degrees latitude south and from 168 to 
173 degrees longitude west. The Samoan archipelago lies 
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almost in the center of the Pacific Ocean and is on a direct 
line between Hawaii and New Zealand. or the countries 
having regular visits to American Samoa, New Zealand is 
approximately 1500 miles southwest and Australia is 2300 
miles in the. same direction; Honolulu is 2300 miles north 
and the United States mainland (San Francisco) is about 4000 
miles northeast. Apia, Western Samoa, is about 80 miles 
west (Sanchez, 1955). 
American Samoa, the only u. s. territory south of 
the equator, is located approximately 14 degrees south 
latitude and 170 degrees west longitude. It consists of the 
island of Tutuila and all other islands of the Samoan archi-
pelago east of longitude 171 degrees west, including Rose 
Island, Ta'u, Olosega, ·and Ofu are collectively known as 
the Manu's Islands and referred to in this study as the 
Manu'a District. Rose Island is an uninhabited coral atoll 
to the east of Tutuila. By joint Resolution of the' United 
States Congress, approved March 4, 1925, the sovereignty of 
the United States was extended to Swains Island which lies 
210 miles to the north of Tutuila. Aunu'u (9.6 sq. miles) 
is just off the coast of Tutuila. 
American Samoa has a total land area of approximately 
seventy-six square miles, making it about the same size as 
the District of Columbia. Tutuila, the largest island and 
the seat of government, is approximately 40 square miles. 
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Physical Characteristics of the Islands 
All of the islands with the exception of Rose Island, 
a coral atoll, are of volcanic origin and formation (see 
Appendix E). The island of Tutuila is of irregular shape 
about 18 miles long and 6 miles wide at its widest point. 
It is a rugged island with four high peaks, of which Mt. 
Matafao rises to an elevation of over 2000 feet. The small 
islands of Manu'a rise from 1000 to 2500 feet. A mountain 
range extends nearly the whole length of the island of 
Tutila with indentations of deep valleys. Except at the 
foot of the mountains along the coast and a broad fertile 
plain in the southwestern part of the main island, there is 
very little level land. Pago Pago Bay, which once boasted 
the best harbor in the South Seas, has an entrance to the 
south and nearly cuts the island in two (Sanchez, p. 10). 
Climate 
The climate of the islands is tropical. From March 
to October, the annual revolution of the earth around the 
sun places the islands in the path of the cooler southeast 
tradewinds. The same orbital movement places the islands in 
the hurricane zone from about November to March. The average 
yearly rainfall is 193.5 inches. The temperature ranges 
from 70° to 900 Farenheit. It is highest during the summer 
months (December--February) and coolest in the winter months 
(June--August). The relative humidity is always high, from 
70 to 90 percent in the wet season (November--March), and 
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from 40 to 60 percent in the dry season (April--October). 
The Samoan People 
The Samoan people belong to the polynesian race 
which inhabited New Zealand, Hawaii, Tahiti as well as Samoa 
and the islands within this Pacific triangle. The 76 square 
miles in .American Samoa hold a population of around 29,000 -
about 382 people per square mile. That in itself is not a 
high population density, although only one of every three 
square miles is arable increasing the density factor to an 
incredible degree not found anywhere else in the South 
Pacific (Sanchez, p. 14). 
The unit of the Samoan social, economic, and 
educational life is the family (aiga). The Samoan aiga is 
. 
not merely· a biological group as foreigners 1mderstand the 
ter.m, but a more extended family group of blood and marriage 
or even adopted connections who acknowledge one person as 
the head of that particular family (Betham, 1972). The 
head of such family is the Matai (title person). The matai 
represents the family in the village council and presides 
over matters concerning the welfare of the family. His 
authority is derived from the fact that he holds an 
hereditary title which is conferred upon him by his kinsmen. 
He has authority and rules over all members of his family. 
Grattan (1948:15) observed that: 
All outward expression of the respect and esteem in 
which a family may be held both by the village and the 
district or the whole of Samoa, may properly be directed 
to the matai. He is, so to speak, the trustee of the 
good name of" the f"amily of" the pez•son to whom this 
respect is due. He is responsible f"or the proper 
maintenance of" the dignity of his f"amily and the 
adequate performance of their social obligation. 
Every Samoan village is governed by the council of 
matais known as the Fono (Council of chiefs). The life of 
the village (consist.ing of several aigas) depends upon the 
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decision of the Fono. It has jurisdiction over what is to 
be done, how it is to be done, and by whom it is to be done. 
In social matters, it validates and regulates status, super-
vises the group education and group activities of boys and 
girls, provides f"or food and conducts all village ceremonia.l 
activities--marriages, funerals, et cetera (Lutali & Stewart 
1974). 
The Dominant Cultural Attitudes _______ , ___ _ 
The dominant note in Samoan society is its prevail-
ingly social emphasis. All of" a Samoan's interest, all of 
his emotion, is centered upon his relationship to his f"ellows 
within an elaborate and cherished social pattern. "The 
Samoan society, with all its demands upon one's deeds, 
provides no room for individualism and discourages any 
interest in motivations (Mead, 1930: 81)." Any attempt to 
urge by coercion may result in withdrawn behavioral pheno-
menon, which Mead called musu (unwillingness), that does not 
look beyond the expressed disinclination for subjective 
causes. Personality is conceived in terms of its end results 
upon emotion, fear, love, and anger; and is classified as 
caused or uncaused (Sanchez, p. 41). 
Mead (1930), Keesing (1934), Grattan, (1948) and 
Sanchez (1955) all agree there is only one great sin which 
Samoans recognize, a sin which can be committed by the 
merest babe or the oldest matai, a sin for which the indi-
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vidual is held strictly accountable, for which he may be 
chastised to his soul's good. This great sin is precocity. 
The attitude is spoken of as fia sili (wishing to be higher 
than one should). 
To go faster than one's age mates or one's fellows 
of equal rank, is unforgivable. So not only are 
individuals conceived of as having capacities fixed 
at birth and responsive neit·her to social pressure 
nor to the dictates of their own. ambitions, but the 
speed with which these inherent capacities may be 
permitted to manifest themselves is fixed. All 
haste is unseemingly, unpleasant, abominable whether 
in the young boy who marries too early or the low 
talking chief who tries to shoulder himself forward 
in the f'.ono. That a man should reach his full stature 
slowly, wi t!1 du.e deliberation and caution, pausing on 
the way to master all the implications of each step--
this is the course of the admirable. The result is 
inevitable; speed of thought, rapidity of development, 
an ability to take short cuts, to run through things, 
to initiate new enterprises, to follow new lines of 
thought to branch away from a pattern which has not 
become too intrinsic a part of one's nature. Those 
who, undetered, might have reached the highest niche 
before half of their best energies are dissipated. 
And the laggard is coddled to the most complete ful-
fillment which his little natural gift will allow. 
(Mead, 1930:82-83). 
The Samoan culture could be characterized as follows: 
First, "the culture provides no conditions for breaking away 
from the traditional pattern. There is a great lack of 
stimulation which might produce change, and pressures 
brought to bear when any small tendency to change appears" 
(Johnson, 1963:42). Second, ''the Samoan culture tends to 
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reject discontinuities" (Johnson, p. 43). Any attempt at 
change made by someone outside the culture typically fails. 
Very slight changes may be incorporated into the culture, 
but anything extreme is not assimilated. As a result, the 
culture has changed relati¥ely little in the past few 
centuries. The common slogan is "Faa-Samoa" (the Samoan 
way) or "Samoa mo Samoa" (Samoa for the Samoans). 
The Traditional Educational System 
Prior to the arrival of the first missionaries (white 
westerners) who first visited the islands on August 4, 1830 
(Taeao Nai Matll.niu Feagai rna le Ata), there were no schools, 
no textbooks, and no professional teachers in Samoa 
(Faleto'ese, 1959). Young people acquired necessary skills 
by- wor•king alongside their parents--planting taro, cooldng, 
fishing and hewing canoes from logs with stone adzes. The 
aiga (family) was the center of all "education.... The aiga 
needed "educated" laborers and it influenced what_the people 
or consumer desired from the local "economyn (Wolf Manage-
ment Services, 1969). 
Children learned social customs, the citizen's duties, 
and consumer skills by imitating their elders and through 
constant instruction from older.sisters and brothers who 
were charged with supervising the young. The complexities 
of Samoan genealogy and the chieftain system were learned 
from the lengthy recitations of talking chiefs (Tulafale) on 
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ceremonial occasions. To a marked extent, this informal 
community education is still the most important source of 
learning about vocational, citizenship, social and consumer 
roles for the bulk of Samoan society. 
The social development of the Samoan child is 
described by Sanchez (1955) and Mead (1937) as the grading 
of all household activities in terms of relative strength 
and skills; children are useful members of the household by 
the time they are six or so (Mead, 1937:305-306). The 
training of the child up to about the age of six is the 
responsibility of all little girls of ages five to eleven 
who are more interested in keeping peace than in forming the 
characters of their small charges. The sense of judgment 
designated .ao mafaufau is conceived as develop:Lng very 
slowly and nothing positive can be done by the commm1ity to 
encourage it (Mead, 1949:25). Violence, aggressiveness, 
destructiveness, contentiousness are all qualities which 
show lack of judgment (Mafaufau). These the infant is born 
with. The process of early education is a matter of 
controlling these traits. The life of the community must 
continue in as undisturbed a fashion as possible (Sanchez, 
19 55). 
Innovations in the Samoan social structure are 
possible as the social innovator runs against no established 
rules of caste and no jealously guarded body of tradition. 
In the social organization the individual is given the 
freest hand and meets with the greatest rewards. But the 
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social structure offers too slight a challenge, and it is 
too complacent with the innovating hand. So it has remained 
much the same, generation after generation (Sanchez, 1955). 
Mead (1928:495) observing this pliability of the Samoan 
culture stated: 
This flexibility of Samoan culture, which at first 
look so favorable to the display of individuality, so 
pliant to the moulding hand is also a powerful con-
servative force •.•. It possesses all. the strength 
of the tough willow tree, bending and swinging with 
every passing wind but never breaking. 
Education for the young Samoans takes place in 
real life situations as opposed to training situations and 
might be described loosely as learning on the job. Apart 
from actual participation in adult activities, children also 
learn through games and play activities which are usually 
patterned on the institutional activities of adults to a 
great extent. This participation in adult activities 
provides young Samoans the opportunity to acquire at a very 
early age the adult outlook, values, and stamina needed for 
the performance of institutional responsibilities. 
Government officials in Washington were concerned 
about social effects of the "Cash Shortage" and subsequent 
laying off of Samoans from their jobs as a measure of 
alleviating the financial crisis. Delegate-at-Large, High 
Chief Lutali comforted Washington officials by confiding 
that the Samoan temperament is likewise a coconut tree; 
bending to and fro under strong winds and even hurricanes; 
but after the storm has subsided, this tropical tree returns 
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to normal - standing tall under the high blue sky. 
In summary, the traditional education system places 
heavy emphasis on cooperation and on social conformity. 
Everything is looked at in terms of the social pattern. It 
provides no room for individualism, and the reference is 
never to individual experience or individual taste but 
always to the pattern. Precocity is the greatest of social 
sin and the traditional educational system cuddles the 
laggard and punishes the precocious (Sanchez, 1955). 
The Public Schools 
After the U. S. Navy took over the administration 
of American Samoa in 1900, some naval governors enccuraged 
educational efforts by missionary groups and established a 
system of secular public schools. Between 1903, when the 
first public school was erected and the early 1960's when 
the ITV was installed, formal schooling beyond the simple 
pastor's classes grew as two interlinked strains. One was 
sectarian (mainly sponsored by the London Missionary Society 
or Congregationalists, the Catholic Marist orders, and the 
Latter Day Saints) and the other secular and public. Until 
1946, when the first public high school opened, all of these 
educational efforts were at the elementary and junior high 
school levels (WMS, p. 67). 
Captain Gray (1960), in hindsight, wrote: 
The public school system, hastily expanded by 
Governor Evans, soon proved itself unable to provide 
the necessary facilities due to lack of the funds 
needed to employ trained supervisors. Often well-
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meaning Samoan instructors .knew little more of their 
subjects than did their charges, and although matters 
were somewhat improved when a teacher's institute 
was improvised in 1922, the public schools generally 
lagged behind those conducted by the missionaries, so 
much so that the Samoans themselves recognized the 
fact and some seriously proposed the abolition of the 
public schools at the Fono of 1928. 
The principal goals of the naval governors over the 
1903-1932 period were to implement compulsory schooling and 
to ensure that Samoans developed an adequate command of the 
English language (WMS, 196g). By 1941, American Samoa had 
what some authorities considered the most intensive educa-
tional efforts of all tropical islands (Allen, 1962). 
However, this effort was rather futile as reported by the 
more recent Wolf Management Services study (1969:67) which 
noted: 
Although the numbers of schools and pupils expanded 
gradually over the years, only a few of the schools 
appeared able to conduct a program of any quality. 
There were several reasons for the inadequacies of the 
schools; poor financial support, a great gap bet1veen 
what was meaningful in Samoan life and what the 
English-language lessons and textbooks tried to teach, 
poorly prepared native teachers working w.ith teachers 
from the United States who did not stay long in the 
islands, and some lack of enthusiasm among parents for 
an English language curriculum. 
A tasl{ force, organized by the Director of Education 
in 1970, studying the past, present and future needs of 
teacher education in American Samoa summarized the trend 
and philosophy of the formal education system under the 
naval administration (1900-1951) as follows (DOE, Study of 
Past, Present, & Future Needs, 1970): 
1. The elementary classroom teacher, even though 
Samoan, was an alien teaching alien ideas and subject 
matter, and was merely tolerated by the village. The 
problem was compounded if the teacher were a woman. 
2. Teacher turn-over was large. The more capable 
members looked upon teaching as a stepping stone to 
·other government jobs or, in the case of younger men, 
as a means of getting enough money to make a trip to 
Hawaii or the Mainland. · 
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3. There always have been mass turn over of palagis 
(statesiders) personnel. Most appointees remained in 
the territory for two or f'our years. Some lef't after 
only one year. None became permanent members of' the 
educational sys tern. · 
4. The cession of the Samoan Islands to the United 
States and the subsequent Naval Administration and 
control by Americans has brought about changes in the 
people's lif~. These changes were usually arbitrary, 
artificial and imposed; none came from within the 
society itself in response to the new needs which made 
themselves known and gradually felt, such as would be 
manifested in the case of a natural cultural evolution~ 
Nonetheless, an American philanthropic body, the 
Barstow Foundation, inspected the Samoan educational system 
in 1932 and, subsequently, recommended a dual objective for 
education. First, to give all children of' Amer·ican Samoa 
an elementary education in the English language to open to 
them the vast field of knowledge which the Samoan language 
could not touch, and, secondly, to make them increasingly 
conscious and proud of' their own Samoan heritage of arts, 
crafts., customs, and culture, in the hope that these would 
not disintegrate under the influence of' increasing contact 
with the world beyond (WMS, 1969). 
These two aims served as the primary goals of the 
curriculum of the educational system f'rom 1932-1961. 
Implications of these recommendations were reflected in the 
efforts of the department of education throughout 1930's 
and 1940's. Under the influence of the U. S. progressive 
education movement, specific efforts were made by the 
American Samoa department of education to "abandon a straight 
textbook approach that stressed matters alien to Samoa and 
to substitute units of study that focused on the relation-
ship between Samoan community and broader world (WMS, p. 67.), 
This latter approach was reportedly unsuccessful 
because "the Samoan teachers were not highly enough trained 
for such an approach which demanded a good deal of initiative 
on their parts and which required more teaching materials 
than were available (WMS, p. 68)." Furthermore, the system 
"suffered from the constant turnover of top echelon personnel 
from the United States who spent one to three years in the 
islands, then returned home to be replaced by newcomers who 
usually did not understand Samoa or its educational needs 
and potentials (WMS, p .. 68)," This inherent pl"lenomenon is 
clearly reflected in a concern of a prominent Samoan 
educator to an inquiry of the Wolf Management Study (W!'IS, 
p. 68) and was also typical of the 1950's and early 1960's. 
He stated 
A man from Ohio or Indiana would come to head the 
Education Department or section in it and would import 
a large order of textbooks that he remembered fondly 
from his own school system at home. Two or three years 
later he would leave, and another man from Michigan or 
Iowa would come to discard those texts and to order some 
he liked better. 
Allen (1962) reported that by 1961 a major break-
through in this alteration of teaching methods was under 
serious consideration by Governor Lee and members of his 
staff. On September 6, 1961, a report documenting the 
results of neglect which American Samoa had experienced in 
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its educational system was submitted to President Kennedy 
and to Congress. Considerations of the first instructional 
television system in the South Pacific began, and when school 
opened in October, 1964, Governor Lee's dream of an instruc-
tional system making maximum use of television became a 
reality. 
The American Samoa ITV System Studies 
The Wolf Management Service Study (1969. The 
territory of American Samoa is an Economic Development 
Administration-designated Title IV area under Section 401 
(a) (2) of the Economic Development and Public Works Act of 
1965. Section 401 (a) (2) provides for the Act's full range 
of benefits for areas in which median family income is no 
higher thari 40% of the National median. In 1966, the Median 
incpme per family in<the United States was $7436; in American 
Samoa, the median income was about one-third that amount. 
Clearly, American Samoa was eligible under the Act. 
At the request of Governor Aspinall, who succeeded 
Lee, Economic Development Administration (EDA) funded a 
project for the development of a program to promote (a) the 
economic well-being of the territory within the framework 
of its specialized institutional and social structures; and 
(b) expansion of economic opportunities for the territory. 
In June 1968, EDA entered into a contract with Wolf Manage-
ment Services (WMS) of New York City for the preparation of 
an economic development program for the territory and for 
follow-up implementing services. In July 1968, a WMS survey 
team conducted a diagnostic appraisal of the functions and 
economy of the ·government of American Samoa. 
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In their appraisal of the department of education, 
WMS hated that by mid-1968 the elementary-school portion of 
the new ITV system had been operating four years and the 
high-school portion three years. Thus·, enough experience 
had been galned to permit a preliminary assessment of the 
system's strengths and l~eaknesses. 
When the new educational system was established 
in the early 1960's, the former junior high schools were 
eliminated and the program was designated for an eight-year 
consolidated elementary school followed by a four-year high 
school. Perhaps, the most important fact to recognize about 
the new ITV system is that it was not slmply atelevising of 
the same kinds of teaching found in American Samoa classrooms 
of the past, nor was it the presentation of videotapes 
created for stateside schools. Instead, it was labeled a 
"cooperative system_of instruction making maximum use of 
television." It has involved the preparation of an entirely 
new curriculum and teaching materials, suited espedally to 
the Samoan setting. 
To staff the complex new educational system, the 
Department of Education, Government of American Samoa, 
supplemented the existing corps of Samoan teachers with 
dozens of stateside school principals, television producer-
directors, curriculum specialists, television-broadcast 
teachers, electronics engineers and technicians, artists, 
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photographers, and the like (WMS Report, p. 13). 
Study of the Past, Present and Future Needs of 
Teacher Education in American Samoa (1970). All phases of 
education, including Teacher Education, are constantly 
subjected to change in order to meet the needs of society. 
It was with this philosophy in mind that prompted deMello, 
former Director of Education, American Samoa, to appoint an 
Advisory Committee to study Teacher Education in American 
Samoa. The committee, consisted of leading Samoan educators, 
was charged with the responsibility to review, evaluate and 
then recommend to the director of education a feasible plan 
for teacher training in American Samoa. 
The committee reported (pp. 68-69) that: 
The teachers hired at·the beginning of the expansion 
(lTV) were unprepared to teach. It was not surprising, 
therefore, that one director of education found ... 
the teacher ... the weakest link in the organization. 
In 1961, Governor Lee found a few underpaid stateside 
teachers of varying degrees of competence and enthusiasm. 
Most of the staff were native Samoans who were generally 
the better educated leaders of the islands but, never-
theless, totally Unprepared to teach or to administer a 
school. 
This same group noted that the beginning salary for 
teachers had been a factor in the failure of the system to 
attract the best candidates for teaching positions; and that 
the low salary scale for indigenous teachers had been one of 
the main obstacles in the way of maintaining and raising the 
quality of the teaching personnel. Consequently, teachers 
of inferior quality had been retained due to a dearth of 
candidates with greater ability. 
The Educational Television Task Force (1970). The 
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Educational television Task Force was instituted in 
February 1970, under the auspices of the University of 
Hawii-American Samoa Contract. The Task Force was charged 
to survey the community-school relationship pertaining to 
television as a medium of instruction and the manner in 
which television instruction was meeting the implicit as 
well as the explicit educational goals of American Samoa. 
The task force, headed by Lyle Nelson and Wilbur Schramm of 
Stanford University, reported that 
_ The current educational program in American Samoa, 
inaugurated in 1964, is not 'instructional television' 
as the term is commonly used, but instead an attempt to 
design a bold new curriculum better adapted to the needs 
and aspirations of an entire group of people. As such, 
it uses television in a significant r(>le to bolster· and 
improve the quality of classroom instruction. 
The report continues that a "repeatedly.forgotten 
truism of broadcasting is the one which a.sserts that the 
transmission system is neither better nor worse. than the 
quality of what is being transmitted (p. 25)." Nelson and 
Schramm further noted that a recurrent principle in their 
studies of instructional television was that 
• • . for the medium to be accepted by the classroom 
teacher, he or she must be an integral part of the whole 
program. It is not enough for the studio teacher to 
make occasional visits to the classroom to inquire how 
the instruction is coming across. Long before that, it 
is essential that the classroom teacher be brought into 
the lesson planning and execution. Because of cultural 
differences, this could be particularly sensitive area 
with respect to the Samoan classroom teacher (p. 32). 
At the outset of the Educational Television Task 
Force, their major recommendation, therefore, was that the 
curriculum development committe·e (or committees) which had 
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earlier been terminated should be reconstituted so as to 
permit "grass roots" participation in curriculum decisions 
from the very inception of an idea to the follow-through on 
a given lesson. 
A Study of Unmet Educational Needs in American Samoa 
(1971-73). Prompted by the findings of earlier assessments 
of the status quo, the department of education officials and 
Murray Thomas of the University of California, Santa Barbara, 
first met on December 22, 1971 (Under Title III, ESEA, 1965) 
to conceptualize a plan feasible for identifying unmet 
educational needs in American Samoa. By 1973, the final 
report by this group was made available to the d:i.rector of 
education and leading Samoan educators and legislators. 
Elicited in the study of unmet educational needs of' students 
was the implied effort of the task force members to assess 
the effectiveness of the existing ITV system in meeting 
children's needs. The task force members reported that the 
six most prominent unmet student needs were in the areas of 
{a) individual differences in learners' abilities and back-
ground of experience, (b) command of English language, 
(c) command of arithmetic skills, (d) command of other 
academic skills for selected pupils, (e) regular school 
attendance, and (f) acceptable social behavior, including a 
respect for authority or rules for other people's rights. 
Report of the Redesign of Patterns of Use of Instruc-
tional Television in American Samoa Task Force (1972). This 
task force was instituted in February 1972, under the 
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auspices of the University of Hawaii-American Samoa Contract. 
C. R. Carpenter of the University of Geogia was asked to 
undertake the task of "changing the role of ITV" and "rede-
signing the ITV system itself." Carpenter's charge was 
cited in a letter from deMello, director of education, to 
Beauchamp, Coordinator of UH-American Samoa Contract, dated 
February 8, 1972 (Carpenter, 1972). In taking his charge, 
Carpenter agreed to: 
1. Read and study pertinent reports and documents. 
2. Observe and to understand the present ITV system 
and the related activities of the people who work with 
the system. 
3. Provide early assistance in redesigning the 
television program giving emphasis to "individualizing 
instruction, and 
l!. Conduct at .later dates the required follow-up 
studies and assessments of planned changes and adaptions 
(Carpenter, p. 3). 
After taking a hard look at the system,. the task force 
for redesigning of ITV system recommended that 
1. The ITV parts of the American Samoa school system 
should be consolidated and integrated with other parts 
of the system and focused on the same performance 
objectives. 
2. Studies should be completed as part of the 
planning of curriculum and course developments to 
provide 'individualized' and other forms of learning 
conditions, to select and specify the instruction/ 
learning functions on operations that are to be mediated 
or regulated by and over television. 
3. The quality and effectiveness of instructional 
television and related factors urgently requires emphasis 
and development. 
l!. The general use of television should change to 
some degree from that of direct communication emphasis 
to the personal and professional development of tutor 
teachers. 
5. The evaluation of the patterns of uses of instruc-
tional television on American Samoa requires many local 
· developments. 
6. The ITV activity needs to be made an integral 
network of materials and service for the students and 
teachers in schools and by-extension for all the people 
of American Samoa. 
The Role of ITV. Earlier in 1972, still another 
committee was busy evaluating the effectiveness of ITV 
system in meeting the educational needs of the Samoan 
students. This committee submitted its findings to the. 
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Director of Education, who put forth a memorandum to the 
faculty and staff of the Department of Education on May 26, 
1972: 
••• I commend this committee for its insightful 
study of our ITV program and its far-reaching recom-
mendations to improve the quality of education in 
our school system, and provide opportunities for 
greater participation in the learning process by the 
learners, classroom teachers, and principals. 
I also commend the committee for cutting through 
the core of the problem as typified by its introducto::>y 
statement: We have .•• attempted to make a series of 
recommendations that will help bring into effect the 
philosophy of the Department of Education. In this 
attempt we have recognized that the role of ·rv and 
central planning must undergo a series of modifications 
lest these facets of our educational program remain in 
direct conflict with the stated philosophy of the 
Department of Education. It is in order to eliminate 
this conflict that·we no longer view "teaching done by 
means of TV" as "the core of all instruction in the 
system" and to no longer consider that the sole purpose 
of classroom activities is to reinforce TV instruction. 
Nor can we continue to operate on the basis that 
''planning for each lesson at the Instructional Resources 
Center is total (DeMello, 1972).'' 
Attitude Survey - 1973. The Instructional Television 
Division of the Department of Education conducted a survey 
of the attitude of teachers, students, and administrators 
toward the use of television in specific subjects. The 
sample included students in levels 5 through 8; teachers of 
levels 1 through 8; and principals and assistant principals 
of all elementary consolidated schools. 
According to the 1973 survey, students, teachers, 
and administrators were consistent in their reactions to 
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the use of television in social studies, mathematics, and 
oral English. They seemed to feel that there was a need to 
televise these subject areas at least 2 to 5 times a week. 
The same group varie.d in their desire to televise language 
arts and science. Seventy-nine percent of the students felt 
language arts should be on television 2 to 5 times a week; 
97.9 percent of the teachers felt the same way; and 53.3 
percent of the principals agreed. Sixty-four percent of the 
students wanted at least 2 to 5 telecasts in science a week; 
85.2 percent of teachers felt the same way; and 60 percent 
of administrators concurred. 
In 1972, classroom teachers rated television lessons 
in social studies and language arts "most helpfuP and rated 
television lessons in science and mathematics "least helpful." 
However, the same group rated TV lessons in language arts 
and oral English "most helpful" and rated TV lessons in 
science and social studies "least helpful." In 1973, 50.3 
percent of the classroom teachers surveyed agreed that 
"Television is used too much in our school." 
The 1973 survey indicated that in school years 1972 
and 1973 the use of television diminished substantially as 
telecasts were planned only when they were considered the 
best means of promoting learning activities. The survey 
also "reflects an expression of confidence in the changing 
instructional program particularly on the part of the 
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elementary teachers; an indication that more emphasis on 
quality and less on quantity of television lessons received 
in the classroom (Survey, 1973)." 
Attitude Survey - 1974. The survey administered by 
the Instructional Televi·sion Division in May, 1974, was a 
revised version of the instrument used in 1973. Students 
in level 5 through 8 were surveyed and teachers in grades 
1 through 8 as well as administrators in the consolidated 
elementary schools were again surveyed in 1974. 
As in 1973 and roughly in 1972, the general trends 
noted in the 1974 survey were: 
1. Student responses from intermediate levels 
(5 and 6) indicate more favorable resnonses to the use 
of ITV than upper elementary levels (? and 8). 
2. Responses from students and teachers seem to 
correlate with the .amount of television that is used: 
i.e., in levels and courses in which less television 
instruction is offered, teachers and students show 
less interest in it. In levels and courses where mucl1 
television is used, teachers and students show strong 
favorable reactions. 
3. Contradictory responses make the result-of 
the survey difficult to interpret. 
Nonetheless, teacher and administrator reactions, 
though often difficult to interpret, were generally favorable 
toward instructional television. Ninety-one percent of 
elementary administrators and teachers (levels 1-8) answered 
that television lessons in 1974 were better or about the 
same as the year before, compared with 84 percent in 1973. 
Ninety-two percent of this same group felt students were 
learning more or as much as the year before, compared with 
87 percent in 1973. 
More teachers in 1974 found instructional television 
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helpful. Sixty-six percent of the teachers indicated that 
television had helped them "very much or quite a lot," 
compared with 59 percent in 1973. Did television "allow 
classroom teachers enough freedom to use their own ideas in 
teaching?" Forty-eight per·cent of the teachers surveyed 
agreed, compa1·ed to 55 percent agreed in 1973 and 43.3 per-
cent in 1972. The amount of television used in schools was 
often a topic of discussion. · Teachers were asked to agree 
or disagree with the statement "Television is used too much 
in our school." Fifty-three percent of all teachers surveyed 
disagreed with the statement, as compared with 49.7 percent 
in 1973 and 45.9 percent in 1972. 
It seems appropriate to conclude this section 1d th a 
statement by the program director of' the l'i'V d1vtsion which 
appeared in the 1975 Annual Report of the Department of 
Education. 
She states: 
The Instructional Television Division provides 
professional assistance and a variety of instructional 
resources to the elementary and secondary schools. 
During the 1975 f'iscal year, the !TV Division produced 
teachers' guides for forty courses, students' instruc-
tional materials for 36 courses, and video tapes for 
40 courses and workshops. !TV staff members also 
conducted courses and workshops for teaching science, 
English as a second language, elementary math, art and 
music. 
One instructional resource produced by this division, 
television assists the classroom teacher and student by 
offering models for English language learning and pro-
viding daily student exposure to English by native 
speakers. About 60% of all instructional television 
programming in American Samoa is devoted to English 
language teaching; another 10% of programming offers 
English enrichment activities. 
The use of educational television in American Samoa 
does not preclude the very important human relationship 
between the classroom teacher and the student, nor in 
the program that has developed here is educational 
television offered as a substitute for the classroom 
teacher. 
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Television is no more a replacement for the teacher 
than books are. The classroom teacher must be just as 
involved when television is u&ed as he or she is when 
books, experiments, field trips, workbooks, tests, films, 
records or any other instructional aids or resources are 
utilized. 
Although it has been a controversial topic, in 
general, response to the use of television in instruction 
has been favorable. In the 1974 Attitude Survey, 88% of 
.both teachers and students indicated a desire for at 
least some television instruction in math, science, 
social studies and language arts. Eighty-·eight percent 
of all elementary teachers and 95% of all elementary 
administrators supported the use of television in teaching 
English as a second language; 96% of students surveyed 
reacted favorably to the televised Oral English telecasts 
(pp. 15-16) . 
During the 1976 financial crisis., one of the budget 
cuts made effective through the governor's office was the 
elimination of live production items under the instructional 
and community television budget. Department of Education 
officials are hopeful that these items will be restored when 
the financial difficulty, presently plaguing the territory, 
has subsided. 
Summary 
In this chapter, it was demonstrated that perceptions 
of teachers and manifestations of these perceptions con-
tributed significantly to the rate of acceptance, adoption, 
and rejection of instructional innovation such as ITV. The 
literature indicated that it was very important for advocates 
of innovations to include potential users of innovations in 
the initial planning stage of development. Users (teachers) 
who feel they are part of the innovation develop favorable 
attitudes toward the innovation. 
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The stages of development and the conditions under 
which innovatlons were accepted, adopted, and rejected were 
discussed. Some innovations were accepted temporarily, and 
when the conditions encouraging their acceptance were changed, 
the users usually rejected the innovations. Such is presumed 
to be the case with the American Samoa ITV. If the altered 
conditions which are believed to have related to the present 
decline were temporary, the teachers would indicate this in 
their responses to this study. 
Because attitudes of users of innovations were 
significant indices of acceptance, adoption, and re,jection, 
it was considered necessary to revievr stuc.les related to 
attitudes of teachers toward rrv as an innovation in the 
United States and Spain. The insight galned from these 
studies was important to the review of the Samoan social and 
educational structures. This insight was further helpful 
when the task was focused in on the review of television as 
a source of classroom instruction in the public schools of 
American Samoa. 
Finally, the variables related to the success or lack 
of success of ITV systems were identified. These variables 
were: (a) educational background, (b) teaching experience 
with ITV, (c) teaching grade level, (d) administrative 
support, (f) age of the teachers, (g) in-service training in 
ITV, (h) subject-matter taught, (i) sex, and (j) school 
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district. Since salary level has been a source of concern 
among teachers in American Samoa, it is included as an 
independent variable. Social status of the teachers in the 
community is considered an important variable and is 
included. This is especially true, when teachers who are 
matais in the community could exert their community 
influence at their school affecting the way the non-matais 
feel about ITV. 
Chapter 3 
PROCEDURES OF THE STUDY 
In Chapter 3, the information pertaining to this 
study is presented as follows: (1) the method for the 
study; (2) the sources of data; (3) the data collection 
instrument; (4) the administration of the data collection 
instrument; (5) the statistical treatment of data; and 
(6) the summary. 
Method 
The purposes of the study were best achleved 
through the use of a descriptive method. The intent of the 
study is to describe the existing attitudes of the total 
population of classroom teachers toward I':l:'V in the public 
schools of American Samoa to elicit evidence of institution-
alization. The data were collected at one time from the 
population. 
The technique and procedures utilized for this task 
were those described by Edwards (1957), Van Dalen (1966), 
and Best (1959). According to Edwards (1957:3), an 
appropriate means to find out how people feel about some 
particular psychological object is to ask them; Van Dalen 
(1966:304-305) suggested that appropriate techniques to 
obtain information from people would be to interview them or 
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to survey them through a questionnaire. The element of time, 
the technical requirements of interviewing and the specific 
requirements of this study suggested that the questionnaire 
would be the preferred procedure for collecting data. 
Sources of Data 
The population. The population surveyed in this 
study included all classroom teachers in the. public 
elementary and secondary schools of American Samoa. The 
Early Childhood Education (ECE) teachers were excluded 
because they were part-time employees and had limited 
experience with the ITV system. Since it was possible to 
survey the total population of public elementary and 
secondary classroom teachers, a sampling procedure was not 
necessary. However, a random sample of 50 teachers was used 
to validate the pilot questionnaire. 
The public school system of American Samoa consists 
of twenty-seven elementary schools and four high schools. 
Three elementary schools (Fagamalo, Asu, and Swains) were 
not included in this study, because each of these schools 
has a limited student population with one teacher who is 
also the school principal. All classroom teachers in the 
remaining t1~enty-four elementary schools and the four 
secondary schools were surveyed. A geographic distribution 
of these schools is presented in appendix E. 
Data Collection Instrument 
The questionnaire used in this study was designed to 
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probe teachers' attitudes toward !TV in American Samoa. Two 
procedural tasks were undertaken, which were: (1) develop-
ment of the instrument to be used in this study, and (2) 
pilot testing the instrument. 
Development of the instrument. This study investi-
gated specific aspects of !TV. These specific aspects of 
ITV are identified in this study as subscales. They are: 
(A) !TV as an Instructional Medium; (B) !TV as a Teacher 
Training Medium; (C) !TV as a Threat to Classroom Teachers' 
Job Security; and (D) !TV as a Future Instructional Medium 
in American Samoa. To obtain clearer perceptions of teachers 
toward ITV, the information collected was assessed with 
regards to these four subscales. 
In addition to the four subscales, eleven.inde-
pendent variables which the literature suggested affected 
teacher attitude toward !TV, were assessed with respect to 
their relationships to teacher attitudes toward ITV in 
American Samoa. These eleven independent variables are: 
(1) teaching experience, (2) in-service training in ITV, 
(3) educational background, (4) school level, (5) subject 
taught, (6) social status, (7) school district, (8) sex, 
(9) salary, (10) administrative support, and (11) age. 
After the above subscales and variables were 
verified by consultations with an official of the Department 
of Education, American Samoa*, and members of the thesis 
*Dr .• Tom Thomas, Consultant to Department of 
Education, American Samoa. 
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committee, the items were designed to sample the popula-
tion's attitude with respect to ITV as (A) an Instructional 
. Medium, (B) a Teacher Training Medium, (C) a Threat to 
Classroom Teachers' Job Security, and (D) a. Future Instruc-
tional Medium in American Samoa. The researcher's practical 
experience in the American Samoa !TV system was also helpful 
in identifying viable items and concerns to be included in 
the questionnaire. A total of 95 items were identified to 
sample population's attitude toward the four aspects of ITV. 
These 95 items were classified under four subscales based 
generally on the relationship of each item concept to the 
subscale. The four lists of items by subscales were 
presented to the thesis committee for rev:Lew. Some of the 
original items were subsequently eliminated and some items 
were revised. The remaining seventy-five items were then 
prepared for pilot teating. 
The pilot questionnaire consisted of two parts. 
The instructions and the 75 items were included in part one. 
The eight items which were structured to obtain data on the 
eleven independent variables were included in part two. 
Edwards (1957) recommended that a questionnaire to measure 
the attitudes of subjects toward a psychological object 
should contain about the same number of statements favoring 
the object and statements not favoring the object. In this 
study, the 75 items were examined to conform with this 
recommendation. 
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The next step in preparing the questionna:l.re for 
pilot testing was to determine an appropriate scale for 
quantifying teachers' responses to each item. The Likert-
type scale (Likert, 1928:571-573) was found most applicable 
for this study. The Likert-type scale is an attitude 
measurement device which consists of a series of statements 
to which subjects are asked to respond in terms of one of 
several degrees of agreement or disagreement. A value was 
then assigned to each of the responses. In this study, a 
value of "5" was assigned to a Strongly Agree response, "4" 
was assigned to an Agree response, "3" was assigned to an 
Undecided response, "2" to a Disagree response, and "1" to 
a Strongly Disagree response. The Values were assigned in 
reverse order f'or negative statements (Van Dalen, p. 321). 
The final step in this stage of developing the 
instrument was preparing a covering letter to the respondent. 
The letter, describing the project and soliciting help from 
the respondents, was drafted and presented to a consultant 
for review. The questionnaire was then organized into a 
format which appeared easiest for the respondent to answer. 
The directions to the respondent were included in the 
questionnaire, and the respondent's anonymity was protected. 
Questionnaires were coded for identification were follow-up 
efforts to be necessary. Copies of the cover letter and 
pilot questionnaire are included in the appendixes. 
Pilot-Testing of the Questionnaire 
Pilot-testing the questionnaire included the following 
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steps: (1) selecting a pilot sample, (2) distributing 
questionnaires, ( 3) determining validity, ( 4) determining 
reliability, and (5) selecting the items which constituted 
the final questionnaire. 
Selecting a pilot sample. An authority in 
educational research, University of the Pacific*·, advised 
. 
that an appropriate sample to pilot-test the questionnaire 
would be a group of Samoan teachers and that a sample of 50 
teachers would be adequate. Subsequently, names of all 
(350) elementary and secondary classroom teachers were 
obtained from the Department of Education, American Samoa. 
Each teacher was assigned a number consecutively from zero 
to 350. Then, entering the Table of Random Numbers (Haber 
& Runyon, 1971) at a random place and proceeding down the 
column of random numbers dividing each nQmber by the total 
number of subjects (350), the remainder in the division was 
matched with the number of the subject (Edwards, 1950:20-23). 
This procedure was continued until all 50 names were 
selected. The pilot sample of 50 teachers represented 14.3% 
of the total population of public elementary and secondary 
teachers in American Samoa. 
Distributing the pilot questionnaire. The pilot 
questionnaires were sent by air mail to each of the 50 
subjects in the pilot sample. A self-addressed and stamped 
envelope was enclosed in the package to the respondent. 
*Dr. William Theimer 
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Seventy-two percent of the fifty pilot questionnaires were 
returned, and thirty-six questionnaires were usable for 
analysis. Follow-up efforts confirmed that about half of 
the non-respondents had left the school system . 
• Determining the validity of the questionnaire. 
Edwards noted that a basis for rejecting statements in the 
method of summated ratings would be to use some form of item 
analysis. He stated that (1957~153-155). 
In the method of summated-ratings, what is desired 
is a set of ••. statements that will differentiate 
between the high and low groups. These statements can 
be selected by finding the t value for each statement 
and then arranging the statements in rank order according 
to their t values. We then select .•• statements with 
the largest t values for our attitude scale. 
He also found that other methods cf item analys1s, 
such as correlational methods correlated highly with the 
t-value method in selecting items for final scales. In 
determining then the final set of attitude statements for 
this study, the t ratios were calculated using the following 
formula for equal number of cases (Edwards, 1957:153): 
+ 
Where = 
= 
= 
= 
= 
= 
the mean score on a given statement for 
the high group 
the mean score on a given statement for 
the low group 
the number of subjects in the high group 
the number of subjects in the low group 
the sum of scores for high group 
the sum of scores for low group 
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The obtained t value "is a measure of the extent to 
which a given statement differentiates between the high and 
low groups" (Edwards, 1957:135). The 36 returned question-
naires were hand scored. After the scores from 36 question-
naires were ranked from the highest score to the lowest 
score, the top 25 percent and the bottom 25 percent were 
used to compute parameters for calculating t values. 
Nunnally ( 1970: 215-216) found that the ability of 
each item to correlate highly with the total scale score 
was an appropriate procedure in selecting items for final 
scales. In this study, the correlation coefficients were 
used to check on the consistency of the t values to identify 
significant items for the questionnaire. The appropriate 
correlation statistic for.this procedure was the Pearson 
Product-Moment "r." The formula used was the raw score 
formula suggested by Haber and Runyon (1971:112). The 
obtained correlation coefficients and t values for 75 items 
in the pilot questionnaire are presented in Table 1. 
Determining the reliability of the questionnaire. 
In determining the reliability coefficient for the question-
naire, the split-half reliability method was used. This I . 
procedure involved correlating scores on one-half of the 
questionnaire (even-numbered statements) with the other half 
(odd-numbered statements) and then correcting for the length 
of the scale (Edwards, 1957:155). The correction for length 
was the standard Spearman-Brown formula given in Nunnally 
(1970:55). The obtained reliability coefficient for the 
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pilot questionnaire computed in this manner was • 84. 
Selecting the items for final questionnaire. Several 
factors were considered in selecting the items for the final 
questionnaire. Among these factors were: (a) the extent 
that each item differentiated between the low and the high 
scoring groups (t ratio), (b) the degree to which the item 
score is related to the total scale score (r), (c) the ratio 
of favorable and unfavorable statements, and (d) the 
distribution of statements by subscale. The statements 
(75) as listed in the pilot questionnaire, the t ratios, 
the correlation coefficients, the statement attitude -
Favorable (F) or Unfavorable (UF), and the subsequent 
decision rendered are presented in Table l, see page 77. 
After the statements were validated according to 
procedures outlined by Edwards (1957), Nunnally (1970), and 
Haber and Runyon (1971), they were double checked for 
congruency with favorable-unfavorable and subscale propor-
tions. The final questionnaire consisted of 49 statements. 
Twenty-four statements expressed favorable attitude toward 
ITV and twenty-five statements expressed unfavorable attitude 
toward the medium. The distribution of the 1!9 statements 
by subscale are presented in Table 2, see page 80. 
The final questionnaire consisted of two parts. 
Part one included the specific instructions to the respondent 
and 49 statements which were arranged alternately on the 
basis of favorable-unfavorable attitude of the statement. 
The second part of the final questionnaire contained eight 
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Table 1 
Selection of Final Statements 
Statement r t F/UF Decision 
1 .932 2.84 UF Included 
2 .695 2. 77 UF Included 
3 .772 3-95 UF Included 
4 .725 o. 71 F Excluded 
5 • 675 4.33 F Included 
6 .642 0.14 F Excluded 
7 .701 o. 91 UF Excluded 
8 .932 2.84 UF Included 
9 .732 0.60 UF Excluded 
10 .709 2.54 F Included 
11 • 644 4.61 UF Included 
12 .718 7.19 F Included 
13 .729 4.66 UF Included 
14 .637 1.67 UF Excluded 
15 • 715 0.39 F Excluded 
16 .599 1.10 F Included 
17 • 678 0.81 F Excluded 
18 . 736 0.75 F Excluded 
19 • 717 1.96 F Included 
20 .694 0.21 F Excluded 
21 .669 1.07 F Included 
22 .709 2.90 F Included 
23 • 507 12.72 UF Excluded 
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Table 1 (continued) 
Statement r t F/UF Decision 
24 .703 4. 71 F Included 
25 .581 1.37 UF Excluded 
26 .562 5.20 F Included 
27 .752 1.02 F Excluded 
28 .601 1.87 UF Included 
29 .625 1.00 UF Excluded 
30 • 625 0.96 F Excluded 
31 .713 3.35 F Included 
32 .733 8.25 UF Included 
33 .772 4.38 UF Included 
34 .716 2.33 F Included 
35 .962 3.38 F Included 
36 .735 0. 38 UF Excluded 
37 .729 1.66 F ·Included 
38 • 736. 1.19 UF Included 
39 .680 2.52 F Included 
40 .708 1.45 UF Excluded 
41 • 696 0.38 UF Excluded 
42 .748 0.80 UF Excluded 
43 .771 3.57 F Included 
44 .708 2.85 UF Included 
45 • 682 0.48 F Excluded 
46 .706 2.85 F Included 
47 .840 1.26 UF Included 
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Table 1 (continued) 
Statement r t F/UF Decision 
48 .793 2.00 UF Included 
49 • 752 3.28 UF Included 
50 .601 0 F Excluded 
51 .781 4.88 UF Included 
52 • 644 4.39 UF Included 
53 .723 4.12 F Included 
54 .741 1.28 F Included 
55 .734 0. 23 F Excluded 
56 .752 2.34 UF Included 
57 • 767 0.79 UF Excluded 
58 .723 4.12 F Included. 
59 • 714 0 F Excluded 
60 • 724 3. 40 . F Included 
61 .785 3.02 UF Included 
62 .824 6.01 UF Included 
63 . 711 1.47 F Included 
64 .861 2.00 UF Included 
65 • 731 1.52 UF Included 
66 .748 3.34 F Included 
67 .729 3.55 UF Included 
68 .701 2. 45 F Included 
69 .693 1.64 F Included 
70 .708 3.34 UF Included 
71 .603 0 F Excluded 
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Table 1 (continued) 
Statement r t F/UF Decision 
72 .720 2.43 Uf Included 
73 .785 4.10 UF Included 
74 .741 4.16 UF Included 
75 .619 0. 29 F Excluded 
Table 2 
Distribution of Final Statements by Subscale 
Subscale Statement Number Total %-age 
1, 8, 12, 16, 17, 18' 19, 20, 
A 25' 27, 28' 29, 30, 32, 34, 35, 21 42.8 
38, 43, 45, 46, 47 
B 2, 4, 10, 15, 36, 40, 44, 48 8 16.3 
3, 5, 6, 9, 11, 14' 24, 33, 
c 12 24.6 
37, 39, 41, 42, 
D 1, 13, 21, 22, 23, 26, 31, 49 8 16.3 
Total 49 100 
items. These items were structured in a manner to solicit 
from the respondents information of the eleven independent 
variables. The format of the final questionnaire resembled 
closely the format of the pilot· questionnaire. Anonymity 
of the respondent was protected by not requiring him to 
submit his name. The covering letter for the pilot 
questionnaire was revised and used for the final survey. 
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A letter to the principal of each of the schools giving the 
principal specific instructions about distributing, 
collecting, and returning the questionnaires was also 
written. Copies of the final questionnaire, the covering 
letter to the respondent, and the letter to ·the principal 
are included in the appendixes. 
Administratlon of the Final Questionnaire 
Revised lists of teachers by school were obtained 
from the offices of Elementary and Secondary, Department of 
Education, American Samoa. During the early part of 
October, 1975, a package was prepared for delivery to each 
of the 28 schools included in this study. Each package, 
addressed to the principal, contained questionnaires for 
each of the teachers in the school, a covering letter to 
each of the respondents, and a letter giving specific 
instructions to the principal. The principal was asked to 
distribute, collect, and return the completed question-
naires to the researcher. 
By the first week of November, 1975, 287 question-
naires (82%) were returned. Of these 287 questionnaires, 
36 were rejected because they were from the same subjects 
who participated in the pilot sample, and 11 questionnaires 
were rejected for either incomplete or inaccurate markings. 
The remaining 240 questionnaires were usable and were 
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included in the statistical treatment. The distribution of 
questionnaire returns by school level are presented in 
Table 3. 
Level 
Elementary 
Secondary 
Total 
Table 3 
Distribution of Questionnaire 
Returns by School Level 
Distributed 
255 
95 
350 
Returned 
288(89.4%) 
59(62.1%.) 
287(82%) 
Voided* 
27 
20 
47 
Usable 
201(78.8%) 
39(41.0%) 
240(68.6%) 
*includes 36 questionnaires from pilot sample subjects 
An attempt was made to follow up on the question-
naires which had not been returned. A general response from 
principals of schools with fewer returns indicated that the 
non-respondents were teachers with little or no interest in 
the content of the survey. A review of the data on Table 3 
suggests that most of the non-respondents were high school 
teachers who either had no interest or had no experience in 
!TV. Since the turnover rate of teachers at the high schools 
is about 43 percent (Cresap, McCormick and Paget, 1974), the 
diminishing experience factor at that level might contribute 
substantially to the lower response. The fact that !TV has 
been minimally utilized at the high schools could also 
contribute to the low response. A total of 68.6 percent of 
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the returns were usable for analysis. No additional efi'ort 
was made to obtain additional response. 
Treatment of the Data 
After the 240 questionnaires were received, they 
were re-examined to ensure that each response had only one 
mark to prevent any invalidations. The response were then 
punched into IBM cards to prepare them for use in the 
computer. The data were subjected to an analysis with the 
"Statistical Package for the Social Sciences" (SPSS) 
computer program, Computer Center, University of the Pacific. 
The SPSS program yielded frequency and percentage 
distributions of the attitudes held by the population toward 
ITV. Product-moment correlation coefficients were obtained 
by correlating each ofthe eleven independent variables 
with each of the four subscales of the study. F ratios 
were also computed to determine the effect of each of the 
independent variables upon the attitudes of the subjects 
toward ITV. In the case of dichotomous variables like sex 
and social status (matai non-matai), t ratios were obtained. 
For the purpose of this study, the ninety-five percent 
confidence level (.95) was selected as significant. 
Summary 
In Chapter 3, the method for the study was identified. 
The population from which the data were collected was defined, 
and the manner in which the data were collected was described. 
Procedures used in the development of the data gathering 
questionnaire were summarized. Statistical procedures for 
the treatment of data were presented. The data collected 
and the interpretations of those data will be presented in 
Chapter 4. 
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Chapter 4 
PRESENTATION OF THE FINDINGS 
In Chapter 4, the data collected from teachers' 
responses to the questionnaire are presented in three 
sections. These sections are: (1) demographic data 
obtained on the teachers, (2) relationships between the 
eleven independent variables and the four subscales of the 
study, and (3) teacher responses to individual statement by 
subscales. 
DEMOGRAPHIC DATA 
Demographic data have been grouped for purposes of 
data presentation and treatment. The groupings were 
established by observation of natural breaks between the 
various groups as presented in various tables in the 
materials that follows. 
Teaching Experience of Teachers 
Teachers were asked to indicate their years of 
teaching experience in American Samoa. All 240 teachers 
indicated their years of teaching experience according to 
the groups of years identified for this st~dy. The teaching 
experience of teachers ranged from one year to ten or more 
years of teaching in American Samoa. The mean experience 
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was 6.2 years. As illustrated in Table 4, 34.6 percent of 
the teachers were within the 1-3 years of experience while 
. 38.3 percent of the teachers were within the 10-more years 
of experience. The relatively high percentage of new 
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teachers could account for the high rate of turnover at the 
high schools (Cresap, McCormick and Paget, 1974). The 38.3 
percent of teachers with 10-more years of teaching experi-
ence are mostly elementary teachers who entered the system 
before ITV was introduced in 1964 and are still in the 
classrooms teaching. A summary of the data is presented in 
Table 4. 
Table 4 
Distribution of Teacher Responses 
Relative to Teaching Experience 
Number of Years Frequencies 
1-3 83 
4-6 41 
7-9 24 
10 or more 92 
N=240, Mean Experience~6.2 
Inservice Training in the Use of ITV 
Percentages 
34.6 
17.1 
10.0 
38.3 
Teachers were asked to indicate how they feel about 
inservice training they had in the use of ITV in the class-
rooms. Teachers were asked to indicate whether inservice 
training they had was "Helpful 0 to them, "Not Helpful" to 
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them, or inservice was "Not applicable" to their classroom 
work with ITV. As illustrated in Table 5, 62.1 percent of 
the teachers felt that inservice training was helpful; 19.2 
percent of the teachers felt inservice training was not 
helpful; and 18.8 percent of the teachers felt that in-
service training was not applicable to the use of ITV in 
the classrooms. A summary of the data is reported in 
Table 5. 
Inservice 
Table 5 
Teacher Responses Relative to Inservice 
Training in Use of ITV 
Frequencies Percentages 
·----··~·-------,·------··..--··-
Helpful 149 62.1 
Not Helpful 46 19.2 
Not Applicable 45 18.8 
Educational Background of Teachers 
The teachers were asked to indicate their educa-
tional background by indicating high school completion or 
years of college education. The educational background of 
teachers in this study ranged from high school graduates to 
masters degree recipients. It was found that 14.6 percent 
of the teachers were high school graduates only; 33.3 per-
cent of the teachers had 1-2 years of college education; 
35.0 percent had 2-4 years of college education; and 17.1 
percent had 5 or more years of college education. It 
appeared from the data on Table 6 that 68.3 percent of the 
teachers are in the process of getting their bachelors 
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degrees; that most of them are less than two years from 
their degrees. It may be noted that this momentous effort 
on the part of the teachers to obtain their college degrees 
is credited to the teacher education program at the 
Community College of American Samoa. This program makes it 
possible for elementary teachers to take college credits 
toward their degree while still teaching full time. A 
summary of the data is presented in Table 6. 
Table 6 
Teacher Responses Relative to 
Educattonal Background 
Level Frequencies 
H. s. Graduate Only 35 
1-2 years college 8o 
2-4 years college 84 
5 or more years college 41 
School Level Assignment 
Percentages 
14.6 
33.3 
35.0 
17.1 
The three school level assignments identified for 
this study were elementary, secondary, and contract. 
Contract teachers were assigned to teach at either the 
elementary or secondary level. A decision was made to 
separate contract teachers in a group by themselves because 
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of the nature of their employment and interests. As 
indicated in Table 7, 80.8 percent of the teachers in the 
population were elementary teachers; 13.0 percent were 
secondary teachers; and 6.2 percent of the total population 
were contract teachers. It may be noted that of the 15 
contract teachers, 7 were elementary teachers and 8 were 
secondary teachers. A summary of the data is reported ln 
Table 7. 
Level 
Elementary 
Secondary 
Contract 
Table 7 
Distribution of Teachers by 
School Level Assignment 
Frequencies 
194 
31 
15 
Subject Area Assignment 
Percentagef\ 
80.8 
13.0 
6.2 
Teachers were asked to indicate the subject which 
they were assigned to teach the previous year. As indicated 
in Table 8, 32.5 percent of the teachers were involved in 
teaching English as a Second Language and Language Arts; 
31.7 percent of the teachers were involved in teaching 
mathematics; 13.3 percent of the teachers were involved in 
teaching science; 14.6 percent of the teachers were involved 
in teaching social studies; and 7.9 percent of the teachers 
were teaching other courses like homemaking, art, type-
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writing, et cetera. See Table 8 for a summary of the data. 
Table 8 
Distribution of Teachers by Subject Taught 
Subject Frequencies Percentages 
ESL/LA 78 32.5 
Mathematics 76 31.7 
Science 32 13.3 
Social Studies 35 14.6 
Others 19 7.9 
Social Status of Teachers 
The teachers were asked to indicate their status in 
the community as (a) matai, or (b) non-matai. Since the 
matai title is usually conferred upon the men, the female 
teachers were asked to indicate "matai" if their husbands 
had matai titles. It may be noted that slightly over one-
fourth of the teachers either held matai titles or were 
matai spouses of matai title holders. The number of non-
matai teachers was more than twice the number of matai 
teachers. A summary of the data is repor·ted in Table 9, 
see page 91. 
Geographic District 
This study identified four geographic districts. 
The Western district contained one high school and seven 
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Table 9 
Distribution of Teachers by Matai Titles 
Social Status 
Matai 
Non-Matai 
Frequencies 
69 
171 
Percentages 
28.7 
71.3 
elementary schools; the Central district contained one high 
school and five elementary schools; the Eastern district 
contained one high school and eight elementary schools; and 
Manu'a district contained one high school and four elementary 
schools. As indicated in Table 10, there were more responses 
(37.1%) from the Western district; 25.4 percent of the 
responses came from the Eastern district; 24. 2. percent of 
the responses came from the Central distrJ.ct; and 13.3 
percent of the responses came from Manu'a district. The 
responses from the Central district, the largest in student 
and teacher population, were less than expected, while the 
responses from Manu'a, the smallest in population, was as 
expected. A summary of data for geographic district 
distributions of teachers is reported in Table 10, see page 
92. 
Sex of Teachers 
The gender of the teachers was requested. The data 
in Table 11 indicate that there were more responses from 
male teachers than there were from female teachers. It also 
indicated that the distribution of teaching positions 
92 
Table 10 
Distribution of Teachers by Geographic Districts 
District Frequencies Percentages 
Western 89 37.1 
Central 58 24.2 
Eastern 61 25.4 
Manu'a 32 13.3 
between the sexeswas about the same. This information is 
presented in Table 11. 
Table 11 
Sex Distribution of Teachf.'rs 
Sex 
Female 
Male 
Salary of Teachers 
Frequencies 
111 
129 
Percentages 
46.3 
53.7 
The teachers were asked to indlcate the salary 
bracket withln whlch their salaries were included. The 
entry level for teachers with high school diplomas was 
$2150. The salary for teachers in our population ranged 
from $2150 to over $10,000 per year. As indicated in 
Table 12, the computed mean salary was $5233.33. It may be 
noted also that 36.2 percent of the teachers had salaries 
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within the $2000-$4000 salary bracket; 30.4 percent of the 
teachers had salaries within the $4000-$6000 salary bracket; 
18.8 percent of the teachers had salaries within the $6000-
$8000 salary bracket; and 14.6 percent of the teachers had 
salaries within the $8000-more salary bracket. It may be 
further noted that 66.6 percent of the teachers were paid 
$6000 or less. A summary of the data on salary of teachers 
is presented in Table 12. 
Table 12 
Distribution of Teachers by Salary Levels 
Salary Frequencies 
$2000-$4000 
$4000-$6000 
$6000-$8000 
$8000-More 
Mean Salary=$5233.33 
Administrative Support of ITV 
87 
73 
45 
35 
Percent ages 
36.2 
30.4 
18.6 
14.6 
The teachers were asked to evaluate the attitude of 
their own school principal and assistant principal toward 
ITV by indicating whether they felt their school adminis-
trators were (a) supporting ITV, (b) not supporting ITV or 
(c) not sure of administrator's position. The responses 
indicated that 52.9 percent of the teachers reported that 
their administrators supported ITV; 14.6 percent of the 
teachers reported that their administrators were not 
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supporting ITV; and 22.5 percent of the teachers were not 
sure of their administrators' position on the support of ITV. 
The distributions of responses relative to Administrative 
support of ITV are presented in Table 13. 
Table 13 
Distribution of Teachers' Responses Relative 
to Administrative Support of' ITV 
·Support Frequencies Percentages 
Supporting ITV 
Not Supporting ITV 
Not sure 
Age of Teachers 
127 
35 
78 
52.9 
14.6 
32.5 
The teachers were asked to indicate the age group to 
which they belonged. The age of the teachers ranged from 
22 to 65. The mean age was 34.5. As illustrated in 
Table 14, the teachers were relatively young with 40.4 per-
cent of the teachers falling within the 20-30 age group; 
74.6 percent of the teachers were either 40 years old or 
less. The 41-50 age group represented 20.0 percent of the 
population, while the 51-more age group represented 5.4 
percent of the total population. The distributions of data 
by age groups are summarized in Table 14. 
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Table 14 
Distribution of Teachers by Age Groups 
Years Frequencies Percentages 
20-30 
31-40 
41-50 
51-More 
97 
82 
48 
13 
RELATIONSHIPS BETWEEN INDEPENDENT 
VARIABLES AND SUBSCALES 
40.4 
34.2 
20.0 
5.4 
The data in this section are presented to achieve 
each of the eleven specific objectives of this study. 'rhe 
specific objectives from Chapter· l are l'eported; coeffi-
cients of correlations between the independent variables and 
each of the four subscales are presented to determine 
significant relationships. For the purpose of this study, 
a relationship is significant at the • 05 level if the 
obtained coefficient is equal to or larger than .13 with 138 
degrees of freedom. A relationship is also reported at the 
.01 level of significance if the obtained coefficient is 
equal to or larger than .20 with 138 degrees of freedom. 
In the event a significant relationship is obtained, 
a t ratio is computed using analysis of variance parameters 
to determine significant differences in the attitudes toward 
ITV between groups of teachers by independent variables. A 
difference in attitude which is significant at the .05 level 
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will be reported for discussion. 
OBJECTIVE 1: Teaching Experience 
The purpose of objective 1 was to determine the 
relationship between teaching experience and 
attitude of teachers toward each of the four 
subscales: (A) ITV as an Instructional Medium, 
(B) ITV as a Teacher Training Medium, (C) ITV as 
a Threat to Classroom Teachers' Job Security, 
and (D) ITV as a Future Instructional Medium in 
American Samoa. 
Pearson product-moment correlation coefficients 
were computed to determine relationships which existed 
between teaching experience and the attitudes of teachers 
toward the four aspects of ITV by subscales. It was found 
that none of the relationships was significant at the .05 
level. Teaching experience of teachers was, therefore, not 
significantly related to their attitudes to1~ard ITV as sub-
scales A, B, C, and D. A summary of the data ls reported in 
Table 15. 
Table 15 
Correlation Coefficients and Probability Levels 
for Teaching Experience by Subscales 
Sub scale Coefficient P Level 
A 
B 
c 
D 
0.1107 
-0.0324 
0.0219 
0.0197 
r~.13 is significant at the .05 level with 238 
degrees of freedom. NS - Non Significant 
NS 
NS 
NS 
NS 
Although there was no significant relationship 
existed between teaching experience and attitudes of 
teachers toward each of the four aspects of ITV, the mean 
scores for groups of teachers by teaching experience were 
ranked from highest to lowest indicating an attitude trend 
with respect to teaching experience. The highest mean 
score signified a most favorable attitude while the lowest 
mean score signified a least favorable attitude. The 
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ranking was done for subscale A which reflected a substan-
tial difference between the highest and lowest mean scores. 
The rankings, therefore, were: (a) 4-6 years of teaching 
experience (M=63.8), (b) 10-More years of teaching experi-
ence (M=62.3), (c) 7-9 years of teaching experience (M=61.9), 
and (d) 1-3 years of teaching experience (M=59 .4). It 
appeared that teachers with 4-6 years of teaching experience 
were most favorable to all four aspects of ITV while new 
teachers with 1-3 years of teaching experience appeared to 
be least favorable to ITV, especially true in subscales A 
and B. The means and standard deviations for teaching 
experience by subscales are presented in Table 16, page 98. 
OBJECTIVE 2: Inservice Training 
The purpose of objective 2 was to determine the 
relationship between inservice training and 
attitude of teachers toward each of the four sub-
scales: (A) ITV as an Instructional Medium, 
(B) ITV as a Teacher Training Medium, (C) ITV as 
a Threat to Classroom Teachers' Job Security, and 
(D) ITV as a Future Instructional Medium in 
American Samoa. 
Pearson product-moment correlation coefficients were 
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Table 16 
Means and Standard Deviations for Years of Teaching 
Experience of Teachers by Subscales 
Subscale 1-3 4-6 7-9 10-More 
A: 
Mean 59.4 63.8 61.9 62.3 
S.D. 10.1 8.7 10.4 9.1 
B: 
Mean 25.0 26.7 25.8 24.8 
S.D. 5.0 6.2 6.7 5.6 
C: 
Mean 35.2 37.3 34.2 35.9 
S.D. 4.4 5.0 6.0 5.1 
D: 
Mean 23.8 25.0 23.5 23.8 
S.D. 3.5 3.3 II • 6 3.4 
computed to determine relationships which existed between 
inservice training and the attitudes of teachers toward each 
of the four aspects of ITV, subscales A, B, c, and D. 
Coefficients of correlation between inservice training and 
attitudes toward ITV as subscales A, B, and D were signif-
icant at the .01 level while the coefficient of correlation 
between inservice training and attitudes toward ITV as 
subscale C was significant at the .05 level. It may be 
concluded that on the basis of obtained significant relation-
ships between inservice training and all four aspects of ITV 
that inservice training was highly regarded by teachers as 
contributing to their favorable attitudes toward the use 
of ITV in the classrooms. The coefficients and probability 
levels for inservice training of teachers by subscales are 
reported in Table 17. 
Table 17 
Coefficients and Probability Levels Indicating 
Relationships Between Inservice and Subscales 
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Sub scale Coefficient p Level 
A 
B 
c 
D 
-0.3783 .01 
-0.3802 .01 
-0.1506 .05 
-0.2359 .01 
r} 0.20 is significant at the .01 level with 238 
-degrees of freedom. 
After obtaining significant relationships, an attempt 
was made to identify trends in the attitudes toward ITV 
between groups of teachers on the basis of inservice training. 
In ~he perceptions of 62.1 percent of the teachers, inservice 
training in the use of ITV in the classroom was helpful in 
the performance of their classroom duties. Inservice 
training was perceived by 19.2 percent of the teachers as 
not helpful in the performance of their classroom duties; 
18.8 percent of the teachers felt inservice training was not 
applicable to the use of ITV in the classroom. Means and 
standard deviations were not computed on the responses from 
the inservice training variable. 
OBJECTIVE 3: Educational Background 
The purpose of objective 3 was to determine the 
relationship between educational background and 
attitude of teachers toward each of the four 
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aspects of ITV, subscale: (A) lTV as an Instruc-
tional Medium, (B) lTV as a Teacher Training Medium, 
(C) lTV as a Threat to Classroom Teachers' Job 
Security, and (D) ITV as a Future Instructional 
Medium in American Samoa. 
Pearson product-moment correlation coefficients 
were computed to determine relationships which existed 
between educati.onal background and the attitudes of teachers 
toward each of the four aspects of lTV, namely, subscales 
A, B, c, and D. Coefficients of correlation between educa-
tional background and subscales A and B were significant at 
the .05 level; coefficients of correlation between educa-
tional background subscales C and D were substantially low 
and therefore not significant. Educational background was, 
therefore, related significantly to the attitudes of teachers 
toward lTV as an Instructional Medium and as a Teacher 
Training Medium. Educational background of teachers was not 
related significantly to their perceptions of ITV as a 
Threat to their Job Security nor was it related significantly 
to their perceptions of ITV as a Future Instructional Medium 
in American Samoa. The coefficients and probability levels 
for educational background by subscales are reported in 
Table 18, page 101. 
After obtaining significant relationships between 
educational background and attitudes of teachers toward ITV 
as an instructional medium and ITV as a teacher training 
medium, an attempt was made to identify any noticeable 
trends in the attitudes toward ITV between groups of 
teachers on the basis of their educational background. It 
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Table 18 
Coefficients and Probability Levels Indicating Relation-
Ships Between Educational Background and Subscales 
Sub scale Coefficient P Level 
A -0.1994 .05 
B -0.1724 .05 
c -0.0545 NS 
D 0.0051 NS 
was identified that a negative relationship existed between 
educational background and attitudes of teachers toward ITV 
as an Instructional Medium; it was also identified that a 
negative relationship existed between educational back-
ground and attitudes of teachers toward ITV as a Teacher 
Training Medium. Evidently, teachers with less college 
education tended to favor ITV as an Instructional Medium 
and as a Teacher Training Medium more so than teachers with 
more college education. Apparently, educational background 
made no significant difference in the attitudes of teachers 
toward ITV as a Threat to their Job Security, nor toward ITV 
as a Future Instructional Medium in American Samoa. Means 
and standard deviations for educational bac!{ground of 
teachers by subscales are reported in Table 19, see page 102. 
OBJECTIVE 4: School Level Assignment 
The purpose of objective 4 was to determine the 
relationship between the school level assignment 
and attitude of teachers toward each of the four 
aspects of ITV, namely, subscales: (A) ITV as an 
Sub scale 
A: 
Mean 
S.D. 
B: 
Mean 
S.D. 
C: 
Mean 
S.D. 
D: 
Mean 
S.D. 
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Table 19 
Means and Standard Deviations for Educational 
Background of Teachers by Subscales 
H.S. 1-2 2-4 5-More 
63.2 63.2 61.3 57.1 
8.4 8.3 10.4 10.3 
26.9 25.8 24:9 23.7 
6.1 5.9 5.8 4.1 
36.3 36.0 35.3 35.7 
4.4 5.1 5.1 5.1 
23.7 24.2 23.8 24.1 
3.8 3.4 4.0 2.9 
Instructional Medium, (B) ITV as a Teacher Training 
Medium, (C) ITV as a Threat to Classroom Teachers' 
Job Security, and (D.) ITV as a Future Instructional 
Medium in American Samoa. 
Pearson product-moment correlation coefficients were 
computed to determine relationships which existed between 
school level assignment of teachers and their attitudes 
toward each of the four aspects of ITV, namely, Subscales 
A, B, C, and D. Coefficients of correlation between school 
level assignment and attitudes toward ITV as subscales A and 
B were significant at the .05 level; coefficients of corre-
lation between school level assignment and attitudes toward 
!TV as subscales C and D were not significant. It may be 
concluded that the school level assignment of teachers 
contributed significantly to their attitudes toward ITV as 
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an Instructional Medium and lTV as a Teacher Training Medium. 
It may also be concluded that the school level assignment 
was not related significantly to the attitudes of teachers 
toward lTV as a Threat to their Job Security, nor was school 
level assignment related significantly to teachers' percep-
tions of ITV as a Future Instructional Medium in American 
Samoa. The coefficients of correlation and probability 
levels for school level assignment of teachers by subscales 
are reported in Table 20. 
Table 20 
Coefficients and Probability Levels Indicating Relation-
ships Between School Level Assignment and Subscales 
Sub scale 
A 
B 
c 
D 
Coefficient 
-0.1949 
-0.1548 
-0.0363 
-0.0818 
P Level 
.05 
.05 
NS 
NS 
After obtaining significant relationships between 
school level assignment and attitudes toward ITV as subscales 
A and B, a t test procedure was applied to determine signif-
icant differences in the attitudes of teachers by school 
level assignment. In this procedure, the attitudes of 
elementary teachers were found to be different si~nificantly 
(p (. 01) from the attitudes of secondary and contract teachers 
toward ITV as an Instructional .JI!edium. It was also found 
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that attitudes of elementary teachers differed signif-
nicantly (p(.05) from the attitudes of secondary and contract 
teachers toward ITV as a Teacher Training Medium. Generally, 
the attitudes of elementary teachers were most favorable 
toward all aspects of ITV than were the attitudes of 
secondary and contract teachers. The means and standard 
deviations for school level assignment of teachers by sub-
scales are presented in Table 21. 
Table 21 
Means and Standard Deviations for School Level 
Assignment of Teachers by Subscale 
Sub scale Elementary Secondary Contract 
A: 
Mean 
S.D. 
B: 
Mean 
S.D. 
C: 
Mean 
S.D. 
D: 
Mean 
S.D. 
62.6 
9.4 
25.7 
5-9 
35.9 
4.9 
24.2 
3.7 
57.4 54.8 
9.1 10.0 
23.6 22.5 
4.2 3.0 
34.9 34.2 
5-5 4.6 
23.2 23.2 
3-5 2.1 
t ratios indicating significant differences between 
groups of teachers by school level assignment are presented 
in Table 22. 
Table 22 
t Ratios Designating Significant Differences Between 
Groups of Teachers by School Level Assignment 
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By Elementary Secondary Contract 
Subscale A: 
Elementary t=2.87 t=3.02 
Subscale B: 
Elementary t=2.04 t=l. 987 
t ratio > l. 960 is significant at . 05 level with 
237 d.f. 
t ratio > 2.576 is significant at .01 level with 
237 d.f. 
OBJECTIVE 5: Subject Area Assignment 
The purpose of objective 5 was to determ:tne the 
relationship between the subject area assignment 
and attitude of teachers toward each of the four 
aspects of ITV, namely, subscales: (A) ITV as an 
Instructional Medium, (B) ITV as a Teacher Training 
.f\iedium, (C) ITV as a Threat to Classroom Teachers' 
Job Security, and (D) ITV as a Future Instructional 
Medium in American Samoa. 
Pearson product-moment correlation coefficients were 
computed to determine relationships which existed between 
subject area assignment of teachers and their attitudes 
toward each of the four aspects of ITV, namely, subscales A, 
B, C, and D. The coefficients of correlation between subject 
area assignment and the attitudes of teachers toward each of 
the four subscales were substantially low that none of them 
was significant at the .05 level. The attitudes of the 
teachers toward each of the four aspects of ITV, subscales A, 
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B, C, and D were not related significantly to the subject 
area in which they taught. The coefficients and probability 
. levels for subject area assignment by subscales are reported 
in Table 23. 
Table 23 
Coefficients and Probability Levels for Subject 
Area Assignment of Teachers by Subscales 
Subscale Coefficient P Level 
NS 
NS 
A 
B 
c 
D 
-0.0117 
0.0258 
-0.0366 NS 
-0.0724 NS 
Because of the lack of significant relationships 
existed between subject area assignment and attitudes of 
teachers toward each of the four subscales, the mean scores 
were examined for any important attitude trend consideration. 
As indicated in the mean scores for all four subscales, math 
teachers scored generally high on attitudes toward ITV while 
the "Other" teachers scored the lowest in attitudes toward 
ITV in all four subscales. The perceptions of other subject 
area teachers established no important trends. Means and 
standard deviations for subject area assignment of teachers 
by subscales are present in Table 24, see page 107. 
OBJECTIVE 6: Social Status 
The purpose of objective 6 was to determine the 
Sub scale 
A: 
Mean 
S.D. 
B: 
Mean 
S.D. 
C: 
Mean 
S.D. 
D: 
Mean 
S.D. 
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Table 24 
Means and Standard Deviations of Subject Area 
Assignment of Teachers by Subscales 
ESL/LA Math Science ss Other 
60.1 63.4 61.9 61.3 59.1 
11.1 8.1 10.1 8.6 9.3 
24.4 26.3 24.8 26.6 23.4 
5.1 5.3 7.2 5.7 5.5 
35.9 35.6 36.8 35.5 34.6 
5.6 4.6 .5.3 4.3 5.1 
24.1 24.4 22.8 24.7 22.6 
3.3 3·6 3.9 3.3 3.9 
relationship between the social status and attitude 
of teachers toward each of the four aspects of ITV, 
namely, sub scales: (A) ITV as an Instructional 
Medium, (B) ITV as a Teacher Training ~ledium, (C) 
ITV as a Threat to Classroom Teachers' Job Security, 
and (D) ITV as a Future Instructional Medium in 
American Samoa. 
Pearson product-moment correlation coefficients were 
computed to determine relationships which existed between 
each of the four aspects of ITV, namely, subscales A, B, C, 
and D. The coefficients of correlation between social 
status of the teachers in the community and their attitudes 
toward the four subscales were substantially low that none 
of them was significant at the .05 level. The attitudes of 
the teachers toward the four subscales were not related 
significantly to their matai titles in the community. The 
coefficients and probability levels for social status of 
teachers by subscales are reported in Table 25. 
Subscale 
A 
B 
c 
D 
Table 25 
Coefficients and Probability Levels for 
Social Status of Teachers by Subscales 
Coefficient 
0. 0896 
0.0066 
0.0052 
-0.0399 
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P Level 
NS 
NS 
NS 
NS 
Because there was no significant relationship, the 
mean scores for all four subscales were examined for 
important trend consideration. In subscale A,·a just notice-
able difference in the attitudes of teachers was observed 
(M=62.9 less M=61.0). Whereas, in subscales B, C, and D, 
holding a matai title failed to distinguish the two groups 
of teachers on their attitudes toward ITV as indicative of 
the differences in their mean scores. The mean scores for 
subscales B, C, and D were virtually the same. The low t 
ratios for all four subscales also supported the finding 
that no significant differences existed in the attitudes of 
the two groups of teachers because of the matai titles they 
hold in the community. The means, standard deviations, and 
t ratios by subscales are reported in Table 26, see page 109. 
OBJECTIVE 7: Geographic District 
The purpose of objective 7 was to determine the 
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Table 26 
Means, Standard Deviations and t Ratios for 
Social Status of Teachers by Subscales 
Sub scale Matai Non Matai t ratio 
A: 
Mean 62.9 61.0 1. 39(NS) 
S.D. 9.2 9.8 
B: 
Mean 25.3 25.3 O.lO(NS) 
S.D. 5.8 5.6 
C: 
Mean 35.8 35.7 0.08(NS) 
S.D. 4.5 5.2 
D: 
Mean 23.8 24.1 0.615(NS} 
S.D. 3.6 3.6 
T ratio > 1. 96 is significant at • 05 level with 
238 d.f. 
relati.onship between the geographic district and 
attitude of teachers toward each of the four aspects 
of !TV, namely, subscales: (A) lTV as an Instruc-
tional Medium, (B) ITV as a Teacher Training Medium, 
(C) !TV as a Threat to Classroom Teachers' Job 
Security, and (D) ITV as a Future Instructional 
Medium in American Samoa. 
Pearson product-moment correlation coefficients were 
computed to determine relationships which existed between 
geographic district where teachers work and their attitudes 
toward each of the four aspects of !TV, namely, subscales 
A, B, C, and D. The coefficients of correlation between 
geographic district and attitudes of teachers toward sub-
scales A, B, and C were sufficiently low that none of them 
was significant at the • 05 level. The coefficient of 
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correlation between geographic district and the attitudes of 
teachers toward subscale D, ITV as a Future Instructional 
Medium in American Samoa, was significant at the .05 level. 
The data indicated the existence of a significant relation-
ship between the attitudes of teachers toward ITV as a 
Future Instructional Medium in American Samoa and the 
geographic district in which they work. The coefficients 
of correlation and probability levels for geographic 
district by subscales are reported in Table 27. 
Sub scale 
A 
B 
c 
D 
Table 27 
Coefficients and Probability Levels for 
Geographic District by Subscales 
Coefficient 
-0.0472 
-0.0595 
-0.0704 
-0.1379 
P Level 
NS 
NS 
NS 
.05 
After obtaining a significant relationship betl~een 
geographic district and ITV as a future instructional medium 
in American Samoa, a t test was applied to determine if 
there were significant differences existed in the attitudes 
of teachers because of the district they teach in. In this 
procedure, the attitudes of Manu'a teachers were found to 
be different significantly (p<.05) from the attitudes of 
Western district teachers; different significantly (p(.05) 
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from Central district teachers; and, different significantly 
(p< .05) from Eastern district teachers. Generally, attitudes 
of Manu'a teachers toward lTV were found to be less favor-
able than were the attitudes of their Tutila peers. ·The 
means and standard deviations for geographic district by 
subscales are presented in Table 28. The t ratios desig-
nating significant differences in the attitudes of teachers 
toward lTV by geographic district on subscale D are reported 
in Table 29, see page 112. 
Sub scale 
A: 
Mean 
S.D. 
B: 
Mean 
S.D. 
C: 
Mean 
S.D. 
D: 
Mean 
S.D. 
Table 28 
Comparison of Means and Standard Deviations 
for Geographic Districts by Subscales 
Western Central Eastern 
62.2 60.6 61.9 
9.3 11.6 8.1 
25.4 25.4 26.1 
5.2 5.7 6.2 
36.1 35.5 35.8 
5.0 5.8 4.8 
24.4 24.2 24.1 
3.3 3.8 3.5 
Manu' a 
60.2 
9.2 
23.3 
5.5 
34.8 
3.8 
22.5 
3.8 
OBJECTIVE 8: Sex of Teachers 
The purpose of objective 8 was to determine the 
relationship between the sex of the teachers and 
their attitudes toward each of the four aspects of 
lTV, namely, subscales: (A) lTV as an Instructional 
Medium, (B) lTV as a Teacher Training Medium, 
(C) lTV as a Threat to Classroom Teachers' Job 
Table 29 
t Ratios Designating Significant Differences 
Between Groups of Teachers by Geographic 
Districts on Subscale D 
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By Western Central Eastern Manu'a 
Manu•a t=2.47 t=2.18 t=2.07 
t ratio ~ l. 96 is significant at .05 level with df"'326 
Security, and (D) ITV as a Future Instructional 
Medium in American Samoa. 
Pearson product-moment correlation coefficients were 
computed to determine relationships which existed between 
sex and teachers' attitudes toward each of the four aspects 
of ITV, namely, subscales A, B, C, and D. The coefficients 
of correlation between -sex and attitudes of teachers toward 
each of the four subscales were sufficiently low that none 
of them was significant at the .05 level. The variable sex 
was found to have not related significantly to the attitudes 
of teachers toward each of the four aspects of ITV. The 
coefficients of correlation and probability levels for sex 
by subscales are reported in Table 30, see page 113. 
Since sex was not related significantly to any of 
the four aspects of ITV, the mean scores for male and female 
teachers were examined for important trend consideration. A 
comparison of the mean scores for male and female teachers 
for all four aspects of ITV revealed that female teachers 
tended to favor ITV slightly more than male teachers--an 
observation which could be attributed to chance alone. 
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Table 30 
Coefficients and Probability Levels for 
Sex of Teachers by Subscales 
Sub scale Coefficient p Level 
A 0.0396 NS 
B 0.0303 NS 
c 0.0783 NS 
D 0.0655 NS 
There was no other observation made on the seemingly homo-
geneous groups with respect to their attitudes toward ITV. 
The means and standard deviations for sex of teachers by 
subscales are reported in Table 31. 
Sub scale 
A: 
Mean 
S.D. 
B: 
Mean 
S.D. 
C: 
Mean 
S.D. 
D: 
Mean 
S.D. 
Table 31 
Comparison of Means and Standard Deviations 
for Sex by Subscales 
Male 
61.1 
9.7 
25.1 
5.9 
35.4 
4.9 
23.8 
3.9 
Female 
61.9 
9.6 
25.5 
5.4 
36.2 
5.0 
24.2 
3.1 
OBJECTIVE 9: Salary of Teachers 
The purpose of objective 9 was to determine the 
relationship between the salary of teachers and 
attitudes toward each of the four aspects of lTV, 
namely, subscales: (A) lTV as an Instructional 
Medium, (B) lTV as a Teacher Training Medium, 
(C) lTV as a Threat to Classroom Teachers' Job 
Security, and (D) lTV as a Future Instructional 
Medium in American Samoa 
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Pearson product-moment correlation coefficients were 
computed to determine relationships which e~isted between 
salary and attitudes of teachers toward each of the four 
aspects of lTV, namely, subscales A, B, C, and D. The 
coefficient of correlation between salary and subscale A 
was significant at the .01 level; the coefficient of 
correlation between salary and subscale B was sign.ificant 
at the .05 level. The coefficients of correlation between 
salary and subscales C and D were not significant. The data 
indicated that salary was related significantly to the 
attitudes of teachers toward lTV as an Instructional Medium 
and lTV as a Teacher Training Medium; the data also indi-
cated that salary was not related significantly to the 
attitudes of teachers toward ITV as a Threat to Classroom 
Teachers' Job Security and to lTV as a Future Instructional 
Medium in American Samoa. The coefficients and probability 
levels for salary of teachers by subscales are reported in 
Table 32, see page 115. 
After obtaining significant relationships between 
salary and subscales A and B, the mean scores were examined 
for important trend consideration. In subscale A, it was 
observed that an inverse relationship existed between salary 
Table 32 
Coefficients and Probability Levels for 
Salary of Teachers by Subscales 
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Subscale Coefficient p Level 
A -0.2280 .01 
B -0.1576 .05 
c -0.1049 NS 
D -0.0108 NS 
and attitudes of teachers toward !TV as an Instructional 
Medium. As indicated by the mean scores for subscale A, 
attitudes declined while salary levels increased. An 
indication of the fact that as teachers moved up on the 
salary scale, their perceptions of lTV as a medium of 
instruction declined. There was no noticeable trend in 
subscale B. Means and standard deviations for salary of 
teachers by subscales are reported in Table 33, see page 116. 
The t ratios which were computed from the data on 
subscale A indicated significant differences in the attitudes 
of teachers by salary brackets. Teachers in the $8000-More 
salary bracket had significantly different attitudes from 
the attitudes of teachers in the $2000-$lJOOO (p (.01) and 
$4000-$6000 (p(.05) salary brackets. ·In subscale B, 
teachers in the $6000-$8000 salary bracket had significantly 
different (p <_.05) attitudes from teachers in the $2000-$4000 
salary bracket. Teachers in the $6000-$8000 salary bracket 
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Table 33 
Comparison of Means and Standard Deviations 
for Salary by Sub scales 
Sub scale $2000-4000 $4000-6000 $6000-8000 $8000-More 
A: 
Mean 63.8 61.6 59.8 57.5 
s. D. 7.8 9.4 11.6 10.0 
B: 
Mean 26.3 25.4 23.9 ·24.2 
S.D. 5.9 5.8 5.4 4.5 
C: 
Mean 36.6 35.4 23.9 24.2 
S.D. 4.1 4.9 6.4 5.1 
D: 
Mean 24.1 23.9 24.0 23.9 
S.D. 3.9 3.3 4.1 2.6 
appeared to have less favorable attitudes toward ITV as a 
Teacher Training Medium. The t ratios for between groups 
by salary brackets are presented in Table 34, see page 117. 
OBJECTIVE 10: Administrative Support of ITV 
The purpose of objective 10 was to determine the 
relationship between administrative support of 
ITV and the attitudes of teachers toward each of the 
four aspects of ITV, namely, sub scales: (A) ITV as 
an Instructional ~ledium, (B) ITV as a Teacher 
Training Medium, (C) ITV as a Threat to Classroom 
Teachers' Job Security, and (D) ITV as a Future 
Instructional Medium in American Samoa. 
Pearson product-moment correlation coefficients were 
computed to determine relationships which existed between 
administrative support of ITV and attitudes of teachers 
toward each of the four aspects of ITV, namely, subscales 
A, B, c, and D. The coefficients of correlation between 
Table 34 
t Ratios Designating Significant Differences 
Between Groups of Teachers by Salary 
Levels on Subscales A and B 
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By $2000-4000 $4000-6000 $6000-8000 $8000-More 
A: 
$2000-4000 
$4000-6000 
B: 
$2000-4000 
t ratio ~ 1. 96 is significant at . 05 with df .. 236 
t ratio ~ 2.576 is significant at .01 with df=236 
administrative support and attitudes of teachers towar·d rrv 
were significant for all four subscales A, B, ·c, and D. The 
coefficients for subscales A, B, and D were significant at 
the .01 level, while the coefficient of correlation for 
sub scale C was significant at the • 05 level. The support of 
ITV by local school administrators as perceived by teachers 
was found to be related significantly to the teachers' 
attitudes toward all four aspects of the medium. .The 
coefficients and probability levels for administrative 
support of ITV by subscales are presented in Table 35, see 
page 118. 
After obtaining significant relationships between 
administrative support and attitudes of teachers toward each 
of the four subscales, the percentage distributions of 
response categories were examined for any trend consideration. 
Subscale 
A 
B 
c 
D 
Table 35 
Coefficients and Probability Levels for 
Administrative Support by Subscales 
Coefficient 
o. 2ll54 
0.2955 
0.1758 
0.2266 
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P Level 
.01 
.01 
.05 
.01 
r .13 is significant at the .05 level with df=238 
r .20 is significant at the .01 level with df-238 
More than a majority (53%) of the teachers indicated that 
their local school administrators supported ITV compared 
to fifteen percent of the teachers who reported their school 
administrators did not suppor.t ITV in their schools; 32.5 
percent of the teachers, however, were "not sure" of the 
attitude disposition of their school administrators toward 
ITV. In administrative support, the response categories 
were not adequately discrete for means and standard devi-
ations to be meaningfully computed. 
OBJECTIVE 11: Age of Teachers 
The purpose of objective 11 was to determine the 
relationship between age and the attitudes of 
teachers toward each of the four aspects of ITV, 
namely, subscales: (A) lTV as an Instructional 
Medium, (B) lTV as a Teacher Training Medium, 
(C) ITV as a Threat to Classroom Teachers' Job 
Security, and (D) ITV as a Future Instructional 
Medium in American Samoa 
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Pearson product-moment correlation coefficients were 
computed to determine relationships which existed between 
age of teachers and their attitudes toward each of the four 
aspects of ITV, subscales A, B, C, and D. The coefficients 
of correlation between age and each of the four subscales 
were substantially low that none of them was significant at 
at the .05 level. Age was found to have not related signif-
icantly to the attitudes of teachers toward any of the four 
aspects of ITV. The coefficients and probability levels 
for age by subscales are reported in Table 36. 
Table 36 
Coefficients and Probability Levels 
for Age by Subscales 
Subscale Coefficient P Level 
A 
B 
c 
D 
0.0503 
-0.0465 
0.0158 
0.0582 
An examination of the mean scores for age groups 
NS 
NS 
NS 
NS 
revealed that the mean scores for teachers in the 50-More 
age group were higher than the mean scores of other age 
groups in all four subscales. An indication that older 
teachers appeared to favor ITV more than younger teachers. 
This finding substantiated an earlier finding in which 
teachers with 10-More years of teaching experience tended 
120 
to favor ITV more than their less experience peers. The 
means and standard deviations for age groups by subscales 
are presented in Table 37. 
Sub scale 
A: 
Mean 
S.D. 
B: 
Mean 
S.D. 
C: 
Mean 
S.D. 
D: 
Mean 
S.D. 
Table 37 
Comparison of Means and Standard Deviations 
for Age of Teachers by Subscales 
20-30 30-40 40-50 
61.6 60.5 61.9. 
8.9 10.6 9.6 
26.1 24.3 24.8 
5.7 5.6 5.8 
35.9 35.6 35.3 
4.5 5.7 5.0 
23.9 23.9 23.6 
3.6 3.4 3.6 
TEACHER RESPONSES TO INDIVIDUAL STATEMENT 
BY SUBSCALES INTERPRETED FOR 
ATTITUDE DISPOSITION 
50-More 
65.4 
8.8 
26.9 
4.8 
37.7 
3.4 
26.3 
3.3 
The data presented in this section were interpreted 
from teacher responses to each statement of the question-
naire. The main concept in the statement was extracted ror 
presentation in this section. The concepts are presented by 
subscales. The teacher responses to each statement was 
interpreted to either "For ITV" or "Against ITV" by marking 
an X on the proper column. A composite attitude disposition 
121 
for each subscale was then obtained by adding the number of 
"for" ratings and the number of "against" ratings in that 
particular subscale. Complete lists of percentage distri-
butions of teacher responses to each statement by subscales 
are presented in the appendixes. 
SUBSCALE A: ITV as an Instructional Medium 
There were 21 statements included in subscale A. 
After the responses to each statement were analyzed for 
attitude disposition, 13 statements (62%) elicited favor-
able attitude toward ITV as an instructional medium; 8 
statements (38%) elicited non-favorable attitude toward ITV 
as an instructional medium. As indicated in these responses, 
the teachers seemed to favor ITV as an Instructional medium. 
A summary of the data is presented in Table 38, see page 122. 
SUBSCALE B: ITV as a Teacher Training Medium 
There were eight statements in this subscale. After 
the responses to each statement were interpreted for attitude 
disposition, six statements displayed favorable attitude 
toward ITV as a teacher training medium; two statements 
displayed non-favorable attitude toward the same aspect of 
ITV. A summary of the data is presented in Table 39, see 
page 124. 
SUBSCALE C: ITV as a Threat to Classroom Teachers Job 
Security 
There were 12 statements included in subscale C. 
After the responses were interp_reted for attitude 
Table 38 
Interpretations of Attitude Disposition of Teacher 
Responses to Statements Relative to Subscale A 
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Statement Concept For Against 
7 Pacing of teaching always a problem 
with ITV X 
8 Provide quality instruction to all 
schools X 
12 ITV ignores community resources X 
16 Large group makes follow-up 
instruction ineffective X 
17 Encourages students to assume more 
responsibility · X 
18 Leads children to accept undesirable 
moral behavior X 
19 Prov1des more time for individual 
instruction X 
20 Encourages poor study habits X 
25 Students learn more from ITV than 
from non-ITV instruction X 
27 Criteria for successful ITV teaching 
same as successful non-ITV teaching X 
28 ITV breeds standardization and 
uniformity of instruction. X 
29 Sharing of ideas about teaching 
makes ITV interesting X 
30 Classroom. teachers not allowed to 
decide on what or how to teach X 
32 ITV uses what is available not 
what is needed X 
34 Discourages classroom teacher from 
using her own ability and common 
sense X 
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Table 38 (continued) 
Statement Concept For Against 
35 
38 
43 
45 
46 
47 
Total 
Ignores initiative and planning 
by classroom teachers 
Students are interested in ITV 
ITV a waste time for children 
in school 
ITV over simplifies classroom 
teaching 
Provides equal opportunity to 
learn 
Large ITV classes lead to 
discipline problem 
X 
X 
X 
X 
X 
X 
13 8 
dispositions, five statements elicited favorable teacher 
attitudes toward ITV as a threat to classroom teachers' job 
security, seven statements elicited non-favorable teacher 
attitudes toward ITV as a threat to classroom teachers' job 
security. A summary of the data is presented in Table 40, 
see page 125. 
SUBSCALE D: ITV as a Future Instructional ~1edium in 
American Samoa 
There were eight statements included in subscale D. 
After the responses were interpreted for attitude dispo-
sitions, six statements elicited favorable teacher attitudes 
toward the potential of ITV as a future instructional 
medium in American Samoa; two statements elicited non-
Table 39 
Interpretations of Attitude Disposition of Teacher 
Responses to Statements Relative to Subscale B 
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Statement Concept For Against 
2 
4 
10 
15 
36 
Classroom teachers learn from 
television teachers 
ITV is a model for inexperienced 
and older teachers 
ITV presents opportunity to observe 
a good teacher teaching 
ITV function is to bring classroom 
teachers new ways to teach 
In-service training in use of ITV 
should be limited to young and 
inexperienced teachers 
X 
X 
X 
40 ITV improves teacher training methods X 
44 Use of television in education leads 
to improvement in teaching X 
48 Teachers' meetings and conferences 
clarified problems in use of !TV X 
Total 6 
X 
X 
2 
favorable teacher attitudes toward the potentiality of the 
same aspect of the medium in American Samoa. A summary of 
the data is presented in Table 41, see page 126. 
SUMMARY 
The findings of the study were presented in Chapter 4. 
Demographic data which were obtained from the questionnaire 
were reported in details. Personal and environmental 
Table 40 
Interpretations of Attitude Disposition of Teacher 
Responses to Statements Relative to Subscale C 
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Statement Concept For Against 
3 Too much for TV teachers; classroom 
teachers not challenged X 
5 lTV to overcome teacher shortage is 
11 cure that kills 11 X 
6 Television teacher and classroom 
teacher can both improve instruction X 
9 Extensive use of lTV minimized role 
of classroom teacher X 
11 lTV affects quality of teaching staff X 
14 lTV endangers classroom teachers 
chances for advancement X 
24 TV teacher a· celebrity X 
33 TV teachers produce positive attitude 
about subjects X 
37 Imposes authority on classroom 
teacher X 
39 Administrators in ITV not concerned 
about classroom teachers needs X 
41· ITV threatens classroom teachers with 
eventual unemployment X 
42 Classroom teachers are satisfied X 
Total 5 7 
characteristics relative to the population were discussed 
and summarized in tables of frequencies and percentages. 
The age of the population ranged from 22 to 65; the mean 
Table 41 
Interpretations of Attitude Disposition of Teacher 
Responses to Statements Relative to Subscale D 
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Statement Concept For Against 
1 Use ITV only at Early Childhood 
Education to prepare children 
for first grade X 
. 13 Classroom teachers know best when. 
to use ITV X 
21 Community accepts TV as entertain-
ment device X 
22 Parents do not understand educational 
value of ITV X 
23 ITV promotes good community relations X 
26 Community feels ITV should be 
eliminated X 
31 Use ITV to introduce new units only X 
49 ITV ineffective, should be terminated X 
Total 6 2 
age was 34.5. The teaching experience of the population 
ranged from one year to more than ten years of teaching in 
American Samoa; the mean experience was 6.2 years. The 
mean salary of population was $5233.33. The academic 
achievement of the population ranged from a high school 
graduate to a masters degree recipient; the majority of 
teachers completing 2-4 years of college education. The 
male teachers out numbered the female teachers by about 
seven percent. Teachers without matai titles were more 
than twice the number of teachers with matai titles. The 
elementary teachers constituted the majority (80.8%) of 
the population. 
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In section two of Chapter 4, Pearson product-moment 
correlation coefficients were computed to determine signif-
icant relationships which existed between the independent 
variables and the four sub scales of the study. In these 
correlations, five of the eleven independent variables 
correlated significantly with subscale A; five of the eleven 
independent variables correlated significantly with sub-
scale B; two of the eleven independent variables correlated 
significantly with subscale C; and three independent vari-
ables correlated significantly with subscale D. A summary 
of significant relationships between independent variables 
and subscales is presented in Table 42, see page 128. 
After obtaining significant relationships, the 
variable which was determined to correlate significantly with 
subscales was subjected to further analysis using t ratios 
computed from parameters obtained from analysis of variance 
calculated as part of the SPSS computer program for this 
study. Significant t ratios were considered to determine 
significant differences in the attitudes of groups of 
teachers by independent variables. Mean scores were also 
examined for possible attitude trend in cases where t ratios 
were considered not significant. 
In section 3 of Chapter 4, the responses of teachers 
to each statement in the questionnaire were interpreted into 
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Table 42 
Probability Levels for Coefficients of Correlation 
Between Independent Variables and Subscales, 
Indicating Significant Relationships 
Variable A B c D 
Experience NS NS NS NS 
Inservice • 01 • 01 .05 .01 
Background .05 .05 NS NS 
School Level .05 .05 NS NS 
Subject NS NS NS NS 
Status NS NS NS NS 
District NS NS NS .05 
Sex NS NS NS NS 
Salary .01 .05 NS NS 
Administrative Support .01 .01 .05 .01 
Age NS NS NS NS 
an attitude disposition of either "For" ITV or "Against" ITV. 
A review of the data in section three revealed that 13 of the 
21 statements in subscale A elicited responses which were 
favorable toward ITV; six of the eight statements in sub-
scale B elicited responses which were favorable toward ITV; 
five of the twelve statements in subscale C elicited responses 
which were favorable toward ITV; and six of the eight state-
ments in subscale D elicited responses which were favorable 
toward ITV. A composite consideration of the entire 
questionnaire indicated that 30 of the 49 statements (61.2%) 
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elicited favorable teacher attitudes toward ITV and 19 
(38.8%) of the 49 statements elicited attitudes which were 
not favorable toward ITV in American Samoa. 
Chapter 5 will contain a summary of the study, 
conclusions of the study, and recommendations for further 
research. 
Chapter 5 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
SUMMARY 
The present decline of ITV as a source of classroom 
instruction in American Samoa and the subsequent shift of 
emphasis to individualized instruction and other instruc-
tional innovations suggest that ITV has not been as accepted 
as well as was originally anticipated. The lack of con-
clusive evidence based on empirical findings made it 
impossible to identify those variables which were related 
to the limited acceptance of ITV and which might subsequently 
affect the acceptance of other instructional innovations in 
American Samoa. 
According to Evans (1968), one primary reason for 
ITV's limited acceptance could be its incomplete institution-
alization. Evans found that the attitudes of users of 
innovations such as ITV provided evidence of institution-
alization. In congruence with Evans theory of institution-
alization, this study proposed to provide evidence of 
institutionalization of ITV in the public schools of 
American Samoa. 
Since attitudes of teachers provide evidence of the 
degree of institutionalization, an investigation was con-
l30 
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ducted to gather data which would reflect attitudinal trends 
and significant relationships relative to institutional-
ization. The statement of the problem, purpose, objectives, 
assumptions, limitations, and definitions of terms used in 
the study were presented in Chapter 1. 
The literature relative to the study was reviewed 
under four major considerations; they were intended: (1) to 
formulate a theoretical framework for institutionalization 
of ITV, (2) to review studies pertinent to teach attitudes 
toward ITV, (3) to review the Samoan social and educational 
background crucial to the study, and ( 4) to review existing 
literature on the American Samoa ITV project. 
The descriptive method was used to conduct the 
investigation of teacher attitudes toward ITV. The research 
was limited to a survey of the attitudes of all elementary, 
secondary and contract teachers in American Samoa. A 
questionnaire was developed based on procedures suggested by 
Likert, Edwards, Best, Van Dalen, and Nunnally. The 
questionnaire items were designed to sample the population's 
attitude toward four aspects of !TV, Subscales (A) !TV as an 
Instructional Medium, (B) ITV as a Teacher Training Medium, 
(C) ITV as a Threat to Classroom Teachers' Job Security, and 
(D) ITV as a Future Instructional Medium in American Samoa. 
The study assessed the relationships between eleven inde-
pendent variables ( 1) teaching experience, (2) inservice 
training in ITV, ( 3) educational background, ( 4) school 
level assignment, (5) subject area assignment, (6) social 
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status, (7) geogr.aphit: district, (8) sex, (9) salary, 
(10) administrative support of ITV, and (11) age and the 
attitudes of classroom teachers toward each of the four 
subscales. The reliability coefficient obtained for the 
questionnaire was .84. The final questionnaire was 
delivered to the school principals who were asked to dis-
tribute the questionnaires to the teachers, collect the 
questionnaires from the teachers, and mail the completed 
questionnaires to the researcher. A return of 68.6 percent 
of the original 350 questionnaires was usable for data 
treatment. 
The responses on the 240 (68.6%) usable question-
naires were punched.on IBM cards which were subjected to a 
"Statistical Package for the Social Science" (SPSS) com-
puter program, Computer Center, University of the Pacific. 
The SPSS computer program yielded teacher responses in the 
form of frequency and percentage .distribution, Pearson 
product-moment correlation coefficients with probability 
levels of significance, and analysis of variance with F 
ratios and t values for between-group effects on most of 
the eleven independent variables. 
The data obtained from the questionnaire responses 
were treated statistically to determine relationships, 
significant differences, important attitude trends, and 
attitude dispositions. These findings were presented 
relative to each of the eleven study objectives and four 
subscales. The conclusions and recommendations relative to 
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the findings of this study are discussed in details in this 
chapter. 
CONCLUSIONS 
The conclusions related to each objective will be 
presented and general observations will be discussed under 
each of the following headings. 
Conclusions Relative to Objective 1: Teaching Experience 
The findings of this study revealed that no signif-
icant relationships existed between the number of years of 
teaching experience and the attitudes of teachers toward 
each of the four aspects of ITV, namely, (A) ITV as an 
Instructional Medium, (B) ITV as a Teacher Training Medium, 
(C) ITV as a Threat to Classroom Teachers' Job Security, and 
(D} ITV as a Future Instructional Medium in American Samoa. 
The Pearson product-moment correlation coefficients for the 
relationships between years of teaching experience and the 
attitudes of teachers toward each of the four aspects of ITV 
were not significant at the . 05 level. These results support 
the findings of Kelley (1959) and Gork (1961) who concluded 
that years of teaching experience of teachers were not 
related significantly to their attitudes toward instruction 
by television. An examination of the mean scores revealed 
an interesting attitude trend which suggested that teachers 
with 4-6 years of teaching experience reflected a more favor-
able attitude toward all four areas. Because of the high 
annual teacher turnover rate (43%) at the high school level, 
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most of the teachers in the 4-6 years of teaching experi-
ence are elementary teachers. It may be .that a significant 
. relationship would have been observed if elementary teachers 
alone had been considered. Ayers (1972), for example, con-
ducted an attitude study of elementary school teachers and 
obtained a significant positive relationship between years 
of teaching experience and attitudes toward classroom use 
of ITV. Handleman (1960) concluded that once teachers 
become involved in teaching by television, their favorable 
attitude toward the medium grows stronger as they continue 
to teach with television because of the medium's innate 
challenge. Thus, it may be pointed out here that the high 
turnover rate which plagued the high schocls (CMP Study, 
1974) could be a contributing factor to the lack of 
favorable attitudes toward ITV at that level. 
Conclusions Relative to Objective 2: Inservice Training 
The findings of this study revealed that significant 
relationships existed between inservice training and the 
attitudes of teachers toward each of the four aspects of ITV. 
The Pearson product-moment correlation coefficients for sub-
scales A, B, and D were significant at the .01 level; the 
correlation coefficient for subscale C was significant at 
the .05 level. It may be concluded, therefore, that the 
perceptions of teachers of the usefulness of inservice 
training they had in the use of television in the classrooms 
were negatively related to their attitudes toward ITV as an 
instructional medium; that the same perceptions of teachers 
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were negatively related to their attitudes toward ITV as a 
teacher training medium; that the perceptions of teachers of 
the usefulness of inservice training they had in the use of 
television in the classrooms were negatively related to 
their attitudes toward ITV as a threat to their classroom 
job security; and, that these same perceptions of teachers 
were negatively related to their attitudes toward ITV as a 
future instructional medium in American Samoa. These con-
clusions support the findings by Newton (1971) and Lucas 
(1971) who found that teachers should be convinced that the 
use of television programs for instruction would result in 
a better situation than could otherwise be provided. Newton 
and Lucas also found that for ITV to be successful teacher 
training insti.tutions and local school system join in 
continuous and on-going efforts to provide classroom teachers 
with the necessary tools for effective ITV teaching. 
Conclusions Relative to Objective 3: Educational Background 
The results of this study revealed that significant 
(.05) relationships existed between the educational back-
ground of teachers and their attitudes toward ITV as an 
instructional medium, and ITV as a teacher training medium. 
The results of this study revealed that no significant 
relationships existed between the educational background of 
teachers and their attitudes toward ITV as a threat to class-
room teachers' job security, and ITV as a future instructional 
medium in American Samoa. The existence of significant 
negative relationships between years of college education 
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and subscales A and B support the contention that classroom 
teachers with less formal. education prefer the company of a 
more experienced and resourceful television teacher. 
Teachers gain more confidence in themselves and their 
abilities as they ascend the academic ladder. This con-
clusion supports the finding by Kelley (1959) that teachers' 
favorable attitude toward the use of audio-visual materials 
is related significantly to formal educational training of 
teachers. Newton (1971) found no significant relationship 
between formal educational background and teachers attitudes 
toward their roles in ITV. The results of this study which 
revealed no significant relationships between the attitudes 
of teachers on the threat of ITV and formal college educa-
tion and the attitudes of teachers toward ITV as a future 
instructional medium in American Samoa and formal college 
education support the finding of no significant relationship 
by Newton. 
A likely reason for the existence of a significant 
negative relationship between attitudes toward ITV as sub-
scales A and B and formal college education could be the 
concentration of elementary teachers with low academic 
profiles at the lower end of the academic ladder and concen-
tration of contract teachers and most high school teachers 
at the upper end of the academic ladder. 
Conclusions Relative to Objective 4: School Level Assignment 
The findings of this study revealed that significant 
(.05) relationships existed between school level assignment 
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and attitudes of teachers toward ITV as an instructional 
medium, and ITV as a teacher training medium. The findings 
of this study revealed that no significant relationships 
existed between school level assignment and attitudes of 
teachers toward ITV as a threat and ITV as a future instruc-
tional mediumin American Samoa. Elementary teachers were 
highly favorable toward ITV and were different significantly 
in their attitudes toward ITV from their secondary and 
contract peers. This phenomenon supports Kelley (1959) and 
Ayers (1972) who found that elementary had more positive 
attitudes toward ITV than secondary teachers. Planinc (1967) 
reported that attitude alone did not affect utilization of 
ITV, but attitudes toward ITV were affected by and closely 
interwoven with other factors such as informat.ion, resis-
tance to change, administrative support along with other 
characteristics of administrators and teachers. In this 
study, formal college education was found to relate signif-
icantly to attitudes of teachers toward ITV as an instruc-
tional medium. Since this was a negative relationship, it 
was surmized that perhaps the concentration of elementary 
teachers and contract teachers at opposite ends of the 
academic spectrum accounted for the low education-high 
attitudes versus high education-low attitudes phenomenon. 
Relative to school level assignment, the mean scores of 
elementary, secondary, and contract teachers on sub scales 
A and B clearly indicated significant negative relationships 
between the attitudes toward these two aspects of ITV and 
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elementary, secondary and contract teachers. The existence 
of these two negative relationships may not be a function of 
school level assignment alone; it may be a function of formal 
academic and other factors such as salary, resistance to 
change, and other characteristics of teachers. In this 
situation, this speculation agrees with Planinc who reported 
that attitudes were affected by and closely related to other 
factors. This study may confirm the assumption.that the 
highly favorable attitudes of elementary teachers toward ITV 
is a function of mutual relationship between classroom 
teachers and initial elementary school principals and super-
visors who seemed to have been highly favorable of ITV in 
American Samoa. This study has demonstrated that teachers 
with less formal educational background were highly favor-
able of ITV (subscales A and B). 
Conclusions Relative to Objective 5: Subject Area Assignment 
The results of this study revealed that no signif-
icant relationships existed between the subject area assign-
ment of teachers and their attitudes toward any of the four 
aspects of ITV, subscales A, B, c, and D. The finding of 
no significant relationship confirms the results of Kelley's 
study which found no significant relationship between 
attitudes of teachers toward audio-visual materials and the 
subject area taught of teachers. Although no significant 
relationships were found, the mean scores of groups of 
teachers by subject area taught were examined for important 
attitude trends. Math teachers were found to have generally 
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favorable attitudes toward all aspects of !TV. "Other" 
subject area teachers were found to have generally less 
favorable attitudes toward all four aspects of !TV. Elemen-
tary teachers seemed to comprehend fully the relative 
advantage of !TV: they, also, seemed to accept !TV as 
indicative of their freedom to use ITV when it is needed. 
Teachers of "Other" subject areas (homemaking, typewriting, 
et cetera) have the least favorable attitudes toward ITV. 
Since these teachers have almost no association with ITV in 
their classes, it may be assumed that their low attitudes 
are attributed to no association with the medium. This 
study agrees with a survey conducted by the Instructional 
Division of the Department of Education (DOE, 197 4), which 
stated that elementary teachers and students in courses 
and levels where much television was used indicated more 
favorable reactions to television than teachers and students 
in courses and levels where less television was used. 
Conclusions Relative to Objective 6: Soclal Status 
The results of this study revealed that no signif-
icant relationships existed between the social status and 
attitudes of teachers toward any of the four aspects of ITV 
(A) ITV as an Instructional Medium, (B) ITV as a Teacher 
Training Medium, (C) ITV as a Threat to Classroom Teachers' 
Job Security, and (D) lTV as an Instructlonal Medium in 
American Samoa. It was theorized that teachers holding 
traditional matai titles with strong influence in the 
community implicated this influence in school to affect 
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attitudes toward ITV. There has been a popular notion that 
some community leaders disliked the use of ITV in the schools 
in American Samoa. Apparently, the finding of this study 
refuted any significant influence of matai teachers to alter 
attitudes toward ITV. In fact, the mean scores of matai 
teachers were invariably higher than mean scores of non-matai 
teachers; an indication of a trend that teachers with mat ai 
titles may be favoring ITV more than teachers without matai 
titles. 
Conclusions Relative to Objective 7: Geographic District 
The findings of this study revealed that a signif-
icant (.05) relationship existed between geographic district 
and attitudes of teachers toward ITV as a future instruc-
tional medium in American Samoa. This study found no 
significant relationships existed between geographic 
district and the attitudes of teachers toward ITV as sub-
scales A, B, and c. The existence of a significant relation-
ship between subscale D and geographic district may be 
attributed to the attitudes of Manu 1 a district teachers 
which were also found different significantly from the 
attitudes of Western, Central, and Eastern district teachers. 
The magnitude of the unfavorable attitudes exhibited by 
Manu 1 a teachers is, perhaps, indicative of the geographic 
nature of the off-shore islands of the Manu 1 a group. Manu 1 a 
teachers seemed to be skeptical of ITV as a future instruc-
tional medium in American Samoa; they appeared to be "doing 
their own thing." The concentrated efforts of supervisors 
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and !TV specialists in Tutuila apparently leave the Manu'a 
teachers unaffected. Geographic district (Western, Central, 
Eastern) makes virtually no difference in the attitudes of 
Tutila teachers toward all four aspects of !TV. 
Conclusions Relative to Objective 8: Sex 
The results of this study revealed that no signif-
icant relationships existed between sex of teachers and 
their attitudes toward any of the four aspects of !TV, sub-
scales A, B, C, and D. However, an examination of the mean 
scores revealed an important trend that female teachers 
tended to be more favorable of !TV than male teachers. This 
attitude trend confirms findings by Newton (1959) and Kelley 
(1959) that women teachers had more positive attitudes 
toward ITV than men teachers. 
Conclusions Relative to Objective 9: Salary 
The results of this study revealed that significant 
relationships existed between salary levels of teachers and 
their attitudes toward ITV as an instructional medium (.01), 
and !TV as a teacher training medium (.05). The same 
results of this study revealed no significant relationships 
existed between salary levels of teachers and their attitudes 
toward !TV as a threat to classroom teachers' job security, 
and !TV as a future instructional medium in American Samoa. 
The existence of a significant but negative relationships 
between attitudes of teachers toward !TV as subscales A and 
B and salary is a reflection of the same phenomenon which 
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was elicited in the attitudes of teachers toward subscales 
A and B and educational background and school level assign-
ments of teachers. As mentioned before, this phenomenon 
could very well be a combination of these three variables 
and other teacher characteristics. Teachers in lower salary 
brackets exhibited more favorable attitudes toward ITV than 
teachers in higher salary brackets. Rempel and Bentley 
(1970) discovered that teachers who were at'the top of the 
salary scale and who were older were more satisfied with 
their compensation than were younger teachers. It may be 
pointed out also that teachers in the $8000-More salary 
brackets, in this study, were likely the opinion leaders. 
They held the more prestigious positions and usually were 
influential over the new teachers. It is speculated that 
the older and the more satisfied teachers considered I1'V 
less affecting their job security and resorted to a care-
less attitude with respect to ITV. One other explanation 
for the presence of a negative salary-attitude phenomenon 
could be the concentration of contract teachers at the top 
end and elementary teachers at the bottom end of the salary 
scale, with secondary teachers straddling the middle. As 
mentioned previously, the attitudes of contract and 
secondary teachers were less favorable toward ITV than the 
attitudes of elementary teachers. 
The absence of significant relationships between 
salary and attitudes of teachers toward subscales C and D 
confirms the finding by Hull (1974) that job satisfaction of 
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elementary school principals was not related significantly 
to principals' salaries. It may be concluded, therefore, 
that attitudes toward ITV (subscales A and B) are a function 
of a combination of several factors rather than just an 
attribution ofone factor alone. Salary, nevertheless, 
made a significant difference in the attitudes of teachers 
toward ITV. 
Conclusions Relative to Objective 10: Administrative Support 
The findings of this study revealed that significant 
relationships existed between administrative support of ITV 
and the attitudes of teachers toward all four aspects of 
ITV. Subscales A, B, and D were significant at the .01 
level, while subscale C was significant at the .05 level. 
The results of this study support findings by Planinc (1967) 
who. ranked administrative support as the most significant 
factor limiting the use of ITV by classroom teachers, and 
Gork (1961) who reported that administrators - mostly 
elementary school principals - were inclined to hold more 
favorable attitudes toward ITV. Teachers, in this study, 
were placed in a position to evaluate their school adminis-
trators- the results were that teachers' perceptions of 
their school administrator position relative to supporting 
lTV was significant in formulating teachers' acceptance of 
the medium. Surveys (DOE, 1973 & 1974) conducted by the 
Instructional Division of the Department of Education 
reported high favorable attitudes of elementary school 
principals toward lTV. It is of utmost importance that the 
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administrators adopt a favorable attitude toward !TV in 
order for a two-way communication between the office and 
the classroom to continue on a mutual basis. The adminis-
trators can directly or indirectly influence or affect the 
attitudes of others concerning !TV and its use. 
Conclusions Relative to Objective 11: Age 
The results of.this study revealed that no signif-
icant relationships existed between the age of teachers and 
their attitudes toward any of the four aspects of !TV, 
(A) !TV as an Instructional Medium, (B) ITV as a Teacher 
Training Medium, (C) !TV as a Threat to Classroom Teachers' 
Job Security, and (D) !TV as an Instructional Hedium in 
American Samoa. An examination of the mean scores for 
teachers by age groups indicated an important attitude 
trend that older teachers tended to favor ITV more so than 
younger teachers. This same attitude trend was discovered 
by Newton (1971) and Kelley (1959). Newton discovered that 
the age of the teachers in his study correlated positively 
with teachers perceptions of their role in ITV; Kelley was 
more pertinent in that he found that older teachers were 
more moderate in their attitudes toward !TV than were 
younger teachers. It is, therefore, likely that the favor-
able attitudes exhibited by elementary teachers in this 
study may be attributed to the age of the teachers in that 
school level. It has been pointed out that the apparent 
favorable attitudes of elementary teachers is a function of 
several variables of which age is included.· 
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Conclusions Relative to Subscale A: ITV as an Instructional 
Medium 
A primary objective of this study was to determine 
the attitude of public school teachers toward ITV as (A) 
an Instructional Medium. A review of the data revealed that 
classroom teachers perceived ITV as a highly acceptable 
instructional medium in American Samoa. Subscale A con-
tained 21 statements which were designed to sample teachers' 
at.titudes toward ITV as an instructional medium. Thirteen 
of the twenty-one statements elicited responses from teachers 
which were interpreted to be highly acceptable and favorable 
of the medium as an instructional source. 
Of the eleven independent variables which were 
assessed with respect to their influence on the attitudes 
of teachers toward ITV as subscale A, this study found that 
fiVe variables related significantly to teacher attitudes 
toward ITV as an instructional medium. These variables 
were: (1) inservice training in the use of ITV, (2) educa-
tional background of teachers, (3) school level assignment 
of teachers, (4) salary of teachers, and (5) administrative 
support of ITV. The differential effect of these variables 
on the attitudes of teachers indicated significant differ-
ences and important attitude trends in the attitudes of 
teachers toward ITV. Foremost among these significant 
differences were the attitudes of elementary teachers 
which were significantly different and highly favorable of 
ITV than the attitudes of secondary and contract teachers. 
The finding which should be attributed to a combination of 
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several variables; one of which is the greater utilization 
of ITV in the elementary schools than in the secondary 
schools. The presence of negative relationships between 
the three independent variables (salary, school level 
assignment, and educational background) and attitudes of 
teachers toward ITV as an instructlonal medium indicates 
the acceptance of the medium at the elementary schools, a 
phenomenon which may be attributed to extensive utilization 
more than any other factor. The low-salary teachers seem to 
manifest highly favorable attitudes toward ITV while the 
high-salary teachers seem to manifest less favorable 
attitudes toward ITV. As previously mentioned, the bottom 
end of the salary scale is occupied mostly by elementary 
teachers, while the top end is occupied mostly by contract 
teachers with secondary teachers straddling the middle and 
concentrated towards the top. This study has already 
demonstrated that contract and secondary teachers had 
significantly less favorable attitudes toward ITV than their 
elementary peers. 
Conclusions Relative to Subscale B: ITV as a Teacher 
Training Medium 
A primary objective of this study was to determine 
the attitude of public school teachers toward ITV as a 
teacher training medium. A review of the findings of this 
study revealed that classroom teachers considered ITV as a 
highly acceptable teacher training medium. Subscale B 
contained eight statements designed to sample attitudes of 
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teachers toward !TV as a teacher training medium. After the 
responses to these eight statements were analyzed and inter-
preted for attitude disposition, six of the eight statements 
elicited teacher responses which were highly favorable toward 
!TV as a teacher training medium. 
Five of the eleven independent variables which were 
assessed to determine their differential effect on the 
attitude of classroom teachers were related significantly 
to attitudes of teachers toward !TV as a teacher training 
medium. These variables were (1) inservice training, (2) 
educational background of teachers, (3) school level assign-
ment, ( 4) salary • and ( 5) administrative support of !TV. 
There is evidence to show that public school teachers have 
accepted ITV as a teacher training medium. 
Conclusions Relative to Subscale C: !TV us a Threat to 
Classroom Teachers' Job Security 
A primary objective of this study was to determine 
the attitude of public school teachers toward !TV as a 
threat to classroom teachers' job security. The results 
of this study indicated that classroom teachers did not 
consider !TV a threat to their job security. Subscale C 
contained 12 statements designed to sample teachers 
attitudes toward !TV as a threat to their job security. 
After the responses were analyzed and interpreted, it was 
found that seven statements elicited attitudes which indi-
cated rejection of !TV as a threat to classroom teachers' 
job security, while five statements elicited attitudes 
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which indicated acceptance of ITV as a threat to classroom 
teachers' job security. The percentages of responses to 
most of these 12 statements were very close (See Appendix D), 
i.e., that the attitude disposition in Subscale C could be 
attributed to chance alone. 
The study data also revealed that two of the eleven 
independent variables rela.ted significantly to this subscale 
C. These variables were inservice training and administrative 
support of ITV. The skepticism on the part of classroom 
teachers to commit themselves and the failure of most 
variables to relate significantly to the attitudes of 
teachers toward this aspect of ITV made it difficult to 
conclude teacher acceptance or rejection relative to this 
subscale. 
Conclusions Relative to Subs~ale D: ITV as a Future Instruc-
tional Medium in American Samoa 
A primary objective of this study was to determine 
the attitude of public school teachers toward ITV as a 
future instructional medium in American Samoa. Subscale D 
contained eight statements which were constructed to sample 
attitudes of teachers toward this aspect of' ITV. After 
teacher responses to these eight statements were analyzed 
and interpreted to attitude disposition, six of the eight 
statements elicited teacher responses which were highly 
favorable of ITV as a future instructional medium in American 
Samoa; two statements elicited teacher responses which were 
unfavorable toward ITV as a future instructional medium in 
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the territory. 
Subscale D related significantly to three indepen-
dent variables. These variables were: (1) inservice 
training, (2) geographic district, and (3) administrative 
support of !TV. The three variables which related signif-
icantly to subscale D also differentiated significantly the 
attitudes of teachers toward !TV as subscale D. Foremost 
among these significant differences was the· attitude of 
Manu'a district teachers toward lTV as subscale D. The 
attitudes of Manu'a teachers were different significantly 
from the attitudes of Tutuila teachers relative to the 
potentials of ITV as a future instructional medium in 
American Samoa. As was mentioned previously, l"lanu' a teachers 
seemed to en,joy the privacy of an off-island environment and 
would not like lTV to invade this privacy now or in the 
future. Despite the Manu'a district teachers seemingly 
unfavorable attitude toward !TV as a future instructional 
medium in American Samoa, the general concensus of teachers 
in Tutuila appeared to be highly favorable toward this 
aspect of the medium. There is evidence that !TV as a 
future instructional medium in American Samoa has been 
institutionalized in the public schools of American Samoa, 
especially the elementary schools in Tutuila. 
GENERAL OBSERVATIONS 
The significance of assessing the public school 
teachers' attitude toward the !TV system and knowing what 
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independent variables might be related significantly to 
these attitudes are crucial to the assessment and/or 
prediction of institutionalization of ITV and other instruc-
tional innovations in the public schools in American Samoa. 
The overall attitudes of classroom teachers toward ITV were 
primarily favorable; acceptance of certain aspects (sub-
scales A, B, and D) of ITV was evidenced. A review of the 
findings in this study revealed that 61.2 percent of the 
statements in the questionnaire elicited responses from the 
teachers which indicated acceptance and agreement with the 
assessed aspects of the ITV system; 38.8 percent indicated 
disagreement and rejection of the system. The agreement 
and acceptance is generally attributed to the elementary 
teachers who exhibited· highly favorable attitudes toward 
the system. Five of the eleven independent variables which 
were assessed in this study related significantly to ITV as 
an instructional medium and ITV as a teacher training medium. 
Two variables related significantly to ITV as a threat to 
classroom teachers' job security. Three variables related 
significantly to ITV as a future instructional medium in 
American Samoa. ITV should continue its present level of 
use in the elementary schools. Immediate action should be 
taken to either improve the attitude of Manu'a teachers 
toward ITV or to discontinue the use of ITV in the Manu'a 
elementary schools. The relative advantages of ITV which 
should help Manu'a students the most were apparently not 
fully perceived by Manu'a teachers. The use of ITV in the 
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classroom should be made an integral part of pre-service 
training for elementary teachers to avoid the apparent 
inverse relationship which was observed with formal academic 
training and attitudes toward ITV. The theory of high 
salary versus low attitudes toward ITV which was espoused 
by this study should be subject for further research. The 
positive attitudes of administrators are crucial in main-
taining favorable attitudes of teachers toward ITV or any 
other innovation for that matter. It is highly important 
to maintain a group of high-spirited and enthusiastic 
administrators who are innovators in their own right. 
This study has identified teacher variables which 
relate significantly to attitudes of teachers toward ITV. 
The .primary purpose of this study was to deter_mine indices 
of institutionalization of ITV in the public schools of 
American Samoa. Evans (1968) presented a model which was 
based on the premise that teachers attitudes provide indices 
of institutionalization of instructional innovations. Since 
ITV is such an innovation with sufficient longevity to 
evidence institutionalization, this study was designed to 
investigate teacher attitudes in search of indices of 
institutionalization of ITV in the public schools in 
American Samoa. In this .research, five teacher variables 
which contributed significantly to the attitudes of class-
room teachers toward lTV as an instructional medium; the 
same five teacher variables contributed significantly to 
the attitudes of classroom teachers toward ITV as a teacher 
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training medium; two teacher variables which contributed 
significantly to the attitudes of classroom teachers toward 
ITV as a threat to classroom teachers' job security were 
discovered; and, three teacher variables which contributed 
significantly to classroom teachers' attitude toward ITV 
as a future instructional medium in American Samoa were 
also discovered. 
The findings further identified the significant 
effect of the variables on the attitudes of the classroom 
teachers toward certain aspects of ITV. The important 
attitude trends were identified and discussed. Responses 
of classroom teachers to each of the questionnaire statements 
were analyzed and interpreted for attitude dispositions 
relative to each subscale. The results of these subscale 
analyses indicated that classroom teachers were favorable 
and acceptance of the three aspects of ITV: (A) ITV as an 
Instructional Medium, (B) ITV as a Teacher Training Medium, 
and (D) ITV as a Future Instructional Medium in American 
Samoa. The results of the analysis on (C) ITV as a Threat 
to Classroom Teachers' Job Security indicated negative 
attitudes toward this aspect of ITV which could be inter-
preted as rejection by teachers of concepts relative to ITV 
as a threat. Classroom teachers did not seem to see ITV as 
a threat to their employment status. 
Taking into consideration the study findings and 
observations, there is sufficient evidence to believe that 
ITV has been institutionalized in the public schools in 
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American Samoa, this is especially true at the elementary 
level. Recent political trends indicated to discontinue the 
use of ITV because of budget limitation. On the basis of 
this study, if classroom teachers were to be asked whether 
ITV should be discontinued, they would certainly respond 
negatively. Evans found out that political decisions have 
often superceded educational needs of many school districts 
relative to continuing ITV programs; the actual test of 
institutionalization has been the reinstatement of ITV after 
the forces which had initiated its termination were gone. 
The findings and considerations of this study may 
be applied to the implementation of present and future 
instructional innovations in the public schools in American 
Samoa. 
RECOMMENDATIONS 
The following are recommendations as a result of 
this study. 
1. The Department of Education (DOE) should ensure 
the development of sound pre- and in-service training pro-
grams in the use ITV and/or othe.r instructional innovations. 
2. Teachers with advanced educational background 
should be fully indoctrinated in the use of ITV. 
3. The Department of Education should continue to 
encourage the use of ITV in the elementary schools. 
4. The less favorable responses from the Manu'a 
teachers suggest that the Department of Education should be 
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more concerned ajt,.::a:r!;:· ~N:u'l impact of educational programs in 
that district. 
5. A similar study should be conducted to further 
assess the attituoo3'of elementary teachers toward ITV and 
toward other innovat·ions presently implemented at that 
level. 
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Dear Friend 
A study is being made in connection with the 
University of the Pacific, School of Education, to inves-
tigate the attitude of public school teachers with regards 
to several aspects of instructional television (ITV) in 
American Samoa. 
As you already know, some changes have been made in 
the use of television in the schools since it was first 
introduced in 1964. In the midst of these changes and the 
extent to which television has been used in the schools, 
this study will try to find out how you as teacher feels 
about the instructional television system •. Please think 
back to your own teaching experience with the ITV system 
while responding to each statement of the enclosed question-
naire. It is very important that you respond to each state-
ment in the light of your own experience with ITV in 
American Samoa only. 
This Questionnaire consists of statements designed 
to measure attitudes about several aspects of instructional 
television (ITV). There is considerable disagreement as to 
what attitude should be; therefore, there are no right or 
wrong answers. What is wanted is your own individual 
feeling about the statements. Read each statement care-
fully and decide how YOU feel about it. Then indicate 
whether you STRONGLY AGREE, or AGREE, or DISAGREE, or 
STRONGLY DISAGREE with the statement by marking on the 
appropriate place. If you are not sure on any statement, 
please indicate by marking "UNDECIDED" for that statement. 
It is extremely important that you make only one mark for 
each statement. 
Since you are an extremely important person in this 
study, I ask you to give it your fullest cooperation by 
completing the Questionnaire as soon as you receive it. 
Then use the enclosed envelope to mail the completed 
Questionnaire back to me immediately. I know, we Samoans 
tend to put things off until we forget them entirely. It 
happens to me frequently! This is why I am providing a 
self-addressed and stamped envelope to remind you to sit 
down right now and complete the Questionnaire then mail it 
back to me before you go on to that "fiafia" or to that 
game o.f cricket. Thank you very much for your cooperation. 
Tofa Soifua, 
~i:~~Le~ T{~ f-· Faleali 'i 
QUESTIONNAIRE 
PART I 
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DIRECTIONS: This Questionnaire consists of 75 statements 
designed to sample attitudes of classroom teachers with 
regard to certain aspects of instructional television (ITV) 
in American Samoa. There is considerable disagreement as 
to what these attitudes should be; therefore, there are no 
right or wrong answers. What is wanted is your own indi-
vidual feeling about the statements. Read each statement 
and decide how YOU feel about it. Then mark your answer 
by checking whether you AGREE (A), STRONGLY AGREE (SA), 
DISAGREE (D), STRONGLY DISAGREE (SD), OR if you are not 
sure of your position on any statement, mark UNDECIDED (U). 
PLEASE MAKE ONLY ONE MARK FOR EACH STATEMENT. Thank you! 
1. ITV should be used at home to provide 
preschool children with a broad 
experience background in preparation 
for entering school. 
2. ITV tends to leave too much to the 
television teacher; the classroom 
teacher is not challenged. 
3. The use of television as one method 
of overcoming teacher shortage is 
"the cure that kills.," 
4. ITV tends to overcome physical 
limitations of the classroom 
5. Classroom teachers learn new ideas 
and techniques of teaching from 
observing the television teachers 
on telelessons. 
6. ITV tends to release the classroom 
teacher from his teaching tasks so 
he can have time for self improve-
ment 
7. Television teacher intrudes into 
the privacy of the classroom 
teacher's classroom. 
8. As long as average students sit 
alongside outstanding students, 
the problem of pacing of television 
lessons remains unsolved. 
u D SD 
9. ITV tends to be directed toward 
students with average ability. 
10. ITV provides a model of genuine 
teaching so that young, inexperi-
enced and even older teachers may 
benefit. 
11. The extensive use of television 
within a school minimizes the 
role of the classroom teacher. 
12. Better instruction is achieved by 
using the television teacher and 
the classroom teacher than is 
achieved by the classroom teacher 
alone. 
13. ITV can have a bad effect on the 
quality of teachers entering the 
school system. 
14. The television set is an invasion 
of classroom privacy. 
15. ITV should be used primarily as a 
teacher training media. 
16. Competent teaching of important 
subjects can be tele.vised to 
schools in which such subjects 
are not taught. 
17. In-service programs provide adequate 
instruction in the use of television 
in the classroom. 
18. If ITV is terminated, classroom 
teachers cannot cope with advanced 
teaching in the classroom. 
19. ITV presents the classroom teacher 
with the opportunity to observe a 
good teacher teach. 
20. ITV can provide student enrichment 
to an extent not possible in the 
classroom. 
21. ITV can be used best when left to 
the choice of the classroom teacher. 
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22. A function of television in the 
classroom is in bringing the class-
room teacher new ways of teaching 
her subject. 
23. With employment of television in 
the classroom, the classroom 
teacher becomes a monitor or an 
"intellectual baby sitter." 
24. ITV tends to encourage students to 
assume more responsibility for 
their own learning. · 
25. ITV should be viewed by children 
at home after school hours rather 
than at school. 
26. ITV tends to provide more time to 
the classroom teacher to work with 
individual students. 
27. Considering the nature of the work, 
television teachers should be paid 
more than the classroom teachers. 
28. ITV programs tend to ignore the 
use of community resources. 
29. ITV tends to discount individual 
differences in student abilities. 
30. Television should be used to help 
parents better understand the 
educational programs of children 
in the school. 
31. The community tends to accept 
television as an entertainment 
device. 
32. Use of television instruction will 
endanger the classroom teacher's 
chances for advancement. 
33. In large group instruction with ITV, 
the size of the group makes follow-
up discussion ineffective. 
34. In addition to television's instruc-
tional value, it provides an excel-
lent medium for creating good 
community relations. 
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35. Students seem to learn from instruc-
tional television better than from 
instruction without television. 
- -
36. The use of television for instruc-
tional purposes is, at best, a 
stop-gap measure in an attempt to 
reduce. teacher shortages. 
- -
37. The criteria for successful tele-
vision teaching are the same as 
those for successful classroom 
teaching. · 
38. Television tends to lead children 
to accept more undesirable moral 
behavior. 
39. Sharing ideas about teaching 
techniques makes television 
teaching interesting. 
- -
40. The manuals and materials needed 
to supplement television instruc-
tion are difficult to obtain. 
41. lTV provides common learnings for 
all children. 
42. lTV does not hold the interest of 
children as well as traditional 
classroom instruction. 
- -
43. lTV tends to be appropriate to 
introduce new units of study. 
44. lTV tends to encourage poor study 
habits in children. 
- - - -
45. Classroom teacher are encouraged 
to share their lTV experiences 
with other classroom teachers. 
46. The television teacher helps 
produce positive attitudes about 
certain subjects in the schools. 
47. Parents do not seem to understand 
the educational value of education. 
48. lTV tends to make the television 
teacher into a celebrity. 
49. The general feeling in the 
community is to eliminate tele-
vision from the schools. 
50. Classroom teachers need no college 
training because ITV teaches them 
how to teach. 
51. ITV breeds too much standardization 
and uniformity of instruction. 
52. With ITV, classroom teachers are not 
allowed to decide on what and how to 
teach. 
53. ITV tends to lead children to accept 
instruction as inadequate treatment 
of educational topics. 
54. In-service training in the use of 
television instruction should be 
limited to inexperienced class-
room teachers. 
55. Students tend to show more interest 
in television classes taught by 
"palagi'' television teachers. 
56. The choice of content by television 
teachers is often made on what is 
available rather than on what is 
needed. 
57. Classroom teachers. need special 
training in ITV techniques. 
58. Students are interested in the 
programs they see on ITV in schools. 
59. ITV tends to bring to students 
materials not readily available to 
the classroom teacher. 
60. ITV can improve teacher-training 
methods. 
61. ITV tends to discourage the class-
room teacher from. using his own 
ability and common sense. 
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62. ITV tends to ignore local initiative 
and planning by the classroom 
teacher. 
63. Classroom teachers are satisfied and 
perform their job with personal 
satisfaction. 
64. ITV tends to impose authority on the 
classroom teachers. 
65. Administrators seem to be un.c:on-
cerned about instructional need of 
classroom teachers in ITV. 
66. The use of television. in education 
can lead to an improvement in 
teaching. 
67. ITV threatens the classroom teacher 
with eventual unemployment. 
68. In ITV, every student has an equal 
opportunity to learn. 
69. Teachers' meetings and conferences 
tend to clearify problems in the 
use of ITV. 
70. ITV should be considered a waste 
of time for children when viewed 
at school. 
71. ITV should be used to build 
school-community relations. 
72. ITV tends to over simplify 
classroom teaching. 
73. Large television classes can lead 
to disciplinary problems. 
74. Because ITV tends to be ineffective, 
it should be terminated. 
75. Classroom and television teachers 
should participate cooperatively 
in planning their in-service 
training on television. 
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PART II 
1. Please check the item which best describes your position 
as a teacher this year. 
a'. Elem Classroom teacher (Samoan) 
b •. -------- Second. Classroom teacher (Samoan) 
c. Television teacher (Samoan) 
d. Television .teacher (Palagi) · 
. e. Contract Classroom teacher 
2. Please indicate your highest educational level: 
a. 
b. 
9th grade graduate 
G. E .D graduate 
c. 
d. 
e. 
f. 
g. 
-------- Feleti Teacher Training graduate 
Community College of Am. Samoa graduate 
-------- 1-2 years of College outside of Am. Samoa 
3-4 years of College. 
5 or more years of College. 
3. Which of the following subject areas were you involved in 
your teaching most of the time this year? (Please check 
one) 
a. Language arts 
b. Mathematics 
c. Science 
d. Social Studies 
e. Other (Please Specify) 
4. Please look back to your own teaching experience with 
ITV in American Samoa. What would you say about In-
Service Training Programs on the use of ITV in the 
classrooms? (Please check one) 
a. In-service Training Programs have helped me a 
great deal with my job. 
b. In-service Training Programs have not helped me 
any. 
c. I have had no In-service Training Programs. 
5. In your own opinion, which of the following categories 
would you think your principal and assistant principal 
belong regarding their Support of ITV in your school? 
PRINCIPAL ASST'T. PRINC. 
a. Supporting ITV 
b. Not Supporting ITV 
c. Not Sure where he stands 
(Please make orte mark only under appropriate person) 
6. Exactly how many years have you been a teacher in 
American Samoa? 
Were you a teacher anywhere else? Yes , No 
If yes, Where? 
For how long? With television? Yes __ , No 
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Please feel free to comment on anything you think will 
improve the quality of this Questionnaire. Your suggestions 
and recommendations will be highly appreciated. 
NOTE: If you wish you may write your name below. However, 
it is not necessary. FA'AFETAI TELE! 
APPENDIX B. 
COVER LETTER AND FINAL QUESTIONNAIRE 
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September 15, 1975 
Dear Friend: 
A study is being conducted in connection with the University 
of the Pacific, School of Education, to investigate the 
attitude of public school teachers with regards to several 
aspects of instructional television (ITV) in American Samoa. 
As you already know, some major changes have been made in 
the use of television in the schools since it was first 
introduced in 1965. In the midst of these changes and the 
extent to which television has been used in· the schools, 
this study will try to find out how you as teacher feels 
about the instructional television system. Please think 
back to your own teaching experience with the ITV system 
while responding to each statement of the enclosed question-
naire. It is very important that you respond to each state-
ment in the light of your own experience with ITV in 
American Samoa only. 
Since you are an extremely important person in .this study, 
I ask you to give it your fullest cooperation by completing 
the Questionnaire as soon as you receive it. It will take 
only a few minutes. Then give it back to your principal 
who will mail it back to us. It is not necessary to write 
your name on the questionnaire. 
We thank you very kindly for your precious time, your most 
honest opinion and fullest cooperation. 
P.S. If you have comments at any point in the questionnaire, 
please feel free to write them in (briefly). Use the 
back of the sheet, if desired. 
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QUESTIONNAIRE 
PART I 
DIRECTIONS: This Questionnaire consists of 49 statements 
designed to sample attitudes of classroom teachers with 
regard to certain aspects of instructional television (ITV) 
in American Samoa. There is considerable disagreement as 
to what these attitudes should be; therefore, there are no 
right or wrong answers. What is wanted is your own 
individual feeling about the statements. Read each state-
ment and decide how YOU feel about it. Then mark your 
answer by checking whether you AGREE (A), STRONGLY AGREE (SA), 
DISAGREE (D), STRONGLY DISAGREE (SD), OR if you are not sure 
of your position on any statement, mark UNDECIDED (U). 
PLEASE MAKE ONLY ONE MARK FOR EACH STATEMENT. Thank you! 
1. ITV should be used at home to provide 
preschool children with a broad 
experience background in preparation 
for entering school. 
2. Classroom teachers learn new ideas 
and techniques of teaching from 
observing the television teachers 
on telelessons. 
3. ITV tends to leave too much to the 
television teacher; the classroom 
teacher is not challenged. 
4. ITV provides a model of genuine 
teaching so that young, inexperi-
enced and even older teachers may 
benefit. 
5. The use of television as one method 
of overcoming teacher shortage is 
"the cure that kills." 
6. Better instruction is achieved by 
using the television teacher and the 
classroom teacher than is achieved 
by the classroom teacher alone. 
SA 
7. As long as average students sit along-
side outstanding students, the problem 
of pacing of television lessons 
remains unsolved. 
A u D SD 
8. Competent teaching of important 
subjects can be televised to 
schools in which such subjects 
are not taught. 
9. 
SA A 
The extensive use of television 
within a school minimizes the role 
of the classroom t.eacher. 
·--
10. !TV presents the classroom teacher 
with the opportunity to observe a 
good teacher teach. 
11. !TV can have a bad effect on the 
quality of teachers entering the 
school system. 
12. !TV programs tend to ignore the 
use of community resources. 
13. !TV can be used best when left to 
the choice of the classroom 
teacher. 
14. Use of television instruction will 
endanger the classroom teacher's 
chances for advancement. 
15. A function of television in the 
classroom is in bringing the 
classroom teacher new ways of 
teaching her subject. 
16. In large group instruction with !TV, 
the size of the group makes follow-
up discussion ineffective. 
17. !TV tends to encourage students 
to assume more responsibility for 
their own learning. 
18. Television tends to lead children 
to accept more undesirable moral 
behavior. 
19. ITV tends to provide more time to 
the classroom teacher to work with 
individual students. 
20. !TV tends to encourage poor study 
habits in children. 
-. 
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21. The community tends to accept 
television as an entertainment 
device. 
22. Parents do not seem to understand 
the educational value of television. 
23. In addition to television's instruc-
tional value, it provides an 
excellent medium for creating good 
.community relations. 
24. ITV tends to make the television 
teacher into a celebrity. 
25. Students seem to learn from instruc-
tional television better than from 
instruction without television. 
26. The general feeling in the community 
is to eliminate television from the 
schools. 
27. The criteria for successful tele-
vision teaching are the same as 
those for successful classroom 
teaching. 
28. ITV breeds too much standardization 
and uniformity of instruction. 
29. Sharing ideas about teaching tech-
niques makes television teaching 
interesting. 
30. With ITV, classroom teachers are 
not allowed to decide on what and 
how to teach. 
31. ITV tends to be appropriate to 
introduce new units of study. 
32. The choice of content by television 
teachers is often made on what is 
available rather than on what is 
needed. 
33. The television teacher helps 
produce positive attitudes about 
certain subjects in the schools. 
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34. ITV tends to discourage the class-
room teacher from using his own 
ability and common sense. 
35. ITV tends to ignore local 
initiative and planning by the 
classroom teacher. 
36. In-service training in the use of 
television instruction should be 
limited to inexperienced classroom 
teachers. 
37. !TV tends to impose authority on 
the classroom teachers. 
38. Students are interested in the 
programs they see on ITV in schools. 
39. Administrators seem to be uncon-
cerned about instructional need 
of classroom teachers in !TV. 
40. ITV can improve teacher-training 
methods. 
41. ITV threatens the classroom 
teacher with eventual unemployment. 
42. Classroom teachers are satisfied 
and perform their job with personal 
sa tis faction. 
43. ITV should be considered a waste 
of time for children when viewed in 
school. 
44. The use of television in education 
can lead to an improvement in 
teaching. 
45. ITV tends to over simplify class-
room teaching. 
46. In ITV, every student has an equal 
opportunity to learn. 
47. Large television classes can lead 
to disciplinary problems. 
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48. Teachers' meetings and conferences 
tend to clarify problems in the use 
of ITV.. 
49. Because ITV tends to be ineffective, 
it should be terminated. 
SA 
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PART II 
1. Which of the following subjects were you involved in 
most of your teaching this past year. 
a. 
b. 
c. 
d. 
e. 
ESL/LA 
-------- Mathematics 
Science 
-------- Soc Studies 
____ Other 
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2. Please indicate below your highest level of educational 
achievement. 
a. 
b. 
c. 
d. 
________ H.S. graduate only 
1-2 years of college 
2-4 years of college 
________ 5 or more yrs. of college 
3. Please look back to your own teaching experience with 
television in American Samoa. Was In-Service Training 
on television helpful to you as a teacher? 
a. 
b. 
c. 
helpful 
-------- not helpful 
-------- not applicable (No experience with 
television) 
4. In your opinion, were your principal and assistant 
principal supporting ITV in your school? (Please think 
back to your past experience). 
a. 
b. 
e. 
·Supporting ITV 
--------Not supporting ITV 
________ They were not sure 
5. How long have you been a teacher in American Samoa? 
a. 
b. 
c. 
d. 
____ 1-3 yrs. 
4-6 yrs. 
-------- 7-9 yrs. 
________ 10 or more yrs. 
6. Are you a Matai? (Wives of matai, please mark "Yes). 
Yes 
No 
Please indicate below your: 
a. Sex: M F ____ _ 
b. Age: ------~20-30 yrs. 
____ 3.0-40 yrs. 
____ 40-50 yrs. 
________ .50 or more yrs. 
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c. The school district where you taught last year. 
_______ Western District (Manulele West-ward) 
CEntral District (Matafao to Aua) 
--------'Eastern District (Laulii east-ward) 
________ .Manu'a District 
d. Are you now 
________ .an elementary teacher? 
a secondary teacher? 
--------a contract teacher? (do not mark 
elementary or secondary) 
8. Please indicate your salary as best as you can below. 
------$2000 - $4000 
____ ....,$4000 - $6000 
_____ $6000 - $8000 
________ $8000 or More 
APPENDIX C 
LETTER TO THE PRINCIPALS 
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Dear Principal 
DEPARTMENT OF EDUCATION 
Secondary Division 
October 6, 1975 
182 
The enclosed package of questionnaires is being 
sent to you for distribution to all teachers in your 
school. The questionnaire represents an attempt to survey 
the attitudes of classroom teachers toward ITV in American 
Samoa. Specific instructions on how to complete the 
questionnaire are given in the questionnaire itself. A 
covering letter to explain the purpose of the survey to 
the teachers is attached to the questionnaire. 
Please give each one of your teachers a question-
naire; ask the teachers to complete the questionnaires as 
soon as. they receive them; and then give them back to you 
so you can return them to me. You may either bring the 
completed questionnaires to me or mail the package to me 
via the central office mail. 
Your prompt effort in getting all completed 
questionnaires back to me within the next tvTO weeks is 
greatly appreciated. If you or your teachers have any 
questions about the questionnaire, please do not hesitate 
to call me at the office (633-4255) or at home (688-9878). 
You and your teachers are also welcome to my office to 
discuss any concern which you may have about this survey. 
Fa 1 afetai Tele, 
Director of Secondary Education 
APPENDIX D 
PERCENTAGE DISTRIBUTION OF TEACHER RESPONSES 
TOWARD !TV BY STATEMENTS ON SUBSCALES A, B, C, AND D 
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Percentage Distribution of Teacher Responses Toward 
ITV as an Instructional Medium by Statements 
. Statement Favorable Undecided Unfavorable 
7 35.1 22.9 42.1 
8 64.6 13.8 21.7 
12 35.4 18.8 45.9 
16 23.8 21.3 55.0 
17 48.1 10.4 42.3 
18 45.8 20.4 33.7 
19 34.6 10.8 54.6 
20 50.0 22.1 27.9 
25 20.0 15.8 64.1 
27 53.4 15.8 30.9 
28 27.5 25.0 47.5 
29 63.8 13.8 22.5 
30 49.2 17.5 33.4 
32 21.2 25. lj 53.4 
34 39.2 12.5 48.4 
35 28.4 19.2 52.5 
38 47.1 19.6 33.4 
43 45.4 22.5 32.1 
45 53.4 13.8 32.9 
46 43.3 7.9 48.7 
47 17.5 14.6 67.9 
N=240 SUBSCALE A 
Percentage Distribution of Teacher Responses Toward 
ITV as a Teacher Training Medium by Statements 
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·Statement Favorable Undecided Unfavorable 
2 57.5 13.3 29.2 
4 41.7 18.8 39.6 
10 41.3 15.4 43.4 
15 51.7 12.5 35.9 
36 41.3 16.7 42.1 
40 48.8 17.5 33.7 
44 53.4 13.8 32.9 
48 58.8 19. 6 21.7 
N=240 SUBSCALE B 
Percentage Distribution of Teacher Responses Toward 
ITV as a Threat to Classroom Teachers' 
Job Security by Statements 
186 
Statement Favorable Undecided Unfavorable 
3 42.1 16.3 41.7 
5 37.5 22.5 40.0 
6 53.0 13.8 33.3 
9 33.3 14.2 52.5 
11 36.3 28.3 35.4 
14 40.8 19.2 40.0 
24 35.9 29.2 35.0 
33 54.2 22.9 22.9 
37 30.5 23.3 46.2 
39 34.2 34.6 31.3 
41 44.6 27.5 27.9 
42 20.0 12.9 67.1 
N=240 SUBSCALE C 
Percentage Distribution of Teacher Responses Toward 
lTV as a Future Instructional Medium in 
American Samoa by Statements 
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Statement Favorable Undecided Unfavorable 
1 16.7 7.5 75.9 
13 67.1 15.0 17.9 
21 17.5 16.3 66.2 
22 60.4 17.9 21.7 
23 60.0 21.3 18.8 
26 28.8 23.3 47.9 
31 58.8 17.5 23.8 
49 32.5 22.9 44.6 
N=240 SUBSCALE D 
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